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ABSTRACT 
A DESCRIPTIVE STUDY OF SELF-PERCEIVED FUNCTIONAL ROLES 
AND ATTITUDES OF A SAMPLE POPULATION OF COMMUNITY 
COLLEGE DEVELOPMENT OFFICERS IN RELATION TO SELECTED 
PERFORMANCE INDICATORS OF SUCCESSFUL IMPLEMENTERS OF 
PLANNED CHANGE 
FEBRUARY, 1992 
GAIL E. CARBERRY, B.S., WORCESTER STATE COLLEGE 
M.Ed., UNIVERSITY OF MASSACHUSETTS 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor W. C. Wolf, Jr. 
Until this dissertation, no research had 
investigated the use by community college development 
officers of specific skills that have been identified 
in the literature as significant in the successful 
implementation of planned change. Yet, community 
college development officers write proposals and case 
statements that secure tangible resources to support 
initiatives which may alter or significantly change 
practices of selective programs or campus systems. 
Maximization of grant resources allocated to improve 
community college practices might be achieved more 
readily if the writers of grant proposals use proven 
techniques for diffusing the innovations they propose 
into community colleges. 
vi 
A job anlaysis survey was conducted to capture 
information from 300 randormly-selected community 
college development officers as to their relative use 
of specific skills that have been identified within 
the literature review as skills used by successful 
implementers of planned change. Analysis of the 
findings was conducted in relation to selected 
demographic subfields of the responders to determine 
whether gender, specific professional experiences, 
professional training, campus size or location, or 
years of professional experience in community college 
development statistically correlate to the use of the 
skills that are examined in the study. 
The research supports the hypothesis that 
development officers who raise funds through grant 
writing engage more frequently in change facilitation 
activities than those who develop resources through 
solicitation of the private sector. 
The research also provides evidence that there 
are differences between the change facilitation 
activities performed by development officers 
practicing at early stages within their careers and 
those with more than ten years of experience. 
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CHAPTER I 
Introduction 
Background of the Problem 
Community colleges currently instruct more than 
40% of the undergraduate enrollment in American higher 
educational institutions. The growth and evolution of 
the community colleges in the United States has been 
traced by Monroe (1972), El Khwanas (1988), Cohen, 
Palmer and Zwemer (1986) and others from their 
emergence as offshoots of junior colleges in the 
1930's to their current status. There are presently 
1,222 community colleges operating in the United 
States, serving 4.8 million students annually. The 
colleges range in size from 600 to more than 30,000 
FTE; the curricula generally encompass a range from 
associate degree vocational education programs to 
freshman-sophomore parallel baccalaureate transfer 
programs. 
Common to most American community colleges are 
several missions, purposes and administrative 
attributes. The missions generally embrace an 
"open-door" admissions philosophy, which guarantees 
1 
enrollment of any secondary-level prepared student, 
regardless of his or her prior academic performance. 
While a few community colleges selectively grant 
baccalaureate degrees, the overwhelming majority of 
the community colleges are associate degree-granting 
colleges. Teaching is the major activity in which 
community college faculty are engaged; research is not 
generally a requirement for faculty tenure, nor is it 
generally considered as significant in the evaluation 
of faculty. Implied in both the name and mission of 
most community colleges is a limitation of the service 
area of each college campus to a regional pool of 
residents who, by and large, attend the college as 
commuters and not as residential students. While the 
governance structure of each community college may 
vary from state to state and from campus to campus, 
most community colleges ultimately draw their 
authority for operation from a public law of 
incorporation; most are headed by a single college 
president; most derive a significant proportion of 
operating revenue from local, county and/or state 
revenue sources (El Khwanas, 1988). 
O'Banion (1989) maintains that the community 
college is, as a higher educational institution, an 
2 
educational innovation, "something never tried before 
in the history of human experiments with institutional 
forms'* (p. 2) . He traces community college practices 
through three distinct phases. The decade of the 
1960's, he contends, placed the community colleges 
into a period of major innovation and change, as these 
colleges responded to rapidly changing societal 
concerns and issues of civil rights and equal justice 
with missions and programming that embraced a 
philosophy of increased educational opportunity and 
open access. This was a period of unprecedented 
growth; "Because the colleges were expanding so 
rapidly and providing access for students who had 
never participated in higher education before, the 
teachers in community colleges experimented with a 
variety of new and different systems of instruction" 
(O'Banion, 1989, p. 6). 
The period between the mid-1970's and the early 
1980's, O'Banion maintains, was a period of decline in 
innovative practices in community colleges. This 
period of innovation decline has been analyzed by 
K. Patricia Cross (1981) who characterizes it as a 
plateau period. 
3 
The late 1970's and early 1980's represent a 
plateau between two periods of high energy 
and a sense of mission in community colleges. 
The old ideals that sparked enthusiasm and 
the sense of common purposes in community 
colleges have receded and new ideals have not 
yet emerged to take their place. (p. 113) 
O'Banion maintains that the period of decline in 
community college innovative practices resulted from 
reductions in institutional funding, stabilization of 
enrollments, a rise of faculty unions, cynicism about 
poor innovation results and a reluctance on the part of 
established leaders to engage in risk-taking activities 
in the 1970's and early 1980's (1989, p. 8-9). 
The period of the late 1980's, leading into the 
decade of the 90's, has been characterized as a 
"Renaissance of Innovation” in community colleges 
(O'Banion, 1989, p. ix). Factors that appear to be 
fueling this renaissance include: the changing 
demographics of the student population, concerns from 
industry and business about securing a skilled and 
competitive workforce, a response to criticism of 
American educational practices at all levels, the 
4 
emergence of new technology to improve teaching and 
learning, the hiring of new, energetic faculty to 
replace retiring faculty (many of whom suffered through 
the harsh growing pains of the 1960's innovation 
period) and finally, in some cases, resources to fund 
new projects and innovative practices (O'Banion, 1989, 
p. 10-13). 
During the past ten years, community college 
officials have increased efforts to vigorously explore 
and pursue new sources of funding which would add to or 
supplement those regular general operating revenues 
that are derived from public resources and/or tuition 
receipts and, accordingly, to expand the pool of 
resources available for innovation. Alumni donor 
solicitation and other public and private sector fund 
raising initiatives, once almost exclusively the 
resource development activities of liberal arts 
colleges and universities, have been increasingly 
attempted by community colleges; however, these 
traditional fund-raising techniques are not primary 
development activities at most community colleges. 
Presently, fewer than 60% (about 700) of the community 
colleges have established non-profit foundations to 
increase their potential to secure private sector 
5 
funding support; of those 700 community colleges only 
200 are reported to be engaged actively in educational 
fund raising activity (Ryan, 1989). 
A recent study by the Council for Aid to Education 
reported that in 1988-89, private colleges raised more 
than $4.8 billion in voluntary private financial 
support, while the public colleges reported gifts 
totalling $2.67 billion. Community colleges reportedly 
received only $44.5 million of the $7.5 billion in 
private funds given to higher education in 1988-89 
(Council for Aid to Education, 1990). "Unfortunately, 
the doors of many corporations and foundations have 
been closed to community colleges. Many have policies 
excluding two-year colleges from their grant making" 
(Ryan, 1989, p. 12). 
Similarly, research universities receive a lion's 
share of federal dollars awarded to higher education 
(The Chronicle of Higher Education Almanac, Sept. 5, 
1990), but community colleges have developed a small 
and widening niche in the federal grant arena. In 
1988, in excess of $300 million in federal funds were 
allocated as grants to two-year colleges on the basis 
of competitive proposals (National Council for Resource 
6 
Development, Federal Funding to Two-Year Colleges for 
1983) . 
The following sources of federal funds available 
to two-year colleges make possible many community 
college activities: 
Title III (Higher Education Act of 1965^ 
Also known as the Institutional Aid Program, Title 
III funds are granted to colleges on the basis of 
competitive proposals to foster planning and to develop 
or carry out a range of activities to improve academic 
quality, to strengthen institutional management, to 
increase fiscal stability, to provide for faculty 
development and "to assist eligible institutions to 
become self-sufficient ... An institution must 
describe effectively its problems and thoroughly 
prepare a detailed plan including activities, resources 
and timetables to address those problems." (NCRD 
Federal Funding to Two Year Colleges for 1988, p. 5). 
For academic year 1988-89, two-year colleges received 
$131,708,783 from the U.S. Department of Education to 
change conditions on 216 campuses. 
7 
Title VIII (Higher Education Act of 1965^ 
i 
Title VIII provides funding to implement or expand 
experience- based educational programs, commonly 
referred to as Cooperative Education. In the 1988-89 
academic year, $6,400,000 was allocated on the basis of 
competitive proposals to 235 two-year colleges to 
initiate, expand or improve cooperative education 
programs (NCRD Federal Funding to Two-Year Colleges 
for 1988). 
Fund for the Improvement of Postsecondarv Education 
In 1988-89, close to half a million dollars was 
awarded to six two-year colleges to support "projects 
of national significance in higher education" (NCRD 
Federal Funding to Two Year Colleges for 1988). 
International Education 
More than $675,000 was awarded to 39 two-year 
colleges in 1988 to implement projects that expand 
international studies and foreign languages (NCRD 
Federal Funding to Two-Year Colleges for 1988). 
r 
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Drug Prevention 
$2,940,221 was awarded for the 1988-89 academic 
year to 31 two-year colleges to develop, implement and 
operate drug prevention programs (NCRD Federal Funding 
to Two-Year Colleges for 1988). 
Perkins Act 
In excess of one hundred million dollars was 
awarded to two-year colleges in 1988 to develop, expand 
or improve occupational education programs and related 
guidance services (NCRD Federal Funding to Two-Year 
Colleges for 1988). 
National Science Foundation 
Forty-one two-year colleges shared almost 
$1,400,000 in funding to develop effective teacher 
strategies for improving calculus instruction and/or to 
improve laboratory instruction in math, sciences or 
engineering disciplines in 1988 (NCRD Federal Funding 
to Two-Year Colleges for 1988). 
Health and Human Services 
A wide range of specialized programs to improve 
health-related instruction and childcare assistance was 
9 
initiated in 1988 by 31 two-year colleges which 
received a total of more than $2,600,000 (NCRD Federal 
Funding to Two-Year Colleges for 1988). 
Special Education and Minority and Disadvantaged Youth 
Programs 
More than $45,000,000 million was awarded to 
340 two-year colleges in 1988 to develop and implement 
academic support programs that facilitate the 
matriculation of individuals who might not otherwise 
succeed in higher educational programs of study (NCRD 
Federal Funding to Two-Year Colleges for 1988). 
In addition to federal sources, a few two-year 
colleges have begun to successfully attract foundation 
grant support. From 1982 to 1986, foundation giving to 
community and junior colleges rose from $4,388,000 to 
$8,635,000. Still, gifts to two-year colleges 
represent only 1% of all gifts made to education by 
foundations (Ryan, 1989). 
What is evident from the above summary of grant 
funding to two-year colleges is that the funding is 
very program-specific. The proposals for such funding 
take the form of planning documents that identify 
specific campus-related problems and propose workable 
10 
strategies to solve them. Another relevant factor in 
assessing the above information is that some two-year 
colleges may be more effective in generating resources 
than others, based upon the ability of the development 
officer to engage in the above-mentioned problem 
identification and solution-generating activities. For 
example, while 302 two-year colleges submitted new 
applications for Title III funding in 1988, only 65 
received allocations. 
Clearly, the grants awarded as a result of the 
above grant-writing activities have restricted uses. 
The overwhelming majority of the grant programs listed 
above either implement new activities on college 
campuses or seek to ameliorate academic or 
administrative problems. In the course of 
grant-sponsored activity, the projects propose to 
change some aspect of college operations either on a 
small scale or on a large scale. The impact of changes 
may vary from college to college depending upon the 
size of the college, depending upon the size of the 
grant, and probably depending most significantly upon 
the capability of the individual who authors the grant 
(a) to predict the institution's capacity to embrace 
those planned changes, and (b) to lead the college's 
11 
faculty and staff effectively through the process of 
change. 
Definition of Terms 
The following definitions have been specifically 
tailored to community college focus from general higher 
educational development terminology. 
Resource Development 
The specific act of generating funds from sources 
other than a community college's normal operating 
revenue source(s). Resource development activity may 
seek to secure funds that are given to a community 
college for restricted use or for unrestricted 
purposes. Resource Development is often referred to 
simply as "development." 
Unrestricted Resource 
A source of funding that is made available to a 
community college for any purpose that the 
institution's leadership deems appropriate. 
12 
Restricted Resource 
A source of funds that clearly limits the use of 
the funds by the recipient community college to 
specific purposes approved by the source/giver of the 
funds. 
Grant 
An award that is made to a community college, 
generally as a restricted resource, based upon a 
proposal for its intended use. 
Grant Proposal 
A structured, written plan generated by a 
community college to influence the allocation of a 
grant to a community college. The grant proposal is 
submitted to individuals who have authority to 
distribute public, corporate, foundation or private 
funds to support the activities described in that plan. 
Development Officer 
The individual on the community college campus 
(generally an administrator) who has responsibility for 
solicitation of restricted and/or unrestricted 
resources. The development officer's activities may 
13 
include the writing (and/or providing technical 
assistance to others, in the writing) of grant 
proposals. 
The following definitions are generic and derived 
from literature regarding planned change and the 
diffusion of innovations. 
Change Agent/Linkage Agent - 
1. "An individual who facilitates planned change or 
planned innovation" (Havelock 1973, p. 5). 
2. "An individual who influences client innovation 
decisions in a direction deemed appropriate by a 
change agency" (E.M. Rogers 1983, p. 28). 
3. "A person who exercises responsibility for 
bridging gaps between knowledge producers and 
knowledge users within organizations" (Wolf, 
1988) . 
4. "Anyone who plays an important part in designing, 
redesigning, running, renewing or improving any 
system, subsystem or program" (Egan 1985, p. 12). 
14 
Planned Organizational Change 
The process of actually creating change including 
methods and techniques (Goodman & Kurke 1982, p. 4). 
Statement of the Problem 
Literature on the exemplary practices of 
community college development officers appears to 
indicate that the development activity itself promotes 
planned organizational change, but there is no 
research that validates the extent to which the 
normative practices of community college development 
officers reflect the skills or attitudes that have 
been identified in the literature as conducive to the 
successful implementation of planned change. 
Community college development officers use a very 
specific writing style and outline to structure grant 
proposals. That outline, as discussed below, 
virtually compels the grant writer to engage in 
activities which use change agent skills to promote 
the effective planning and implementation of a grant 
project. 
Proposals which community college development 
officers write generally adhere to the specific 
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guidelines of a particular grantor agency. Evaluative 
point criteria, as referenced in a given Request for 
Proposal, are assigned to various sections of the 
proposal for review purposes; these criteria generally 
establish an outline around which a grant writer will 
construct a proposal document. In general, based on 
the evaluative criteria, most proposals will include: 
(a) an introductory needs statement or problem 
statement, (b) a plan of operation designed to solve 
the problem, (c) an evaluation plan to measure the 
effectiveness of the solution and (d) a budget 
narrative justifying the cost of the proposed solution 
strategy. This structure of grant proposals assumes 
that the proposal author can identify and describe a 
viable problem that the college can readily solve, 
given an appropriate methodology and sufficient 
financial resources. 
In the course of the development of a grant 
proposal, the proposal author must engage in a number 
of significant planning activities which include 
institutional research on the scope and nature of a 
problem and research on viable solutions, with 
analysis to determine a fit between the institution's 
needs and the range of possible solutions. Those who 
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have responsibility for subsequently making a proposal 
plan operational, if a grant is funded, must engage in 
the difficult task of implementing a change in 
conditions from the status addressed in the problem 
statement of the proposal to the condition proposed by 
the implementation plan. It follows that the two 
processes of: (a) planning (by proposal development) 
and (b) implementation of the grant after funding must 
be integrated if the proposed solution is to be 
effectively generated. This implies that key players 
in these processes have adequately identified the 
source and scope of the problem and have appropriately 
selected a solution during the proposal development 
stage. It further implies that key players can 
effectively enable the proposed change to occur in the 
implementation stage. 
Clearly, in the community college setting, the 
development officer is one of the major players in 
that change process. The development officer's tasks 
of problem identification, solution giving, process 
helping and resource linking appear to parallel 
effective change strategies described in works by 
Havelock (1973), Rogers (1983), Wolf (1984, 1988), 
Egan (1985) and others. Effectively accomplished, the 
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development processes can result in the diffusion of 
an innovation into the community college. 
Diffusion, as defined by E. M. Rogers, (1983) is 
”the process by which an innovation (a new idea, 
practice or object) is communicated through certain 
channels over time, among members of a social system" 
(p. 10). 
Prior to the mid-1960's, much of the research into 
the ways that innovations are diffused into cultures 
or organizations was conducted in relatively few 
disciplines or fields. Diffusion research traditions 
emerged in anthropology, sociology, applied areas of 
agriculture and medicine, and, to a small degree, in 
education. Such contributions gradually resulted in 
the development of a cross-disciplinary diffusion 
paradigm which recognizes the diffusion process as one 
part of a much larger organizational change process. 
This larger process begins with (a) a perceived need 
or problem, leading to (b) research and development of 
possible solutions which, in turn, influence (c) a 
decision by a change agency that a new solution or 
innovation should be adopted. The final stage is 
(d) the diffusion and utilization of an innovation 
(E.M. Rogers, 1983, p. XVI). 
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The current educational reform movement in the 
United States has led community college educators into 
the first two phases of the organizational change 
process. Problems are being continuously identified 
and possible solutions are being proposed. Many 
community colleges are now at the critical stage of 
attempting to wade through the volumes of solutions 
generated by research in order to progress into the 
stage-3 decision phase and stage-4 adoption phase of 
the change process. The present capability of most 
educational institutions to move successfully through 
the entire change process is, unfortunately, impeded 
by a lack of history and practice in effective 
diffusion of innovations within the discipline (Wolf, 
1988). The stage-2 phase of the change process, where 
research on solutions is generated, holds little value 
for community colleges if the proposed innovations are 
not effectively disseminated, accepted and put into 
practice. 
As will be detailed in the review of literature in 
the subsequent chapter, leading community college 
development officers have begun to recognize their 
"change agent" or "linkage agent" roles. Those who 
have authored the literature specific to community 
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college development activities are primarily community 
college development officers with many years of 
practical experience or community college presidents 
who are committed to enhancing the body of literature 
on the topic of effective community college 
development activities. The existing literature on 
community college development activity, therefore, 
primarily portrays the exemplary practices in 
community college resource development. Portraits of 
normative community college practices are most 
difficult to uncover in the literature. 
Indeed, the scarcity of publications on community 
college practices in general is noted by Cohen, Palmer 
and Zwemer (1986). Their analyses of 680 community 
college monographs, journal articles and research 
reports prompted the analysts to conclude that "the 
literature of community colleges would become more 
balanced if there were more critical analysis" (p. 9). 
A recognized limitation of Cohen, Palmer and Zwemer's 
annotated bibliography and analysis is the exclusion 
of certain types of works, including dissertations and 
speeches presented at national conferences because 
"although valuable in their own right, these items are 
often relatively narrow in focus and of value to a 
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limited and possibly scattered audience" (p. xiii). A 
review of dissertation abstracts on the topic of 
community college development officers by the 
researcher reveals that psychological characteristics 
of community college development officers have been 
researched (Taylor, 1986); however, roles and 
functions of community college development officers 
have not been examined or classified. 
A majority of the literature on community college 
development has been written by the National Council 
for Resource Development (NCRD), an affiliate of the 
American Association of Community and Junior Colleges, 
charged with the task of improving the caliber of 
resource development activity in two-year colleges. 
The NCRD literature specific to the exemplary 
practices of community college development officers is 
included in the literature of Chapter II. These works 
reflect ideal development activities and do not begin 
to report on normative practices. Still, the NCRD 
works do provide the exemplary standards against which 
a normative practice study might be compared. 
The Council for Advancement and Support of 
Education (CASE) is a national body charged with the 
task of improving the caliber of resource development 
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activity in education as a whole. Little of the CASE 
research has focused on community colleges as a 
subgroup of the larger body of educational 
institutions. CASE has historically devoted a major 
focus of its research to private sector (corporate, 
alumni and foundation) development activities. As 
previously noted, this arena of fund raising is 
primarily the bastion of four-year colleges and 
universities. CASE has done little research on 
government grant development activities in education, 
and virtually none specific to the community college 
sector of higher education. 
What can be concluded from the literature available 
on community college resource development activity is 
the following: 
1. Community colleges are actively engaging in the 
development of grant resources, capturing $300 
million annually from federal sources. 
2. In general, the types of grants secured by 
community colleges require that the institution 
implement proposed activities that change or 
improve the status of the organization or one or 
more of the sub-systems of the organization. 
3. Exemplary practices literature on the roles of 
community college development officers appears to 
parallel literature on the roles of "change 
agents" and "linkage agents." 
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4. There is no body of literature that reports on the 
skills that a general population of community 
college development officers use to successfully 
plan or implement change, to diffuse innovations 
or to assist in the implementation of the 
grant-funded initiatives that the development 
officers propose. 
The fourth conclusion cited above becomes 
increasingly critical in relation to the amount of 
federal grants awarded to any single community college. 
First, depending upon the size of a given community 
college's operating budget, grant funding may 
constitute the most significant pool (and, perhaps, the 
only pool) of resources the college has at its disposal 
to implement critical innovations that improve the 
quality of educational practice and the delivery of 
service to students. Indeed, if a development officer 
does not recognize that the grants he or she generates 
have more than dollar value, his or her efforts may 
result in the awarding of several large grants 
simultaneously that have contradicting purposes or 
goals. Too much change may be imposed on a community 
college at one time by an over-zealous development 
officer who may seek to capture large amounts of grant 
funding as his or her primary objective, or funding may 
be secured by a dollar-driven development officer to 
23 
support projects that are inconsistent with the 
college's mission, culture or long-range goals. 
In the 1990's era of emphasis on educational 
reform, grants provide critical resources to implement 
innovation. In this same period of widespread public 
deficit, the wasting of grant resources on poorly 
conceived and ineffectively implemented projects can be 
ill-afforded by a nation that has declared itself to be 
at risk as the result of less-than-effective 
educational practices. 
The elements and characteristics that contribute 
to successful federal fund-raising were researched in a 
study by Young (1978). Included among the most 
relevant factors were: 
a. support of the chief executive officer 
b. understanding of the intent and priorities of 
federal funding 
c. involvement in institutional planning. 
Young elaborated on this final criterion by 
noting that successful institutions possess an 
"administrative construct or process capable of posing 
needed questions, identifying solutions, and designing 
blueprints for further action” (p. 262). 
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It is speculative to conclude that within the 
nation's community colleges, all or even most of the 
resource development officers practice at the skills 
levels proposed by the experts who have authored the 
literature reviewed in the subsequent chapter. This is 
supported by a 1988 study by Cook which indicated that 
of 427 development officers surveyed, 180 (42%) had 
three or fewer years of experience in the field. 
Additionally, there is a critical lack of formal 
pre-professional training programs specific to resource 
development which requires that each of these new 
development officers acquire skills and competencies 
"on-the-job", without substantial benefit of structured 
staff development activities. Most community colleges 
are small (fewer than 5,000 FTE). Accordingly, the 
development office tends to be a one- or two-person 
operation. Opportunities for mentorships are, 
accordingly, limited by the size of development office 
staff. 
Finally, about half of the development officers 
surveyed by Cook (1988) were working without 
graduate-level training and with graduate degrees in 
liberal arts areas. The absence of specialized 
pre-professional programs for the training of new 
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development officers is compounded by a lack of 
graduate programs specific to community college 
resource development. This results in a condition 
where each development officer who desires skills 
enhancement must self-evaluate, recognize which skills 
he or she is lacking and then attempt to select an 
appropriate program of graduate training to meet those 
skills requirements. 
It is questionable how well the average community 
college development officer recognizes his/her change 
agent role or is prepared to successfully implement 
change. Because of a high turnover rate in the field, 
novice development officers with three or fewer years 
of experience comprise more than 40% of the practicing 
community college development professional pool (Cook, 
1988) . The traditional "fund raising" role of the job 
is openly advertised; the subsidiary change agent role 
is rarely explicitly stated in any job description for 
the community college development officer. The change 
agent role is perhaps recognized by development 
officers only after years of professional practice and 
through his or her personal assessments of failed 
initiatives and successful endeavors to introduce 
grant-sponsored activities on a community college 
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campus. Indeed, since few formal programs exist that 
prepare any educational professionals to successfully 
serve as change agents (Wolf, 1988), it is unlikely 
that most community college development officers have 
received the benefit of training specific to the 
successful diffusion of innovations. 
The existing literature primarily reports the 
exemplary practices in community college resource 
development and no literature reports on the normative 
practices. The researcher's view is that research into 
normative practices should be performed in order to 
establish a baseline for comparison between the 
exemplary and ordinary change strategies used by 
development officers within America's community 
colleges. By identifying the change agent competencies 
which a general population of community college 
resource develop officers possess (or lack), better 
criteria for the recruitment, selection, evaluation and 
training of community college development officers can 
be formulated, and the effectiveness of grant-funded 
planned-change initiatives may be, correspondingly, 
improved. 
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Statement of Purpose 
The overarching purpose of the study is to 
establish relationships between community college 
development officers' role perceptions and specific 
characteristics of "change agent" roles described in 
the literature. Specific objectives are: 
1. To examine the extent of use of selected change 
agent skills by a sample population of community 
college development officers. 
2. To compare the normative practices of a sample 
population of community college development 
officers to the exemplary practices of community 
college development officers, specific to their 
functional roles as change agents. 
3. To assess the attitudes that a sample population 
of community college development officers hold 
regarding the importance of the use of selected 
change agent skills in relation to their 
abilities to function as effective community 
college development officers. 
4. To correlate the use of change agent skills by 
the sample population of community college 
development officers to selected demographic 
characteristics of the cohort group and 
accordingly, to ascertain the extent to which 
temporal, functional and/or environmental factors 
may influence the role perceptions of the 
population studied. 
The questions developed for the survey emphasize 
the attributes and roles delineated in the literature 
on exemplary community college development practices. 
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These practices also parallel the literature on change 
agent tasks and roles. The survey was conducted and 
data analyzed in an effort to answer several key 
questions: 
1. What percentage of community colleges engage in 
centralized resource development activities? 
2. To what extent do the normative practices of 
community college development officers compare to 
role descriptors of change agents? 
3. Are there functional determinants (job titles, 
prior professional or academic experiences) upon 
which a community college development officer's 
change agent self-identification depend? 
4. Is there a temporal factor (years of professional 
practice) upon which a community college 
development officer's change agent 
self-identification depends? 
5. Are there environmental conditions (organization 
size, location, structure) upon which a community 
college development officer's change agent 
self-identification depend? 
Rationale/Significance of the Study 
Most community colleges have relatively short 
histories. Between 1936 and 1987, the number of 
two-year colleges more than doubled, from 553 to 1,222. 
The largest growth period was between 1966-67 and 
1976-77 with an increase of 47% during that period 
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(El Khwanas, 1988). Despite the significant 
differences of community college missions from those of 
the four-year colleges and universities, there is 
frequently a reliance by community college 
administrators on the four-year and university models 
of administration. This reliance on four-year and 
university models results from the fact that the volume 
of literature on practices specific to these other 
segments of higher education is larger and has been 
historically validated. As has been indicated in this 
Chapter, community colleges do not generally develop 
the same kinds of supplemental fiscal resources as do 
the four-year colleges and universities. A lack of 
substantial support from alumni ties and/or the lack of 
a research mission around which grants are developed 
are just two critical areas where the two-year and 
four-year models diverge. Reliance by community 
college presidents on four-year and/or university 
resource development officer job descriptions as models 
for the recruitment and selection of community college 
development officers may be very incorrect; equating 
the skills of community college development officers 
and those of development professionals practicing in 
other segments of higher education may be problematic. 
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Further complicating the job description issue 
discussed above is a lack of formal degree or 
pre-professional training programs for development 
professionals practicing at any college setting. 
Individuals who enter resource development, as 
discussed in the literature review, primarily enter the 
profession from some other field with a reliance upon 
on-the-job-training as the primary method of 
professional education. As a result, there may be 
large gaps in the understanding of community college 
development practitioners as to their roles and 
required job skills. 
Professional organizations, such as the National 
Council for Resource Development (NCRD), attempt to 
fill the gaps of understanding of community college 
development officers through publications and seminars; 
however, these professional development activities are 
presented, for the most part, without baseline 
information on either the skills levels or role 
identities that development practitioners possess. 
This study will have significance to community 
college presidents who must recruit, select and 
evaluate capable development officers. It will have 
significance to community college development officers 
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who must self-identify appropriate professional 
development and graduate school opportunities in order 
to improve their practices. Finally, the study will 
have significance to those individuals and 
organizations, such as the NCRD, that seek to improve 
the quality of community college development practices 
by better defining the roles and skills that constitute 
resource development activity in the community college 
setting. 
Limitations of the Study 
A potential limitation of the study will be 
reliance on American Association of Community and 
Junior College (AACJC) membership lists to identify the 
sample population. While more than 80% of community 
colleges are members of this organization, there are 
other community colleges who are not affiliated with 
the AACJC. This study seeks to identify common 
resource development practices at American community 
colleges operating in the mainstream of the community 
college activity. Since a substantial majority of 
American community colleges do belong to AACJC, this 
study will consider these as ’'mainstream" community 
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colleges and will limit the study accordingly. It is 
clearly recognized by the researcher that community 
colleges that are not affiliated with the AACJC may be 
practicing development activities very similarly or 
very differently from those selected for this study; 
however, the AACJC populations provide a distinct 
population around which a viable sample of community 
colleges can be drawn. 
A second limitation of the study is a reliance on 
purely quantitatively drawn role information from the 
sample population. Qualitative analysis, which would 
permit in-depth definitions of roles, would clearly 
enhance a study of community college development 
officers. The quantitative design of this study may 
provide the groundwork for qualitative analyses at a 
subsequent time. Due to the size of the population to 
be studied and time constraints, qualitative analysis 
must be held in abeyance in favor of more manageable 
methods of quantitative analysis. A Likert scale 
format will be used to gather, to the extent possible, 
qualitative information, albeit, quantitatively 
represented. Pilot testing of the survey instrument, 
prior to the study, will enable the researcher to 
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refine questions to capture essential attitudinal 
information. 
Organization of the Study 
Chapter I contains a general introduction to some 
of the major concerns about the lack of clear role 
identification of community college resource 
development officers as implementers of planned change. 
Terms relevant to the proposed study are defined. A 
statement of the problem is addressed, a statement of 
the purpose of the proposed study, limitations, 
rationale and significance of the study and an outline 
of the dissertation chapters has been presented. 
Chapter II presents a review of the literature 
related to the exemplary practices of community college 
development officers; the change agent/linkage agent 
roles of exemplary practicing community college 
development officers will be heavily emphasized. The 
chapter also reviews literature specific to change 
agent/linkage agent roles and isolate common skills 
characteristics of change agents/linkage agents that 
are found in the literature review. 
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Chapter III describes the study design including 
the development of the survey instrument and a 
description of the pilot study to field test the 
instrument and outcomes, as well as the methods to be 
used for quantitative analysis of the data gathered. 
Chapter IV contains a description of the 
findings, as well as analyses and discussion of the 
data obtained through the study. 
Chapter V provides conclusions, summary 
statements about the study and the researcher's 
recommendations. 
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CHAPTER II 
Review of the Literature 
Introduction 
This literature review is presented in two parts. 
The first is a review of change agent role literature 
that will serve to define the functional 
characteristics of those who would attempt to 
successfully promote planned change. The second 
section of the literature review is a descriptive 
presentation of the literature specific to the roles 
of community college development officers. As has 
been indicated in Chapter I, little pure research has 
been conducted into the area of community college 
development officers' roles or functions; the review 
of the literature of Part Two, therefore, is 
characterized by the researcher as "exemplary 
practices literature." 
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Change Agent Role Literature 
Overview 
There are two principal types of organizational 
change that prevail in the literature regarding the 
nature of institutional change. These are 
a) adaptation and b) planned change. Goodman & Kurke 
(1982) differentiate adaptation and planned change in 
the following ways: 
Planned organizational change deals with the 
basis of change; adaptation deals with the 
conditions or sources of change. Planned 
organizational change focuses primarily on 
change within the organization, but the 
adaptation literature focuses primarily on 
populations of organizations, and on 
organization-environment interfaces, and on 
changes within an organization that are 
environmentally dictated. The planned 
organization literature emphasizes the 
process of actually creating change rather 
than writing about the processes of change 
(adaptation literature). The planned 
organizational change literature is devoted 
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to methods and techniques, but the adaptation 
literature is devoted to theorizing about the 
change processes or outcomes. (p. 4) 
The change agent is primarily concerned with 
instituting planned organizational changes although, 
quite clearly, in assisting an organization to alter 
its methods or practices, he/she may inevitably promote 
the adaptation of an institution to its changing 
environment. There are numerous factors which signify 
that planned change is becoming increasingly necessary 
to ensure the survival and relevance of institutions, 
such as schools and colleges, as they enter the 21st 
century. Perhaps the most crucial factor promoting 
planned change is the escalating rate of information 
production within the post-industrialized cultures of 
the world. This "information explosion” has resulted 
in a superabundance of innovative solutions to critical 
problems confronting social institutions and a 
corresponding decrease in tolerance for problems left 
unsolved. 
A second impelling factor advocating planned 
change in institutions is the rapid development of 
technological innovations which substantially and 
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dramatically alter the internal and external 
environment of present-day organizations. In many 
instances, where institutions have relied solely upon 
natural adaptation as the principal mode for meeting 
rapidly fluctuating environmental pressures, extinction 
has been the unfortunate result. Thus, planning for 
change is increasingly discussed in the managerial 
literature of education; it is becoming a more 
recognized and necessary process within organizations 
that seek to remain viable in unstable environments. 
It has long been recognized that the adoption of a 
planned change within a culture or organization tends 
to be a slow and often tedious process. Indeed, 
Machiavelli wrote in The Prince in 1513 that "There is 
nothing more difficult to plan, more doubtful of 
success, nor more dangerous to manage than the creation 
of a new order of things" (Machiavelli, 1950, p. 21). 
It seems to be the character of man to resist change 
and as Bagehot concluded, "One of the greatest pains of 
human nature is the pain of a new idea" (E.M. Rogers, 
1983, p.312). Benjamin Franklin, as an inventor and 
statesman, recognized the critical time element 
required to institutionalize significant change when he 
proposed that: 
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To get the bad customs of a country changed 
and new ones, though better, introduced, it 
is necessary first to remove the prejudices 
of the people, enlighten their ignorance, and 
convince them that their interests will be 
promoted by the proposed changes; and this is 
not the work of a day. (E.M. Rogers, 1983, 
p. 1) 
Clearly, statesmen, poets and philosophers have 
reflected on the nature of change for centuries. The 
adoption of new ideas and inventions by humankind over 
successive generations bears evidence of the fact that 
significant numbers of people have randomly acted as 
facilitators of change since the beginning of human 
civilization. It was not, however, until the middle 
of the twentieth century that literature on the nature 
of cultural or organizational change began to focus on 
the roles of persons who act in determined and defined 
fashions to facilitate change. It has only been 
during the past fifty years that research has 
identified proven techniques for enhancing the 
diffusion of innovations into organizations. In fact, 
it has only been since the early 1960's that the two 
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most prevalently used titles for identifying 
facilitators of change have emerged into regular use; 
these are the change agent as described by E.M. Rogers 
in 1962 and the linking agent as described by Lippitt 
in 1965. 
This section reviews selected literature on the 
roles of change agents practicing within educational 
settings. The skills and prevalently used techniques 
of change agents will be examined with the intent of 
isolating the roles into descriptive categories based 
upon functional approaches and attributes exhibited by 
the change agents. 
Change Agents Broadly Defined 
E.M. Rogers (1983) contends that, in regular 
practice, a wide variety of occupations fits the 
definition of change agent: "teachers, consultants, 
public health workers, agricultural extension agents, 
development workers, salespeople and many others" (p. 
313). Wolf (1988) concurs with Rogers' assertion that 
change agents function under a variety of occupational 
titles and that they operate across a wide variety of 
disciplines. For some change agents, depending upon 
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their respective discipline or field, the role can be 
either more or less clearly defined. 
Rogers (1988) defines a change agent as "an 
individual who influences client innovation decisions 
in a direction deemed desirable by a change agency" 
(p. 28). In this definition, the term innovation 
decision refers to a client or group's choice to adopt 
or reject an idea, practice, or object that is 
perceived as new by the individual or group in 
question. The term change agency refers to the 
establishment or medium which is promoting group or 
client responses to the new products or practices that 
are being introduced. The influence which the change 
agent brings to bear on the client provides a linkage 
between the change agency and the client system. 
Wolf (1988) has refined the definition of the 
change agent by characterizing this individual as one 
who exercises "responsibility for bridging gaps 
between knowledge producers and knowledge users within 
organizations" (p. 5). Wolf's definition clearly 
identifies the linking role of the change agent as one 
which works as an intermediary between which vital 
information must readily flow. This information flow, 
to be most effective, should be cyclical: the needs 
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of knowledge users must flow to knowledge producers; 
new ideas and innovations to meet those needs must 
flow from the knowledge producers to knowledge users, 
and feedback from knowledge users to knowledge 
producers on effectiveness of the innovations proposed 
must be continuously expedited by the effective change 
agent. 
Havelock's (1973) definition of the change agent 
depicts ”a person who facilitates planned change or 
planned innovation” (p. 5). Havelock views planned 
change as ”a deliberate process which is intended to 
make both acceptance by and benefit to the people who 
are changed more likely” (p. 6). Like Wolf and 
Rogers, Havelock also stresses the importance of the 
change agent as a linker for the flow of information 
between knowledge "users” (Havelock, like Rogers, also 
uses the term "client") and knowledge producers. In 
this process of facilitating information flow, 
Havelock refers to the change agents as "resources" 
and indicates that, in this capacity, the change 
agents may either be providers of resources or the 
change agents may, themselves, be resources to 
clients. 
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Egan (1985) contends that "In its widest sense, 
change agent refers to anyone who plays an important 
part in designing, redesigning, running, renewing, or 
improving any system, subsystem or program” (p. 12). 
In this regard, he views all who participate in a 
change process as "agents of change” since the 
cooperation of all members of a system or subsystem 
affected by change is essential to the successful 
adoption of relevant innovations. He recognizes and 
differentiates between the initiators of change and 
those others who must cooperate in it and who are 
otherwise affected by it. Egan contends that while 
change agents may not necessarily be officially 
designated leaders, they are people who significantly 
participate in the leadership process. 
While Egan does not hold a classical "definition” 
of the change agent, he does clearly recognize the 
triadic relationship that Rogers, Wolf and Havelock 
depict in the change process (agent, agency, client). 
Egan refers to these members of the relationship as 
"consultant," "mediator" and "target". The 
"consultant", according to Egan, is "a person or group 
of people with the knowledge, skills, programs, vision 
and technologies needed to both help the mediator plan 
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for system improvement and to help the mediator 
influence or facilitate the work of the target group." 
The "mediator" is one who has the resources to help 
the target achieve desirable goals. The "target" 
denotes "the members of a system whose behavior is to 
be modified (changed, facilitated, supported) so that 
the system might meet its goals more effectively" 
(p. 14-16). Egan emphasizes that the target is not 
merely a group of passive people to whom something 
will be done; he recognizes that if the members of the 
target group are not active in the process of change, 
then the efforts of mediators and consultants will 
fail. 
Isolation of Primary and Subsidiary Chance Agent Roles 
The broad definitions of the change agent 
discussed above, when examined in closer detail, 
prescribe a set of expectations and imply a group of 
tasks which must be accomplished in order for the 
change process to be accomplished. The primary 
expectation for the successful change agent is that he 
or she can effectively communicate information between 
one group of constituencies (the knowledge producers. 
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the change agencies, the mediators) and another group 
of constituencies (the knowledge users, the clients, 
the target). This information exchange cannot be 
compared to a simple transmission of resources such as 
that which occurs between a reference librarian and a 
library patron. Indeed, the triadic relationship 
between the change agent, the change agency and the 
client, as well as the intent of the change agent to, 
in fact, promote change through an exchange of 
selective information, requires that the change agent 
function effectively in important subsidiary roles. 
For the purposes of this discussion, the 
subsidiary roles of the educational change agent will 
be broken into four primary functional aspects or 
descriptors that have been identified by Havelock 
(1973, p. 9). These are the change agent roles as: 
a. Catalyst 
b. Solution Giver 
c. Process Helper 
d. Resource Linker 
Literature specific to each of the above 
functions will be reviewed separately. 
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The Catalyst Role of the Change Agent 
As a "catalyst” the change agent functions to 
prod and pressure the system to be less complacent and 
to start working on serious problems (Havelock, p. 7) . 
Two fundamental functions contribute to catalytic 
activity: a) relationship building and b) problem 
diagnosis. 
Relationship Building 
E.M. Rogers (1983) contends that the first role 
of the change agent is often to help his or her 
clients become aware of the need to alter their 
behaviors. This is a critical stage of activity 
between the change agent and the client because it 
establishes the initial relationship between them, 
explores the needs of the client and the change 
agency, and convinces the clients that they are 
capable of confronting existing problems. Unless this 
initial communication process between the client and 
the change agent is successful, there is little hope 
that clients will be motivated by the agent to adopt 
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the change(s) that are proposed in the future by the 
change agent. 
During the catalytic stage, the change agent must 
fairly evaluate his or her ability to relate to the 
entire client system, including critical subparts of 
the system. Watson (1969) maintains that: 
Though the change agent hopes to work toward 
a broader involvement of subparts as the 
change project moves along, he usually cannot 
expect a very broad base of contact or very 
formal contact with the community in the 
beginning. Usually he must develop his 
relationship with the community from small 
beginnings. (p. 106) 
Accordingly, Havelock, (1973) Rogers, (1983) and 
Wolf (1988) all maintain that it is crucial for the 
change agent to identify significant representatives of 
the community's subparts early in the catalyst stage of 
operations. Successful change agents have found it 
wise to include people who represent the following 
system characteristics: 
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Opinion leadership 
Formal authority 
Representative(s) of major factions on 
vested interests 
Public relations ability 
Credibility and respectability 
A fundamental principle of human communication is 
that the transfer of ideas occurs most frequently 
between individuals who are alike, or homophilous 
(E.M. Rogers, 1983, p. 274). The term homophily was 
created by Lazarsfeld and Merton (1964, p.23) to 
describe the degree to which pairs of individuals who 
interact are similar in certain attributes, such as 
beliefs, education, social status and the like. In 
establishing an initial -relationship with clients, the 
change agent often is more successful if the clients 
perceive a relatively high degree of homophily between 
themselves and the agent. Thus, the educational change 
agent may have greater success as a catalyst for change 
if he/she is or has been practicing in instructional 
roles similar to those of the client. 
Additionally, the primary channel of communication 
used by the agent for initiating the change process has 
a significant impact on the relative success of the 
change agent in altering the attitudes of clients. 
Impersonal communications, which include mass media. 
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reach a greater number of people per message over a 
greater spatial range than personal channels. However, 
one-to-one correspondence between sender and receiver 
enables the change agent and client to custom tailor 
the message and to react to respective feedback (Brown, 
1981, p. 108). Thus, personal communications between 
the change agent and the client, particularly during 
the catalytic stage of activity, can also positively 
influence the potential outcomes of the change process. 
Since the change agent functions as the 
intermediary between an often bureaucratic change 
agency and the client, he/she is necessarily subject to 
role conflicts. Particularly during the catalytic 
stage of communication, the ability of the agent to 
establish basic compatibility with clients is very 
important. Rogers generalizes that "Change agent 
success is positively related to a client orientation, 
rather than to a change agency orientation" (1983, 
p. 319). In short, the clients must accept the change 
agent before they will accept the innovations that he 
or she will promote. 
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Problem Diagnosis 
The catalyst role of the change agent is at once a 
dynamic and cautious one. As discussed above, the 
agent must inspire self-confidence in the target group, 
as well as convince them that their behaviors could and 
should be modified. The agent must also assist the 
agency and the clients to identify and diagnose 
existing problems, but simultaneously ensures that the 
problems that are identified are, in fact, soluble. 
Gross, (1977) in an analysis of longitudinal studies of 
efforts directed toward planned change in schools has 
detected that "failure to diagnose the problem 
properly” (p. 71) was a major barrier to successful 
adoption of change within the schools he studied. 
Simplistic or superficial diagnosis often led to the 
subsequent introduction of innovations that were 
inappropriate for the problem they were designed to 
solve. The change agent must have the ability to 
objectively evaluate the current condition of the 
organization in relation to other more acceptable 
standards of practice, and to simultaneously, 
subjectively evaluate the organization's condition in 
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relation to its own culture, standards, beliefs and 
values in order to diagnose a problem effectively. 
Similar conditions which may indicate significant 
problems within one school system, may, in fact, be 
less significant contributors to organizational 
problems in another system, when those same conditions 
are evaluated in the context of the individual school 
cultures in which they are found. Likewise, problems 
which may be readily solved within one school, may be 
impossible to solve in another school, even within the 
same school system (Firestone and Corbet, 1987). Thus 
the diagnosis of problems during the catalyst stage may 
begin well in advance of face-to-face communication 
between the clients and the change agent as the agent 
gains familiarity with the culture and the systems of 
the particular organization. 
Lippitt, Watson and Westfly (1958) contend that 
change agents differ greatly in the extent to which 
they try to share their diagnostic orientations with 
the client system. Some agents believe that the work 
toward change is best sustained by a withholding of 
selective information or analysis; others believe that 
clients should always participate fully in the 
fact-finding process, arriving spontaneously at their 
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own diagnoses as the facts dictate. In the prior case, 
the change agent must be capable of maintaining 
objectivity in subsequently developing solutions to 
problems. In the latter case, the capability of the 
change agent to assist clients in engaging in effective 
group process is a crucial skill (Prince, 1970). 
The change agent's role as a catalyst may be 
substantially improved if the agent is able to fairly 
assess the climate for change in the organization in 
relation to the innovations proposed. Wolf, (1986) in 
collaboration with Welsh, developed a Knowledge 
Diffusion/Utilization Inventory which, in practice, has 
indicated promising results as a methodology for early 
catalytic activity. By assigning points to five 
significant factorial conditions (a) linker 
characteristics, (b) conditions for change within the 
targeted environments, (c) innovation characteristics, 
(d) environmental characteristics, and (e) 
communication strategies) in relation to an objective 
assessment of each factor's condition, the agent can 
fairly evaluate the potential for change activity. 
Wolf measures these potentials for change activity 
against a ten-point scale and assigns four levels to 
depict "Aspirations for Change Enterprise." These are 
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(from lowest to highest levels) Awareness-Interest, 
Analysis-Reaction, Pilot Test, Adoption-Adaptation. 
The Knowledge Diffusion/Utilization Inventory provides 
some objective assessment data to the agent and, when 
juxtaposed against the aspirations scale, provides some 
guidance as to the agent's next course of action. 
The Chance Agent as A Solution Giver 
Havelock's (1973) view of the change agent as a 
Solution Giver requires that the agent not only have 
solutions to offer, but also that he/she know how to 
offer the solutions and how to assist the clients to 
adapt solutions to their specific needs (p. 9). 
E.M. Rogers (1983) contends that in arriving at 
diagnostic conclusions and solutions "The change agent 
must psychologically zip him or herself into the 
clients' skins, and see their situation through their 
eyes” (p. 321). He further generalizes that "Change 
agent success is positively related to the degree to 
which the diffusion program is compatible with clients' 
needs" (p. 320). The "catalyst role" of the change 
agent merges into the "solution giver role." The needs 
and cultural expectations of the organization that have 
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led to a diagnosis of problems must now be effectively 
considered in order to match the organization's 
condition to appropriate solutions. 
It is within this role of solution giver that the 
change agent first introduces innovations that he/she 
may seek to diffuse into the client system. The 
capability of the change agent, as a resourcer of 
solutions and his/her understanding of the relevant 
research in a given field influences the breadth, depth 
and often the suitability of the solutions proposed. 
The functions of the change agent as a resourcer 
may be either hindered or facilitated through the 
discipline in which the individual practices. This is 
due in enormous measure to the availability (or lack 
thereof) of formal structures or systems that may exist 
in selected fields for bridging the gap between 
research and practice. Wolf (1988) asserts that "the 
bridge between research and practice is an awesome 
structure within some disciplines (i.e., rural 
sociology and chemistry); it is a rope ladder for other 
disciplines (i.e., education)." Wolf's research has 
chronologized the linkage agent's evolution in the 
educational field. Compared and contrasted to the 
models initiated by other fields such as the U.S. 
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Department of Agriculture's Extension Service, 
education's attempts at facilitating innovation 
diffusion through both centralized and decentralized 
information dissemination methods have not resulted in 
lasting systems that substantially assist the 
educational change agent in his/her capacity to serve 
as a resourcer. 
This lack of formal structures for disseminating 
research solutions to educational practitioners may 
require that the educational change agent be either 
very well-read on particular topics of educational 
practice, well-connected in terms of associations with 
colleagues who are experts on particular topics of 
educational practice or both. Further complicating the 
situation is the ever-expanding base of information 
that is published on educational topics. While 
data-based technology can be employed to assist in 
topical searches, there is no quality control system 
available to assist the educational change agent in 
sorting the relevant, pure research material from 
postulation. Accordingly, Wolf (1988) maintains that 
the educational change agent is at risk of linking 
clients to worthless information on innovations in 
. r 
his/her quest for resources and solutions. 
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Once information on possible innovations is 
secured, the selection of an appropriate innovation to 
match specific client needs and organizational culture 
must be made. The various attributes of innovations 
have been found to significantly influence their rates 
of adoption. Rogers (1983) has isolated five 
attributes of innovations that affect adoption rates; 
these are the innovations: 
relative advantage (the degree to which an 
innovation is perceived as being better than 
the idea that it supersedes) 
compatibility (the degree to which an innovation 
is perceived as consistent with the values, 
experiences, norms and needs of the clients) 
complexity (the degree to which an innovation is 
perceived to be difficult to use) 
trialability (the degree to which an innovation 
may be experimented with on a limited basis) 
observability (the degree to which the results 
of an innovation are visible to others) 
(p. 213-232). 
As a solution giver, the change agent must assess 
the innovation's attributes in relation to the client 
system and culture to increase the potential for 
adoption. In fact, the innovation may need to be 
modified to mesh smoothly within the culture of the 
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organization thus increasing its compatibility- 
attributes . 
Rossman, Corbett and Firestone (1988) contend that 
of the many reasons posited to account for a dismal 
portrayal of innovative efforts in education, most 
explanations ignore the larger cultural dynamics at 
work. They maintain that most school efforts at change 
focus exclusively on behavioral change which is 
observable and the strategies that promote them and "do 
not attend to the fit between those behaviors and the 
normative core of the school's culture." Thus, the 
solutions proposed to promote change, must accommodate 
this core or engage in an even more difficult process 
of reshaping or redefining the culture (p. 19). 
The recent research of Rossman and others follows 
up on principles proposed by Sarason (1971) that 
emphasize the cultural significance of individual 
schools in the planning of change. Similarly, Deal 
(1984) stresses the impact of the organizational norms 
on the process of change within schools and the 
interplay of and among different aspects of any given 
school's culture during the process of change. Thus, 
the role of the change agent as a solution giver, 
r 
extends the need for a sensitivity of the change agent 
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to the unique individual client system that is the 
focus of the change efforts. 
Lippitt, Watson and Westfly (1958) conclude that 
the literature of change indicates that everyday 
insights into the cause of a problem do not lead 
spontaneously to appropriate remedial actions. 
Havelock (1973) has developed a four step approach to 
the task of choosing a solution. These steps in 
sequence are: 
deriving implications from research 
generating a range of solution ideas 
(which may include use of group problem 
solving techniques) 
feasibility testing (which evaluate the 
attributes of the innovation in relation to 
the needs and norms of the current system) 
adaptation of the innovation (as 
necessary to meet feasibility criteria) 
Another factor which will affect the range and 
choice of solutions proposed by the change agent 
includes the type of innovation decision that is to be 
employed by the social system. Rogers (1983) has 
isolated three types of innovation-decisions, based on 
the choices clients have to adopt or reject an 
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innovation. His research indicates that choice may be 
(a) optional for independent members of the system, 
(b) collectively made by consensus among the members of 
a system or (c) authoritatively imposed upon members of 
the system. The methods that the agent might employ to 
select an innovation may hinge heavily upon the choices 
that clients have in accepting or rejecting the 
innovation proposed. 
Rogers' research indicates that authoritative 
innovation decisions are generally adopted more 
quickly, however, research by Combs (1971), Hruska 
(1978), Bunker (1981) and others consistently indicate 
that the continuance of innovative practices over 
extended periods of time is positively related to the 
involvement of clients in the choices of solutions that 
will be employed to solve the identified problems. 
Indeed, within the past twenty years, a new managerial 
paradigm has been postulated by Vroom (1984) and others 
advocating shared decision-making methodologies in 
academia for making choices among solutions proposed 
for adoption (Bess, 1984). 
It is apparent from the literature that the 
ability of the change agent to assist clients as 
knowledge users to connect with the knowledge produced 
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by research is a primary task of the change agent in 
the solution giver role. The adaptation of a possible 
innovation to the needs, norms and culture of the 
client system and/or the modification of part of the 
client culture to embrace the innovation proposed are, 
however, no less crucial to the solution process. 
Indeed, the skills required of the change agent as 
solution giver are many. These skills may include 
abilities for gathering or generating research of the 
social systems, for group problem solving (such as 
nominal group technique, sinetics, brainstorming, etc.) 
and for creative adaptation of generic solutions to 
specific client circumstances. 
The Change Agent as a Process Helper 
Havelock (1973) contends that the change agent 
must assist clients by showing them how to engage in 
innovative activities that will enable them to learn 
and practice creative problem solving skills in 
relation to their own identified needs. Thus, the 
change agent facilitates change in an organization by 
enabling others to practice change-related skills 
including: 
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- recognizing and defining needs 
- diagnosing problems and setting objectives 
- acquiring relevant resources 
- selecting and creating solutions 
- adapting and installing solutions 
- evaluating solutions to determine if they 
- satisfying the individual's needs 
Egan (1982) indicates that "change agent skills 
are system-involvement skills” and that "all people 
need these skills in order to participate in, cope with 
and contribute to human systems such as family, 
neighborhood, work and government” (p. 168). He 
maintains that system involvement skills are necessary 
to every individual because these skills enable them to 
cope and grow through developmental crises. 
Miller (1978) has proposed that social scientists 
should engage in the tasks of translating theory and 
research into practical working knowledge and (system) 
skills in order that these skills may be readily "given 
away" to ordinary persons through training and 
education. Havelock (1973) agrees but, further, he 
concludes that interventions that translate theory and 
research for the training of educators have little 
value to schools if the system is left without the 
capacity to renew itself. Likewise, Berger and Neuhaus 
(1977) conclude that effective helping interventions 
r 
leave clients "empowered" to act on their own behalf. 
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The role of the change agent as a process helper 
thus requires that the agent promote individual client 
growth and learning in order to achieve desired 
organizational change. Combs and his associates (1971) 
have defined learning as the "discovery of personal 
meaning.'* Combs views the role of the effective helper 
as one which increases the helper's capacity for 
empathy with the client. By engaging in activity that 
promotes helper/client empathy, the helper is more 
readily able to assist clients in arriving at 
meaningful solutions to problems which are 
self-identified. Combs uses Maslow's (1968) 
psychological concepts as a basis for defining the 
helper's role as one which assists the client to move 
toward "self-actualization." 
In the process of promoting organizational change, 
the agent may necessarily assist individual clients to 
alter their existing practices, their behaviors and 
often their beliefs. Accordingly, the role of the 
change agent may be viewed as threatening to and by 
clients. The relationship established between the 
agent and clients must be one which is based upon 
mutual trust and client concern to be most effective. 
r 
If the change agent is operating from the perspective 
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of promoting change that has meaning to the clients, 
then his/her motivation for engaging clients in various 
activities will be client-focused (rather than 
innovation-centered or agency-centered). Lippitt 
(1976), Goldhammer (1980), Brammer (1979), and Sarason 
(1972) all maintain that the helper (change agent) must 
examine his/her own motivations and goals for 
instituting change before attempting to understand what 
motivates the clients to support their existing 
practices or beliefs. 
Abrell (1974) contends that the helper of clients 
must engage in the development of climates where human 
growth and fulfillment can be fostered. Thus, Abrell 
recognizes that the change agent-supervisor must have 
some power to adjust the organizational or system 
environment in which the clients are operating. Caplan 
and Nelson (1973) note that most psychological 
approaches to change are biased toward seeing 
individuals as solely responsible for their problems 
and, therefore, as solely responsible for efforts to 
change. Egan (1982) has discovered, however, that 
systems not only cause problems, but also limit the 
individual's solutions. Kauffman (1980) has concluded 
that individuals can be taught to see the world from a 
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system perspective and, accordingly, they can be taught 
how to contribute to system improvement. Bunker, 
(1981) views the act of system improvement as a process 
of facilitating self-direction of individuals within an 
organization, enabling clients to articulate their 
beliefs within the organization. 
The effective helping process, then, in the view 
of humanistic theorists and practitioners such as 
Combs, Egan, Bunker, Abrell, and Havelock is one where 
participants are actively involved in solving real 
problems, where there is shared decision making, where 
clients are self-directed and where the helper's 
purposes are broad and freeing, rather than narrow or 
confining. It is a process which recognizes the 
motivation for change as internally driven by clients' 
needs and values rather than externally imposed on 
clients as a control system. It is a process which 
requires time to accomplish results; one where clients 
define what "success" would be and where successes are 
based and built upon the clients' prior successes in 
sequential fashion. 
The role of the change agent as a process helper 
is not one which views the agent as a short-term 
consultant with readily accessible, easily adaptable 
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innovations on hand to apply upon the clients in an 
organization. Rather, it is a role which requires that 
the agent subscribe to a belief system regarding the 
positive motivations of people and it requires that the 
» 
agent act on those beliefs in fostering individual 
growth and, coincidentally, organizational change 
(Bunker, 1981). 
The Chance Agent as a Resource Linker 
Havelock (1973) maintains that "a large part of 
successful change is exchange11 (p. 17) . In this 
regard, he recognizes that the flow of information and 
resources to and from client and agent is essential to 
the linking role of the change agent. In prior 
discussion of the change agent as a solution giver, the 
process and problems of resource identification 
specific to innovations and ideas were addressed. 
However, resources, according to Havelock, take many 
forms. These may include: 
— financial backing 
— knowledge of solutions 
— knowledge of skills in diagnosing 
problems 
— expertise on the process of change itself 
— people with time, energy and motivation 
to help (p. 9) 
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The change agent may be called upon to link 
clients not only with potential innovations that fit 
their needs, but also to link clients with the kinds of 
supportive resources that will enable change to happen. 
Some of those resources may be found among the skills 
and attributes of the agent himself/herself; other 
resources may have to be secured from other sources. 
The agent must be able to recognize which resources are 
needed and when, as well as be able to secure or lead 
clients to those relevant resources. 
Among the most critical reasons found for the 
failures of innovative projects initiated in schools is 
the inability of the key personnel to anticipate or 
resolve implementation problems (Gross, 1977). These 
problems may include a lack of adequate resource 
materials, a lack of support from administrators or 
consultants and a lack of resources for supporting 
teacher skills enhancements or attitude adjustments. 
Not only the content of a resource, but also the 
form in which a resource is transferred to the clients 
can have an impact on the way in which the clients 
respond to that resource. For example, printed 
information may be so detailed or technical that it is 
difficult for the users to appropriately assess and 
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assimilate. In such a case, the method for 
transferring the resource information might best take 
the form of an expert who can explain, exemplify or 
adapt the information to the users' needs (Paisly, 
1969). The change agent must be able to evaluate the 
impact of certain types of resources on the specific 
client group selecting not only the appropriate 
resource data, but also the most effective method for 
linking the resources to the clients. 
Cyert and March (1963) contend that slack 
resources or uncommitted dollars provide a source of 
funding for certain innovations that would not be 
possible to implement in the face of scarcity. 
Accordingly, the ability of the change agent to either 
generate or influence the use of financial resources in 
the organization will have an impact on his/her 
relative success in promoting planned changes. 
Egan (1985) aserts that rational decisions in 
organizations are based on the economics of the system 
as they relate to the larger economy. He contends that 
change agents must be informed about financial matters 
related to the organization and its ability to secure 
and use tangible resources. In addition to funds, 
r 
other resources, such as tools and materials, must be 
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adequately evaluated by the agent as they are provided 
to clients for use. Egan maintains that "it is 
critical to link non-people resources to valued 
accomplishments. Failure to determine specific 
student-and teacher-related accomplishments has 
resulted in unused television cameras and tape 
recorders" (p. 135). Because most organizations 
operated with limits of financial and material 
resources, the agent must ensure their judicious use in 
accomplishing the objective of change. 
Resources may be intangible as well as tangible. 
The clients' opinions and values, for example, may 
represent an intangible factor that can have either a 
positive or negative influence on the change process. 
The ability of the agent to assess restraining forces 
as inhibitors or facilitating forces as resources may 
be improved through use of selected techniques. 
Force-field analysis (Lewin, 1969 and Spier, 1973) is a 
proven method that addresses the question of obstacles 
and assesses resources in the implementation of 
programs. The agent, by recognizing the various 
factors that are present and influencing the potential 
success or failure of an enterprise, may be able to 
r 
effectively increase facilitating forces and/or 
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decrease restraining forces to increase the chances for 
a successful outcome of the change project. (The 
Wolf-Welsh Knowledge Diffusion/Utilization Inventory 
also serves to assess positive and negative forces). 
The resource linker role is perhaps the most 
recognized function of the change agent. Accordingly, 
the term "linkage agent" (Lippitt, 1969) is widely 
recognized as a synonym for change agent in much of the 
literature concerning planned organization change. It 
is clearly one of the most critical roles that the 
agent may fill and requires that the agent demonstrate 
ability to identify, manipulate and/or develop the 
tangible and intangible variables that will promote the 
adoption of a proposed innovation within a specific 
system or organization. 
The Roles of Community College Development Officers: 
Exemplary Practices Literature 
Overview of the Review 
Literature, specific to the roles and functions of 
college development officers, has only recently begun 
to focus on the ways in which these individuals operate 
. r 
on community college campuses. There is an abundance 
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of literature available respective to grantsmanship 
issues in general: from proposal writing, to 
management of grant resources and to the cultivation of 
potential grantors or donors. This type of literature, 
which is heavily marketed to human service, higher 
education and social service markets, consists 
primarily of "how-to” manuals and "laundry lists" for 
"do-it-yourself" training of personnel who have various 
levels of responsibility for generating financial 
resources. 
Community colleges, like four-year colleges and 
universities, have distinct missions which set them 
apart within the higher educational service sector. 
The generic literature on grantsmanship and resource 
development applies across a wide spectrum of higher 
educational philosophies, practices, and missions. 
Accordingly, this literature has limited value in 
defining the role of community college development 
officers, except to provide generalized, common 
denominators or characteristics that would enhance an 
individual's capacity to develop resources in any 
higher educational setting. 
Defining the skills required and the 
. r 
responsibilities of development officers in community 
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colleges has until quite recently been somewhat 
problematic. Until about 1980, the vast majority of 
research on the role of college development officers 
has focused almost exclusively on baccalaureate and 
university fund raising activities, with an emphasis on 
alumni solicitation, capital and endowment support 
and/or on the development of government grants for 
faculty research. Because community colleges are 
publicly supported, these institutions have not had 
long histories of capital or endowment campaigning. 
Because community college students are primarily 
commuter students with a relatively shorter tenure than 
students who attend baccalaureate colleges, traditional 
alumni ties tend to be less binding at these 
institutions. Because limited pressure is placed on 
community college faculty to perform research, 
government grants for such purposes have not been 
essential to faculty tenure. Yet, community college 
development offices have been identified to exist on at 
least one-third of the 1,200 community college campuses 
(NCRD Membership Directory, 1989) and they appear to be 
functioning with a different emphasis from the 
four-year and university models. 
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The historical function of the higher educational 
development office has been the cultivation of donors 
and the raising of dollars to help maintain the 
college's budget and/or to facilitate faculty research. 
Consequently, the primary method for measuring the 
effectiveness of a development officer has been to 
evaluate the level of funds he or she generates. The 
literature presented in this paper regarding the nature 
of work performed in community college development 
offices appears to represent a departure from the 
traditional higher education development model: In the 
community college, while dollars are raised, strategies 
and plans for the use of those dollars to change or 
improve the existing practices at the community college 
are also generated by the development officer. Indeed, 
the level of funds generated by the community college 
development officer may be of less value in measuring 
the performance of these professionals than the extent 
of lasting positive change and institutional growth 
that is fostered by those funds. Accordingly, this 
differentiation of community college development roles 
from the traditional fund raising higher educational 
development model is important for the establishment of 
r 
appropriate job descriptions and training initiatives 
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to select and train community college development 
officers. 
Role clarification is essential if development 
officers are to be appropriately recruited, identified 
and/or trained to meet the specific needs of community 
colleges. Matching of a development officer's 
knowledge, values and skills to the needs and 
philosophy of a particular college is complicated by 
the fact that few masters or certificate programs exist 
to specifically train educational development officers 
(Carbone, 1985). Cook (1988) has determined that 60% 
of higher education development officers possess a 
bachelor's degree or less upon entering the field and 
that 79.2% of those entering the field had academic 
backgrounds in the broad liberal arts. Ten percent 
(10%) of the entry-level development officers surveyed 
by Cook (N=427) had not previously been employed in any 
field of endeavor; 48.8% had been previously employed 
in another educational-related position as a teacher or 
administrator. 
A 1989 study by Contributions. a quarterly 
publication for and about development professionals, 
reported that fewer than 1% of the population of 
development professionals it studied had specifically 
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intended to enter the development field as a career 
objective prior to their first active exposure to such 
a position. Indeed, entry into the field of 
development appears to be through a "back-door” as an 
individual begins to solicit or develop resources to 
meet a specific need associated with a position the 
individual is holding prior to formally entering the 
field of resource development. The development field 
has obviously relied heavily on the use of "on-the-job 
training" as a primary means for staff development. 
The implications of a lack of formal training 
programs and career paths for two-year development 
officers include: 
— A high turnover rate of development officers who 
enter the field, test the environment and find it 
is unsatisfactory as a career objective (Chronicle 
of Higher Education, November 16, 1986). 
— A lengthy period of internship and on-the-job 
training for persons acquiring the skills to 
practice as qualified development professionals. 
— A need to more clearly define the role of community 
college development officers in terms of the 
skills, knowledge and values required to perform in 
these positions (Cook, 1988). Such role 
clarification may improve the hiring and selection 
process and facilitate the development of materials 
and staff development activities presented at 
conferences and workshops for development 
professionals. 
r 
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This section of the literature review will identify 
four primary roles of community college development officers 
that require skills beyond those of the traditionally 
defined ”fund raiser” role of development professionals. 
The Community College Environment as a Factor of 
Development Activity 
It is necessary to place the development officer into 
the specific higher educational environment of the community 
college campus in order to define the position most clearly. 
This requires a general understanding of the ways in which 
community colleges are dissimilar and similar to one 
another. 
Community colleges in America vary greatly in terms of 
a number of variables. These may include: 
- governance structure 
- size 
- location 
- academic curricula 
- constituencies (students) 
- budgetary support 
- strengths and shortcomings 
There are, however, four critical, common variables 
which tie community colleges into a common group. The 
overwhelming majority of community colleges: 
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service a limited geographic community 
employ an "open-door admissions philosophy 
offer associate-degreed undergraduate 
instruction as their primary goal or function 
are publicly supported in terms of a majority 
of operating resources (Cohen and Brauer, 1982) 
All of the variables listed above, (both those that are 
common to community colleges in general and those that set 
each campus apart) establish conditions and priorities 
around which resources are developed. The four common 
characteristics, however, form a core of critical issues 
that have confronted community colleges in the 1980's. 
These are concerns related to: 
Identifying and meeting external environmental 
conditions dictated by the local geographic 
community 
Responding to the diverse needs, goals and 
capabilities of students admitted through the 
community college "open-door" 
Ensuring academic quality and relevance in 
associate degree program and faculty 
competence 
Developing and maintaining budgetary resources 
for effective operations in times of govern¬ 
mental fiscal constraint 
(Masoner and Essex, 1986) 
Community, student, and curriculum issues are at the 
r 
heart of each community college's mission; a critical 
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measure of each institution's effectiveness is the extent to 
which each campus can meet its mission (within the limits of 
finite fiscal and human resources). Alfred (1977) contends 
that each community college must evaluate the educational 
process, respective to its campus, in terms of three central 
issues: 
1. What type(s) of impact did the college have 
on students and the community? 
2. How much did it cost in manpower, facilities 
and finances to create this impact? 
3. What type(s) of impact will be necessary in 
the future to help the institution achieve 
its goals and what will be the cost? 
It is obvious that community college development 
officers would play a crucial role in addressing the 
fiscal-related concerns listed above, particularly 
that of developing and maintaining fiscal resources to 
help the college meet goals. The literature on the 
role of community college development officers 
however, indicate that they should function and indeed 
do function, in varying degrees, to assist community 
colleges to meet all of the issues listed above. 
Literature on community college resource 
development policies, as established by selected 
presidents, shows that while increased funding is the 
r 
primary objective of a majority of development 
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activities, funding is pursued with basic 
institutional outcomes in mind. For example, in the 
Dallas County Community College District (TX) these 
outcomes are: "To support organizational priorities, 
to shore up areas of weakness, and to fill gaps in 
service” (LeCroy, 1988). At the Community College of 
Philadelphia (PA) the development outcomes are 
designed "to improve academic substance and pedagogy" 
(Eaton, 1988). At Holyoke Community College (MA) the 
outcomes are "structured to develop new capabilities 
which can (subsequently) be supported by institutional 
sources" and "which are consistent with the mission 
and goals of the institution" (Bartley, 1988). At 
Wilkes Community College, (NC) outcomes of development 
efforts are largely directed "to provide a variety of 
activities that will enhance life in the community" 
(Daniel, 1988). 
Each of the colleges referenced above operates in 
different environmental settings: 
Dallas County Community College District is a 
large metropolitan community college district 
serving 47,000 students 
Community College of Philadelphia is an urban 
campus enrolling 16,000 students annually 
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Holyoke Community College is a suburban-based 
campus serving 3300 students annually 
Wilkes Community College is a rural campus 
enrolling 2500 students annually (Mitzel, 
1988) 
Each campus has established a policy for 
fundraising which is relatively broad-based, but which 
clearly indicates that funds generated through 
resource development must have specific purposes and 
uses that are consistent with the institutional 
priorities. In this regard, developing fiscal 
resources in the community college is not the "end” of 
the development officer's function, but rather the 
"means” to achieving specific ends within each campus 
community. 
Community college resource development officers 
vary from campus to campus by title and function, as 
well as with regard to their reporting line in the 
college administrative organization (Schaffer, 1984). 
In most cases the officer reports to the President or 
to a principal dean or other top-line administrators. 
Bennion and Stoddard (1988) maintain that it is 
incumbent upon community colleges to establish a 
direct reporting relationship between the chief 
development officer and the president; Conrad (1988) 
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also indicates that the chief development officer 
”should be a senior administrator at the same level as 
the College's chief fiscal, academic and student 
affairs officers” (p. 152). Halvorson (1988) contends 
that: 
The grants management officer should be a 
full-time administrator of the institution, 
having easy access to policy-makers and to 
fiscal administrators . . . (The position) 
needs to reflect the specialization of the 
activity, to provide the authority to approve 
projects within specified limits, determine 
fiscal information, and represent the college 
in all grant negotiations . . . The grants 
officer should report to either the president 
or vice president of the college. (p. 174) 
The community college resource development 
officer is often directly responsible for a number of 
activities which complement and/or supplement the fund 
raising activities of the college. The size of the 
college and/or the expertise of the development 
officer may have direct bearing on the activities in 
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which she/he may become engaged. These 
supplemental/complementary activities include: 
Planning (Ironfield, 1988; Mecca, 1988; 
Groff, 1985; Bartley, 1988) 
Faculty and Staff Development (Brumbach, 
1988) 
Institutional and External Research 
(Hellyer, 1988; Duffy, 1988) 
Marketing (Ironfield, 1988) 
An amplified discussion of each of these 
activities follows as these subsidiary functions more 
accurately define the development officer's role. 
Planning 
Broad-based perspectives of resource development 
in an institutional context has been termed 
"institutional advancement" (Groff, 1984). Groff 
contends that: 
With proper planning, the tasks of strategic 
planning, reaffirmation of accreditation, and 
proposal development can occur 
simultaneously. In the final analysis, the 
82 
role of the resource development office is to 
assist in the development of the critical 
mass of intellectual capital necessary to 
help institutions become community renewal 
mechanisms in a technical society based on 
information. (Groff, 1984 p. 43-45) 
Mecca (1988) concludes that since "resource 
development administrators in two year colleges are 
not immune to the uncertainty of the turbulent 
external environments, they have to plan and manage 
their programs in a context of changing social, 
technological, economic and political factors" 
(p. 239). Accordingly, he advocates the use of 
environmental scanning to facilitate community college 
decision-making and planning respective to development 
office activity. Environmental scanning, as defined 
by Aguilar (1967) is a systematic collection of 
external information; it provides an early warning to 
administrators of changing external conditions 
(Ansoff, 1976). Recent literature in higher 
educational administration has encouraged the use of 
environmental scanning in decision-making and planning 
r 
processes (Cope, 1981; Keller, 1983; Morrison, 1987). 
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Garlock and McKee (1986) conclude that the 
community college development officer must be 
intimately involved in the long-range strategic 
planning process of the institution. Their rationale 
is that grant proposals are logical extensions of the 
institutional planning initiatives which have 
identified the needs and priorities of the college. 
Bennion and Stoddard (1988) propose that each 
community college must build a "development state of 
mind.” This state of mind, they contend "prepares the 
institution to formulate a comprehensive development 
plan with immediate and long-range goals, with 
specific objectives to be met and with a budget plan 
detailing costs and projected source of revenue" (pp. 
89-90). Bartley (1988) maintains that "An effective 
resource development program thrives on ideas 
generated in the long-range plan and attempts to close 
the gap between what is needed and what is available 
by identifying appropriate federal, state and private 
funding sources" (p. 34). He further contends that 
the involvement of the resource development officers 
on the long-range planning committee of the community 
college provides the longest possible lead-time for 
r 
the resource developer to search out the funding 
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sources that will be required to bring the long-range 
plan to fruition. 
The impact of a declining traditional "aged 
eighteen” college population, shrinking institutional 
resources in the face of escalating technological 
costs of instruction and greater demand for 
accountability in terms of student outcomes are some 
of the critical factors that have led higher 
educational leaders, including community college 
leaders, into an increasing awareness of a need for 
long range and strategic planning (Keller, 1983). 
Kotler and Murphy (1981) contend that the general 
notion of planning is not new to higher education. 
They indicate that for some time many higher 
educational institutions have undertaken three major 
levels of planning: (a) the budgeting and scheduling 
process, (b) short-range planning (which encompass 
recruiting, plant decisions and curricular 
modifications) and (c) long range planning. Kotler 
and Murphy maintain that all colleges and universities 
engage in level-one planning; most engage in level-two 
planning; whereas, relatively few seem to be 
effectively using long range planning in their 
r 
organizations. 
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Cope (1981) observed that strategic planning in 
higher education is not "new" or "original". He 
believes that it is an "opportunity analysis," a way 
of thinking we all use and understand intuitively. He 
maintains that there is a need to bring consciousness 
to this intuitive process in "approaches for examining 
the institution's environment, techniques for group 
problem solving, and step-by step directions for 
persons assigned the task of leading a planning team." 
Ironfield (1988) reports that community college 
development officers are increasingly assuming the 
task of leading planning teams. 
Keller, (1983) in his book, Academic Strategy, 
points out that planning encompasses some distinctive 
characteristics: 
an active stance regarding the institution's 
position and history; 
an outward look focusing the institution 
toward the changing environment; 
a competitive spirit, recognizing that higher 
education is subject to economic market 
conditions and to competition; 
a planning process that concentrates on 
decisions, not documented plans, analyses, 
forecasts and goals; 
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a strategy that blends rational and economic 
analysis, political maneuvering and 
psychological interplay; one that is 
participatory and highly tolerant of 
controversy; 
a strategic plan that concentrates on the fate 
of the institution above everything else. 
Analysis of the research into community college 
issues in strategic long-range planning leads the 
researcher to a concurrence with Masoner and Essex 
(1986), that a great deal has been written regarding 
the four-year college and the strategic planning 
process while very little has been directed toward the 
junior/community college segment of higher education. 
Drawing on the four-year college information, Masoner 
and Essex suggest that the two-year school should take 
some very definite steps if it is to continue to be a 
viable institution in the late 1980's and 1990's. 
They suggest, as does Groff (1985), that several 
specific considerations must be made in the adoption 
of a strategic plan for the community/junior colleges: 
- self-identification 
- self-analysis 
- analysis of the service area 
and 
- decision making after completing the 
analysis 
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These are expressed by Groff (1986) as: (a) an 
audit of the internal environment (b) assessment of 
the external environment (c) the development of 
visions and alternative scenarios based upon 
assessments of internal and external environments 
(d) selection of strategic options (e) refinement of 
strategic options into tactical alternatives and 
(f) the specification and management of strategy to 
assist the institution advances toward a preferred 
scenario (1986). 
Groff insists that post-secondary education is 
accustomed to doing a reasonably adequate job with 
internal audit, primarily because of reaffirmation of 
accreditation. Internal audit has a focus on mission, 
goals and objectives, governance structure, programs, 
students and student services, learning and learning 
resources, faculty and teaching, equipment, 
facilities, finances, organization and administration 
and outcomes. He contends that the purpose of the 
internal audit is to identify strengths and weaknesses 
in the institutional culture, efficiency, 
effectiveness, functioning and strategy. 
Strategic planning is defined by Kotler and 
r 
Murphy (1981) as "the process of developing and 
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maintaining a strategic fit between the organization 
and its changing marketing opportunities. '• In this 
regard, strategic planning is a process of analyzing 
the environments of the institution and its resources, 
formulating goals, developing a cost effective 
strategy for reaching goals, and affecting changes in 
the organizational structure as necessary to implement 
the proposed strategy. 
Richardson (1979) contends that effective 
planning is oriented toward objectives. Desired 
outcomes are identified in key results areas and then 
related to activities necessary to their achievement. 
He concludes that institutional objectives, to be 
effective, must be identified with the specific groups 
who are going to carry them out. Arrangements for 
controlling the execution of plans and evaluating 
their outcomes need to be established at the point of 
planning. Finally, the plans must be integrated with 
resource allocation procedures. Based on his study of 
three planning outcomes at community colleges, 
Richardson concludes that "the most important outcome 
of planning in each of these three cases was not a 
plan, but rather an enhanced ability to deal 
r 
effectively with change" (p. 216). This, he 
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concludes, stems from a team approach to planning that 
makes staff members proprietors of the plan and, 
hence, responsible for its successful implementation. 
Institutional and External Research 
Most of the "how-do” literature on resource 
development, whether it is specific to two-year 
colleges or other agencies stress the importance of 
researching and developing institutional need 
statements. In many colleges, these are referred to 
as "case statements.” It is by identifying the 
institution's needs and mission(s) and matching these 
to a grantor/donor funding priority that a college can 
develop a niche in the funding market. The opening 
sections of most proposals included: (a) an 
institutional identification and (b) a needs statement 
specific to the proposed project. The balance of the 
proposal strategizes methods to solve the problem and 
proposes methods to evaluate whether the problem is 
rectified satisfactorily. A grant award is generally 
made to reflect the proposal budget that outlines the 
costs for solving the identified institutional problem 
r 
or challenge (Duffy, 1988). 
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The literature on community college development 
stresses the importance of meshing proposal 
development to the institutional mission, of 
coordination and communication in the process of needs 
analysis, of diagnostic and prescriptive planning 
regarding solutions to problems identified. 
The size and complexity of a community college 
may influence the direct role of the resource 
developer in collecting statistical data that may 
serve to quantitatively identify and reinforce the 
need for institutional change(s). Further, the 
resource development officer must be able to 
qualitatively assess the needs, attitudes and 
abilities of college personnel and to extrapolate 
short range requests from faculty into broad-based, 
long-range needs if necessary. For example, a faculty 
member may request additional lab equipment, when what 
the college needs is to revise a curriculum, a process 
requiring release time, travel, consultation and new 
materials, as well as instructional equipment (Conrad, 
1988) . 
The research of the resource development officer, 
then, must be introspective regarding the institution 
but external and visionary in terms of trends. 
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possible funding sources and also in terms of 
innovative models that have been successful elsewhere. 
Duffy (1988) contends that the proposal developer 
needs good research skills as well as a 
well-established database. 
Research also involves the identification of 
qualified individuals who can serve as 
consultants during the project development 
stage or upon funding . . . The proposal 
developer should also identify and review 
proposals which have been funded by each 
likely funding source. Conversations with 
agency or foundation personnel can help to 
clarify regulations and, perhaps, identify 
other issues of concern to the funding 
source. Learning what an agency or 
foundation will not fund is as important as 
determining its current priorities. (Duffy, 
1988, p. 203) 
r 
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Marketing 
Ironfield (1988) maintains that development 
officers should take an active role in planning and 
implementing college marketing efforts. She suggests 
that a link between resource development and marketing 
is a natural one since "efforts to raise private funds 
will meet with only mediocre success if the community 
lacks a clear perception of the college or if its 
perception is negative” (p. 227). 
Private sector resource development, long a 
mainstay of independent baccalaureate college fund 
raising efforts, is a relatively new area of resource 
development in the community college. Of more than 
1,200 community colleges operating in America, about 
200 have viable private sector resource development 
activities. Those that do engage in this type of 
fundraising do so primarily through the establishment 
of a non-profit foundation that exists solely to 
benefit the respective community college by attracting 
private and corporate gifts as well as fostering 
college relations in the community (Sharron, 1982). 
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For those institutions that engage in private 
sector resource development, integrated market 
planning and resource development is critical. 
Given the limited geographic area served by 
the typical community college, a prospective 
donor may well be the parent, employer, or 
neighbor of a current or prospective student. 
It is likely that the local corporate 
executive who recommends or rejects a request 
for a donation to the college's foundation 
will see or hear recruitment ads and stories 
about the college that appear in the local 
media. (Ironfield, 1988, p. 227) 
Kotler and Fox (1985) define marketing as 
follows: 
Marketing is the analysis, planning, 
implementation and control of carefully 
formulated programs designed to bring about 
voluntary exchanges in values with target 
markets to achieve institutional objectives. 
r 
Marketing involves designing the 
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institution's offerings to meet target 
markets' needs and desires, and using 
effective pricing, communications and 
distributions to inform, motivate and service 
the markets, (p. 7) 
In evaluating the markets' needs and desires, a 
community college can be more responsive to its 
community mission. Accordingly, Ironfield maintains 
that all effective institutional planning and 
development must of necessity, include market driven 
priorities and, changes in the institutions 
operations, programs and services should be sensitive 
to their affects on the markets. Cultivation of key 
segments of the external environment of the college is 
an intricate part of any comprehensive development 
plan. Henry (1988) contends that cultivation of 
external constituencies should include a legislative 
relations program. This, he suggests, requires 
institutional involvement at five levels: 
1. Communicating institutional needs and 
assessments of the impact of existing law to 
the national organizations representing the 
higher education community 
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2. Participating in the federal authorization 
process 
3. Urging the President to sign favorable 
legislation into law 
4. Participating in the federal appropriation 
process 
5. Carefully reviewing the proposed regulations 
developed by federal agencies that will 
implement the law(s) and commenting 
appropriately 
K. B. Miller (1988) asserts that the external 
constituencies that must be cultivated by the 
community college development officer extend to those 
federal agencies that have responsibility for 
overseeing and granting federal funds. This 
cultivation of appropriate agency personnel will 
enable the community college development officer to 
understand agency priorities that are not written into 
the language of the request for proposal. 
Additionally, two-way dialogue between the community 
college development officer and agency representative 
enables the two parties to better understand each 
others needs and concerns, resulting in proposals that 
are both fundable and workable. 
r 
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Faculty and Staff Development 
Hood (1988) indicates that faculty and staff 
development is a critical part of resource development 
at York Technical College (SC), because of the 
increasing pressure for curriculum adjustments in a 
technical community college and because of the 
changing needs of students. York has developed 
mini-grant resources within larger grant applications 
that are submitted for funding from federal and 
foundation sources. Santa Fe Community College (FL), 
Springfield Technical Community College (MA) and Utah 
Valley College at Provo (UT) also use similar methods 
for increasing resources in support of faculty 
development initiatives (Sharron, 1982, Duffy, 1988). 
Brumbach (1988) has proposed an "integrated model 
of resource development" within the community college 
which recognizes faculty and staff as the "human 
resources" that resource developers must enhance and 
support. She concludes that building fiscal resources 
to promote individual faculty competence such as is in 
place at York, Santa Fe, Springfield and Utah Valley 
is only part of necessary human resource development 
r 
activity. To be truly integrated, faculty should 
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become involved in proposal (and institutional) 
planning activities and, accordingly, develop 
ownership of proposed programs and activities. 
Brumbach's integrated resource development model 
follows the conclusion of Douglas MacGregor that: 
Man will exercise self direction and self 
control to reach objectives to which he is 
committed. The most significant rewards, the 
satisfaction of ego and self actualization 
needs, can be directed products of efforts 
directed toward organizational objectives. 
(Borst and Montana 1977, p. 167) 
Brumbach asserts that a community college should be the 
type of organization that is described by R. Kantor as those 
most successful in developing change initiatives: 
There is a kind of company that encourages 
the entrepreneurial spirit in its people and 
contributes to America's leadership in 
innovation fields like computers, medical, 
electronics and aerospace — or in exemplary 
r 
work place practices. It is this kind of 
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company that can more readily produce the 
adaptive responses which help an organization 
stay ahead of change, shifting posture and 
resources as circumstances require. It is 
this kind of company that stimulates and 
empowers its people to innovate. (Kantor, 
1983, p. 130) 
Brumbach maintains that tapping the resources and 
ideas of people to accomplish adaptive responses 
within the two-year college environment, with its 
demanding workload, is a mandate for community college 
resource development officers. To actualize an 
integrated resource development model, Brumbach 
proposes that it be built on the following 
assumptions: 
All activities for grant projects are 
guided by the college 
Faculty, staff and administrators are 
kept equally informed of grant activities 
opportunities 
Initiatives for grants can come from any 
sector of the college 
Grant projects are embedded in the 
institutional structure and are not 
considered as add-ons to the college 
program 
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Proposals are written with, not for, 
potential project staff 
In practice, the role of the resource development 
officers in an integrated resource model is to provide 
technical support to proposal and planning documents 
because, Brumbach explains, "creativity and ingenuity 
are broadly distributed among the population; long- 
range planning skills are not” (p. 217)• 
The integration of mini-grants into major grant 
requests, then, becomes part of faculty-initiated and 
faculty-planned strategies to improve upon areas which 
are self-identified and intrinsically important. 
Community college development officers seem to 
differ in their opinions regarding their role in staff 
development through proposal writing. Most recognize 
that it is an essential and a valid issue; others 
contend that it is a difficult and time-consuming 
effort to involve faculty in the planning process, 
especially given tight deadlines for proposal 
preparation (Garlock and McKee, 1986). Conrad 
maintains, however, that the development officer must 
learn to view a project both from the perspective of 
the personnel who will be implementing the project and 
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of others who may be affected by changes in 
procedures: 
The fledgling development officer will find 
that there are some personnel at the college 
who do not want change, who do not like new 
equipment, and who do not want added 
services, because these things disrupt their 
patterns of behavior, their routines, their 
place in the structure. This reaction is 
normal and not to be belittled or ignored 
. . . Ways to minimize negative responses 
include providing faculty release time to 
accomplish projects, encouraging project 
personnel to tell others about the value of 
the project and identifying results in terms 
of traditional measures valued at the college 
. . . Funding that provides as many people 
as possible an opportunity for positive 
involvement, such as faculty and staff 
development funding, can be one of the 
strongest selling points for the resource 
development function. (Conrad, 1988, 
r 
p. 55) 
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Summary 
Comparisons of the literature respective to the 
roles of change agents and exemplary practices 
literature of community college development officers 
provide evidence of overlapping functions and skills. 
The change agent catalytic function of 
relationships-building (Havelock 1973) compares 
closely to the faculty development strategies proposed 
for development officers by Conrad (1988) and Brumbach 
(1988) which emphasize inclusion of key personnel 
early in the development of proposals which will 
r 
affect them and which provide opportunity for positive 
involvement. The second change agent catalytic 
function of problem diagnosis appears to reflect 
institutional and external research functions of 
community college development officers discussed by 
Duffy (1988) and elements of the community college 
planning models reported by Masoner and Essex (1986) 
and Groff (1986). 
The "Solution Giver" change agent role (Havelock, 
1973) compares closely to selected elements of the 
planning and marketing functions of community college 
r 
development officers described by Groff (1986) and 
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Ironfield (1988). This appears most specifically to 
reflect the development officer roles that include 
"the development of visions and alternative scenarios 
based upon assessments of internal and external 
environments” (Groff, 1986). These "scenarios” 
represent possible solutions generated by assessments 
of the culture of the college in relation to possible 
externally researched alternatives. 
There are evident parallels between Wolf's (1988) 
proposition that well-placed educators who know about 
and are in a position to facilitate linkage activity 
between research and practice should function widely 
in educational agencies and Duffy's (1988) suggestion 
that development officers should research innovative 
models for possible adoption. Duffy recognizes the 
development officer as one of the well-placed 
educators Wolf would seek to identify. Clearly, 
Ironfield's (1988) assertion that effective community 
college development requires a meshing of strategic 
plans to the college's mission reflects the concerns 
of Rossman, Corbett and Firestone (1988), Deal, 
(1982), and Sarason (1971) that change efforts 
consider the fit between the innovative solutions that 
r 
are proposed and the organization's culture. 
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The "Process Helper" role (Havelock, 1973) 
compares closely with recommendations from Brumbach 
(1988) that the community college development officer 
foster an environment wherein the entrepreneurial 
spirits of the faculty can flourish. It is supported 
by the findings of Richardson (1979) that community 
college planning efforts that encouraged a team 
approach leave the community college staff and faculty 
members more capable of dealing effectively with 
change. There is a parallel between this conclusion 
by Richardson and the works of Miller (1972), Combs 
(1971), Egan (1985) and others encouraging "process 
helping activity" which empowers clients to become 
actively engaged in change processes and innovations 
that affect them. Likewise, Richardson's conclusions 
are supported by Berger and Neuhaus' (1977) contention 
that effective helping interventions leave clients 
empowered to act on their own behalf. 
There is an obvious connection of the functions 
of development officers as generators of financial 
resources to the "Resource Linking" role described by 
Havelock (1973). Further, Duffy (1988) maintains that 
the development officers should also be aware of 
consultants and technical resources that can assist 
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the community college to implement change. Ironfield 
(1988), K. Miller (1988), and Henry (1988) all 
maintain that the linking of internal and external 
human resources is also critical to the planning in 
which community college development officers engage; 
Havelock (1973) characterizes these human resources as 
"people with time, energy and motivation to help" 
(p. 9). 
Indeed, the parallels between the roles of 
community college development officers may be 
multiple, if. the exemplary practices of community 
college development officers as described in the 
literature reflect the normal tasks in which these 
professions engage. If community college development 
officers do function in significant numbers as change 
agents, the skills that they employ extend well beyond 
the traditional fundraiser roles. The literature on 
the role of community college development officers is 
incomplete; there is a lack of critical analysis of 
the normative practices of this group in relation to 
the ideal roles that are reflected in the current 
literature. 
r 
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CHAPTER III 
Design of the Study 
Introduction 
From the surveys of the literature, change agent 
role descriptors have been defined in relation to 
selected performance indicators or activities. A 
synthesis of these descriptors, mentioned earlier, 
include the following four (4) areas of activity: 
The catalyst roles - which include relationships 
building and problem diagnosis 
The solution giving roles - which include 
identification of solutions appropriate to the needs 
and culture of the organization 
The process helping roles - which include 
supportive and active involvement in planning, 
implementation and evaluation strategies 
The resource linking roles - which include 
identification of tangible and intangible resources 
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and liaison activities between clients and the change 
agency. 
The successful implementation of planned 
educational initiatives may be most effectively 
accomplished in community college settings by 
individuals who practice within the above role 
categories to initiate and facilitate desired change 
processes. Literature on the roles of community 
college development officers indicates that these 
individuals may significantly function in change agent 
roles. 
The four (4) change agent role descriptors 
mentioned above are indicated as common denominators 
or reference points for the design of this study. 
As stated earlier (p. 29), the four specific 
questions of this study are: 
1. What percentage of community colleges engage 
in centralized resource development 
activities? 
2. To what extent do the normative practices of 
community college development officers 
compare to role descriptors of change agents? 
3. Are there functional determinants (job 
titles, prior professional or academic 
experiences) upon which a community college 
development officer's change agent 
self-identification depend? 
4. Are there temporal factors (years of 
professional practice) upon which a community 
college development officer's change agent 
self-identification depend? 
5. Are there environmental conditions 
(organization size, location, structure) upon 
which a community college development 
officer's change agent self-identification 
depend? 
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Approach 
This is a descriptive study that is designed to 
gather data to identify the extent to which a sample 
population of community college development officers 
hold role perceptions that parallel the functional 
roles of change agents as described in the literature. 
A modified job analysis survey approach was 
selected as the primary data collection technique. 
The survey instrument was designed based on analysis 
of four major change agent role indicators (catalyst, 
solution giver, process helper, resource linker) and 
specific role responsibilities/ skills of change 
agents culled from the literature on change agent 
functions. Demographic characteristics and 
information on the working environments of the study's 
participants were also collected through the survey 
process. The job analysis questionnaire was used to 
survey a randomly drawn sample of 300 community 
college development officers who are practicing 
professionally in community colleges in the contiguous 
United States and whose campuses are affiliated with 
the American Association of Community and Junior 
Colleges (AACJC). 
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Quantitative analysis methods were employed as 
well as cluster analysis techniques in order to 
compare and correlate the role perceptions reported by 
participants in relation to selected demographic 
information. 
This chapter provides a description of the design 
of the study. 
The Research Techniques for Data Collection 
A combination of three survey approaches was used 
to effectively gather data for further study and 
analysis. First, the researcher employed a telephone 
survey to identify specific individuals who are 
employed on each of 300 randomly selected community 
college campuses and who also have responsibility for 
resource development activities. Second, the 
researcher employed a written follow-up questionnaire 
which was sent to the Chief Executive Officer (CEO) on 
each campus where the preliminary telephone survey 
results indicated that the college did not employ a 
development officer. This written survey was designed 
to verify these negative findings generated by the 
r 
initial telephone survey and, accordingly, to minimize 
J 
110 
the potential for error in interpreting the final 
results of the study based upon a lack of response 
through aimlessly directed questionnaires. 
Once the name of each development officer had 
been secured by either the telephone survey or by 
written information provided through the CEO survey, 
the researcher conducted a follow-up telephone 
interview with each identified development officer to 
verify that each potential participant of the study 
was, in fact, engaged in resource development actively 
on a public two-year college campus. Through this 
telephone contact, the researcher also verified 
mailing information and secured the verbal consent of 
each respondent to participate in the study. The 
third and final data collection method, a job analysis 
survey, was conducted using a written questionnaire 
which was mailed to each participant of the study. A 
description of each of the data collection approaches 
is discussed below. 
The Telephone Survey Approach 
As discussed previously in Chapter II, literature 
r 
respective to job titles and reporting lines of 
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community college development officers reveals wide 
differences from one campus to another; accordingly, 
the identification of individuals engaged in resource 
development on each campus posed a significant 
research problem. The AACJC membership listing used 
to identify the population of community colleges for 
the study does not provide the names or titles of 
persons engaged in development functions on each 
campus. Thus, methods for collection of this 
information in order to form an acceptable mailing 
list had to be incorporated into the study. A 
telephone survey approach was used to research the 
names and titles of development officers at each 
campus. 
The use of telephone surveys as a method for data 
collection has increased significantly during the past 
decade in relation to the development of more 
effective electronic communications systems. The 
telephone as a mechanism for extending the limits of 
interview methods of data collection has been verified 
through its use in many research studies, particularly 
in public health and marketing fields (Hornik, Zaig, 
Shadmon & Barbash, 1990). 
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The researcher incorporated the recommendations 
of Rummel (1958) in selection of interviewees for the 
initial telephone survey: "It is necessary in the 
selection of interviewees to determine who has the 
information necessary for the research study. Are 
they in a position to divulge the information and are 
they willing to give the information that is asked 
for? These individuals must be chosen with care" 
(Rummel, 1958 p. 76-77). Dillman (1978) has reported 
that the validity of telephone interview data depends 
on the respondents' willingness to comply with the 
request to be interviewed and to provide full and 
accurate data to the telephone interviewer. 
Since the chief executive officer of each campus 
is generally responsible for signing grant 
applications and/or for acknowledging donations or 
institutional gifts, the researcher chose each campus 
chief executive office as the initial point of inquiry 
of the telephone survey. The researcher 
self-identified and asked the individual who answered 
the phone in the chief executive office for the name, 
title and telephone number of the individual on the 
campus who coordinates the development of resources 
for the college through grant writing and/or private 
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sector fund-raising. Based upon the telephone¬ 
generated response from the contact person in the 
chief executive office, the researcher used two 
distinct follow-up survey techniques to verify the 
information provided: (a) If the initial telephone 
survey generated the name of an individual who 
reportedly engages in development activity, the 
follow-up method employed was telephone interview of 
that individual who was named. (b) If the initial 
telephone survey generated information that indicated 
that no one was engaged in development activity on the 
respective college campus, a written follow-up survey 
was mailed to each chief executive officer to verify 
this finding. 
A pre-questionnaire telephone interview with each 
of the development officers was incorporated into the 
research design for two reasons. First, the 
researcher as previously stated, used the interview 
process to verify the names, addresses and titles of 
the sample population of development officers that 
form the basis of the study and secured their verbal 
confirmation for participation in the research 
project. Second, the researcher used the 
r 
pre-questionnaire telephone contact with the 
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respondents to attempt to establish rapport with the 
respondents and, accordingly, to motivate their active 
participation in the completion of the subsequently 
mailed questionnaires. 
Nisbet and Entwistle (1970) contend that "the 
percentage response is the single, most important 
consideration in evaluating a questionnaire study.” 
Accordingly, the pre-questionnaire interview by 
telephone was incorporated into the study to minimize 
non-responses to the job analysis questionnaire by: 
(a) limiting misdirected survey instruments; 
(b) identifying campuses in the sample population that 
might not return questionnaires because of the absence 
of a coordinated development function; (c) increasing 
the willingness of respondents to participate by 
answering concerns that respondents might have about 
the study, its intent or design, and answering 
respondent questions about the professional background 
of the researcher. 
The body of evidence supporting the potency of 
prior notification via telephone as a technique for 
enhancing survey response rates is growing (Hornik, 
1982; Lavrakas, 1987). Allen (1980) has researched 
r 
the use of the Foot-In-The-Door (FITD) technique of 
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telephoning survey subjects prior to the mailing of 
surveys as an inducement to bolster the rate of 
cooperation by respondents. A comprehensive review of 
FITD literature was conducted by Beaman in 1983. The 
development of FITD technique is credited to Freedman 
and Frazer (1966) . The technique derives its name 
from marketing strategies that have long been employed 
by salespeople to establish a relationship with 
potential customers. 
The FITD technique and pre-questionnaire 
interviewing methods used by the researcher were 
prompted by suggestions proposed by Rummel (1958) who 
suggests that "in preparing for the interview, it is 
necessary to decide just what is expected to be 
accomplished . . . what information is to be solicited 
. . . what objectives are to be established, and what 
attitudes are to be motivated" (p. 77). Rummel also 
suggests that interviewers "try to establish a 
relationship of mutual confidence and frankness by 
stating the purpose of the study with sincerity and 
reasonableness, linking the topic of the inquiry to 
the interests of the person" (p. 78). Thus, through 
the FITD technique, the researcher engaged in dialogue 
r 
with each development officer which provided 
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information to the participants about the purpose and 
scope of the study, established some level of 
homophily with the potential respondents and yielded 
confirmation of each interviewee's willingness to be 
an active participant in the job analysis survey. 
The CEO Follow-Up Survey 
A written CEO follow-up survey was mailed to the 
Chief Executive Officer (CEO) on each campus where an 
initial telephone survey failed to provide the name or 
title of an individual who performs development 
functions. A one-page, three-question instrument was 
constructed along with a cover letter that explained 
the basis for the inquiry. CEO's were asked to check 
one of three potential responses: (a) No one engages 
in development activity on the campus; (b) an 
individual engages in resource development actively 
for this campus at a statewide or district level; or 
(c) an individual does engage in resource development 
activity at this campus. In the event that 
respondents would select the second or third response, 
space was provided for the identification of the name, 
mailing address and telephone number of the 
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development officer. Upon return of the CEO survey, 
development officers identified through the 
questionnaire were subsequently interviewed by 
telephone using the FITD technique (as described 
above) to secure their commitment as participants in 
the study through completion of the job analysis 
survey questionnaire. 
The Job Analysis Survey Approach 
Elliot (1987) has recently surveyed the 
literature specific to valid job analysis approaches. 
Among the approaches used with reported success to 
analyze the jobs of practicing professionals 
(including psychologists and teachers) is the job 
analysis survey approach. "This technique involves a 
large scale survey of the incumbent population and is 
frequently employed to test development activities 
carried out by the Educational Testing Service” 
(Elliot, 1987, p. 52). The job analysis survey 
approach has been used to determine the 
job-relatedness of elements proposed for use in 
assessment of selected professionals for licensure 
r 
(Rosenfield, Shimberg and Thornton, 1983). While 
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assessment for licensure is not at issue in this 
study, assessment of job elements in relation to a set 
of identified role descriptors may be readily 
accomplished using a similar job analysis survey 
approach. 
The dimensions of the job analysis survey 
approaches previously used for assessment of elements 
for licensure have included: time spent on task and 
the extent to which a job element was perceived as 
necessary to licensure (as in the case of 
psychologists), as well as assessments of cognitive 
elements of the job (Rosenfield, Shimberg and 
Thornton, 1983, p. II-XIII). The researcher used a 
modified job analysis survey technique which limited 
the field of inquiry specifically to tasks that may 
relate to effective change agent activity. Since 
community college development officers are not 
licensed, the survey was modified from a reflection by 
respondents on the "necessity” of job elements to 
reflection by the respondents of each job element as 
"important” to effective community college development 
officer practice. 
The study involved the use of mailed 
r 
questionnaires. The mailed questionnaire technique is 
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supported by the findings of Mouly (1970) who contends 
that this technique expands the potential geographic 
coverage of the survey and, accordingly, ensures 
greater validity of results because this enables the 
researcher to draw a larger, more representative 
sample of the population under study (p. 242). 
The use of a written questionnaire, according to 
Entwistle and Nisbet (1972), is most appropriate when 
the participants being surveyed are "well able to 
understand the subtleties of the written word and have 
technical knowledge" (p. 113). Since the population 
of community college development officers to be 
surveyed are professionals who prepare written 
proposals from technical guidelines, the researcher 
concluded that the potential respondents would have 
the capability to successfully comprehend and complete 
the survey instrument. 
The Survey Instrument Design 
The questionnaire consists of two components. 
The first component is comprised of 42 statements that 
reflect selective change agent tasks/roles as derived 
from the literature. The participants were asked to 
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indicate whether they engage in each task (yes or no), 
and the degree (rated on a three-point scale) of 
importance of each task in their effective practice as 
community college development officers. The second 
part of the questionnaire contains questions 
concerning participant demographic information, 
including the participants' professional and academic 
backgrounds and information on the characteristics of 
the environments in which the respondents are working. 
As referenced above, one of the elements of the 
questionnaire format (i.e., the relative importance of 
the task for effective community college development 
practice) was constructed using a three-point Likert 
scale design. The Likert scale is a commonly used 
instrument in educational research. Nisbet and 
Entwistle (1970) postulate that the Likert scale makes 
relatively few statistical assumptions and is, 
perhaps, the most widely used method of attitude 
measurement (p. 128). 
A sample questionnaire was used to pilot test the 
data collection instrument with six practicing 
community college development officers. Feedback from 
the pilot study was used to refine the questionnaire 
r 
prior to the full-scale survey. The use of a pre-test 
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to evaluate a questionnaire's design, content and 
instructions is well documented in the literature 
relevant to this method of inquiry (Barr, Davis and 
Johnson, 1953; Rummel, 1958; Sieber, 1982; Wiersma, 
1985; Sudman and Bradburn, 1986). Borg and Gall 
(1983) specifically recommend a pre-test with "a 
sample of individuals similar to that from which you 
plan to draw your research subjects" (p. 425). 
Selection of the Subjects 
A randomly selected sample of 300 community 
college campuses was drawn from the membership list of 
the American Association of Community and Junior 
Colleges (AACJC). These 300 campuses represent 26.8% 
of the 1120 public two-year colleges operating in the 
contiguous United States which hold AACJC memberships. 
The AACJC membership list was cross-referenced against 
the membership list of AACJC's affiliate organization, 
the National Council for Resource Development (NCRD). 
The two membership lists were used in order to ensure 
that the sample population reflects an unbiased 
cross-section of the entire population. The 
r 
researcher believed that NCRD members who have read 
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exemplary practices literature published by NCRD may 
report differently from a population that has not been 
exposed to this literature. To avoid a potential for 
biased conclusions, the NCRD lists were cross-checked 
after participants had been randomly selected from the 
AACJC lists, and the participants with dual AACJC and 
NCRD membership were coded for further cluster 
analysis to determine if there is a statistical 
difference in responses from development officers who 
have dual affiliations to NCRD and AACJC. 
Analytical Methods Employed 
The information gathered for this study could 
readily be analyzed using either quantitative or 
qualitative methods or, most preferably, by a 
combination of quantitative and qualitative methods. 
The job analysis survey approach which was modified 
and used in this study is most readily accomplished, 
however, by a quantitative method, since this approach 
requires a survey of a sizable sample of the incumbent 
population. McAshan (1963) maintains that some 
educational research that requires subjective 
responses from a large population under study may best 
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be handled using methods that more readily permit the 
use of statistical evaluation. This would be 
accomplished by first converting the qualitative 
measurements to their quantitative counterparts 
(p. 113). The Likert scale is one widely accepted 
method for converting qualitative data to a 
statistically quantitative format (McAshan, 1963). 
Accordingly, a Likert scale attitudinal assessment was 
employed in the questionnaire design. 
Because the job analysis survey approach 
recommends the use of a large sample, and time 
constraints prohibit the potential for the use of both 
qualitative and quantitative methods with the cohort 
group, this study used a purely quantitative research 
design. 
As discussed in the literature review, community 
college development officers work under varying 
environmental and organizational conditions. 
Additionally, the field of higher education 
development attracts individuals with a wide range of 
academic and professional backgrounds, and on-the-job 
training is the primary method of professional 
training. Accordingly, length and depth of 
r 
professional experience and the extent of 
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opportunities available to the individuals to perform 
the skills of community college development may 
dramatically alter the perceptions and practices of 
individual members of the population. A research 
design which exclusively analyzes the average 
community college development officer's role 
perceptions may lead to an oversimplification of 
answers and erroneous research conclusions. The 
researcher selected a cluster analysis approach to 
better evaluate the data in relation to specific 
differences in the population under study. 
Cluster Analysis 
This study is not designed to test a set of 
hypotheses about individuals who are employed as 
community college development officers. Rather, the 
study is designed to discover new information about 
the nature of community college development work and 
those who perform it. M. Clemens Johnson (1977) 
contends that cluster analysis is a viable approach to 
research that is designed to search for structure 
within a group. "The cluster analysis approach leads 
to a comparing and contrasting of individuals which 
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can lead to new perceptions of the group. This 
approach to research is aimed at discovering, rather 
than confirming, an hypothesis. Hypothesis 
development can be a valuable goal in research, 
particularly where little is known about a group or 
its characteristics" (Johnson, 1977, pp. 327-328). 
Cluster analysis is a recognized technique 
employed by educational researchers to search for 
structure within a group that is under study. By 
forming clusters or subgroups of research subjects who 
are similar, this analysis technique allows the 
researcher to search for new perceptions about the 
group as a whole (Johnson, 1977). 
The researcher employed a cluster analysis 
technique to search for structure within the responses 
to the job analysis surveys completed by the research 
subjects. Two distinct clusters were formed, based 
upon selected respondent similarities and 
dissimilarities of demographic characteristics within 
each of the following seven areas: 
1. Years of professional experience in the field 
of community college resource development 
2. Gender 
r 
3. College setting 
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4. Primary mode of fund raising 
(private sector solicitation or grant writing) 
5. Level of funds raised 
6. Size of college 
7. NCRD-affiliated/Not NCRD-affiliated 
Analysis was conducted respective to the two most 
distinct clusters of each of the above demographic 
areas which naturally form around the most extreme 
differences of responses in each of the seven 
characteristics detailed below: 
Demographic Characteristic Cluster Formations 
Years of professional 1. Less than 2 years 
experience in the field of 
community college resource 
development 
2. More than 10 years 
Gender 1. Male 
2. Female 
College Setting 1. Urban 
2. Rural 
Primary mode of fund raising 1. Public grants 
2. Private 
solicitation 
Level of funds raised 1. Less than 
million 
one 
2. More than 
million 
three 
Size of college 1. Less than 
FTE 
1,000 
r 2. More than 7,000 
FTE 
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NCRD-affiliated 1. Yes 
2. No 
Analysis and Reporting Methods 
In the subsequent chapter, the researcher reports 
on aggregate findings derived from the reported data 
respective to the practice of the respondents of each 
of the four change agent role descriptors. Further, 
the researcher reports on the data in sub-fields of 
clusters based upon the demographic and campus 
environmental factors reported by respondents. 
Correlational analysis within clustered sub-fields are 
performed to determine whether participant demographic 
or campus environmental factors appear to influence 
the degree to which the respondents perceive 
themselves as practitioners of change agent skills. 
A computerized statistical package (SPSS) was used to 
complete the statistical analysis of the data. 
Conclusions are drawn in the last chapter of this 
dissertation based upon the statistical findings of 
the study, including recommendations, as appropriate, 
for further research or development. 
r 
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CHAPTER IV 
Presentation of the Data 
Introduction 
Chapter IV summarizes responses to surveys 
pertaining to selected resource development job 
activities and attitudes of responders as to the 
importance of those activities. The cohort of this 
study is comprised of 300 randomly-selected two-year 
public colleges, all of which are affiliated with the 
American Association of Community and Junior Colleges 
and are operating in the contiguous United States. 
Three surveys were conducted to collect data for the 
study: 1) a telephone survey attempted to identify the 
names and titles of persons engaged in resource 
development at each of the colleges comprising the 
cohort; 2) follow-up questionnaires were mailed to 
Chief Executive Officers to verify any negative 
responses to the telephone survey regarding college 
employment of an individual who performs resource 
development activities; and 3) a job analysis survey 
was mailed to each resource development professional 
identified through the telephone and CEO surveys. 
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Survey results are summarized and reported in 
Chapter IV. Seven aspects of the data obtained are 
* 
described, namely: 
the response rates specific to each of the three 
surveys. 
the number and percentage of surveyed colleges 
which employ an individual who performs resource 
development job activities. 
selected demographic characteristics of responders 
to the development officer job analysis survey. 
analysis of activities reported by all responders 
to the job analysis survey. 
frequency distributions of attitude scores 
reported by responders regarding the importance of 
the job activities surveyed. 
chi square analysis of reported job activities in 
relation to clustered demographic characteristics 
of the responders. 
Preliminary Telephone Survey Responses 
and CEO Survey Responses 
A telephone survey approach was used initially to 
identify an individual on each randomly selected campus 
who engages in resource development activity. Three 
hundred (300) colleges were called. Almost 80% (n=238) 
of the colleges contacted employ an individual who 
engages in resource development activity; about 20% 
r 
(n=62) do not. 
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A follow-up survey was mailed to the Chief 
Executive Officer (CEO) at the 62 colleges which do not 
employ a resource development activity coordinator of 
some kind. The CEO follow-up survey identified an 
additional 16 colleges which employ an individual who 
performs resource development activities. These 16, 
along with the 238 identified through the telephone 
survey, provide evidence that nearly 85% of the 
two-year colleges within the sample population employ 
an individual (identifiable by name and title) who 
performs resource development activities. By 
comparison, about 12.7% report specifically that no one 
performs resource development functions on their 
college campuses. The remaining 2.6% of colleges were 
identified as employing no one in resource development 
functions through the telephone survey; however, these 
results could not be verified through the CEO survey as 
no mailed CEO survey response was received by the 
researcher. 
Table 4.1 summarizes both the telephone and mailed 
CEO responses regarding the number and percentage of 
colleges that employ an individual who performs 
resource development activities. 
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Table 4.1 
Summary of Telephone Survey 
and CEO Survey Responses 
Response 
Number 
Telephone 
Survey 
Number 
CEO 
Survey 
Unduplicated 
Total Percentage 
Campuses of Total 
Surveyed Campuses 
YES 238 (79.4%) 16 (25.6%) 254 84.67% 
NO 62 (20.6%) 38 (61.3%) 38 12.67% 
Non- 0 
Responder 
8 (12.9%) 8 2.67% 
300 (100%) 62 (100%) 300 (100%) 100% 
Colleges that Employ an Individual 
Who Performs Resource Development Activities 
A job analysis survey was mailed to resource 
development officers at each of the 254 campuses 
identified through the preliminary telephone and CEO 
surveys. Of those surveys mailed, 201 (79.2%) were 
returned. 
The data obtained from the 201 returned survey 
forms are summarized in subsequent subtopics within 
this chapter. These subtopics include: (a) aggregate 
reporting of responses of the subjects to questions 
regarding their demographic characteristics 
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(b) aggregate reporting of responses of subjects as to 
their practice of and attitudes toward the activities 
listed in the job analysis survey (c) cluster analysis 
of responses of subjects to their practice of and 
attitudes toward activities listed in the job analysis 
survey in relation to selected demographic 
characteristics. 
Demographics of the Responders 
to the Job Analysis Survey 
Campus Characteristics 
The 201 responders to the job analysis survey 
represent colleges from 39 states. Slightly more than 
half of the responders (52.2%) described their campus 
setting as rural; about 20% categorized their setting 
as urban, 26% categorized their campus setting as 
suburban or "other." The colleges represented in the 
survey have a wide range of Full-Time Equivalent (FTE) 
enrollments; there is an almost equal distribution of 
responder campuses with fewer than 1,000 (16%) or more 
than 7,000 FTE (18%). About one-fourth have FTE 
enrollments of between 3,000 to less than 7,000 
students; the majority (41%) have FTE enrollments of 
r 
between 1,000 to 2,999 students. The campus 
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characteristics of responders are summarized next in 
Table 4.2. 
Table 4.2 
Summary of Responder Demographics 
bv Campus Characteristics 
Frequency Percent 
By Geographic Region 
Northeast 31 15.4 
South 20 10.0 
Southeast 38 18.9 
Southwest 16 7.9 
Midwest 60 29.9 
Rocky Mt. 11 5.5 
Pacific Coast 25 12.4 
By College Setting 
Rural 105 52.2 
Urban 42 20.9 
Suburban 33 16.4 
Other 20 10.0 
Missing 1 .5 
By FTE Size of 
College 
<1000 FTE 32 15.9 
>1000 FTE/<3000 FTE 83 41.3 
>3000 FTE/<7000 FTE 50 24.9 
>7000 FTE 36 17.9 
Missing 0 0 
r 
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Resource Development Job Characteristics 
About one of every ten (10.9%) responders report 
that they are engaged exclusively in private sector 
fundraising activities; 46% say that they are engaged 
exclusively in grant development activity. About 40% 
report to be engaged in a combination of private and 
grant fundraising efforts. Data on the sizes of the 
development staffs at the colleges surveyed reveal that 
64.2% had one or fewer FTE engaged in resource 
development activities at the time the survey was 
undertaken; in fact, 42.3% report that the development 
functions at their college is supported by less than 1 
FTE person. About one-third (32.3%) report that the 
college employs more than 1 FTE but fewer than 4 FTE 
persons in resource development functions; 3% report 
that 4 or more FTE perform resource development 
functions at their college. 
More than half (61.7%) of the responders report 
raising less than one million dollars per year from the 
resource development efforts on their campuses; 18.4% 
report raising more than $1 million per year but less 
than $2 million, 9.5% report raising more than $2 
million but less than $3 million; only 10.4% report 
raising more than $3 million per year. 
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Slightly more than one-third (34.3%) of the 
responders say that they are engaged in resource 
development full-time; an almost equal number (35.3%) 
are engaged in resource development less than 
half-time. The rest of the responders (30%) reported 
that they engage in resource development activity on a 
part-time basis of at least 50% time. 
The title of Dean or Vice President is held 
by about 25% of the responders; whereas almost half of 
the responders (49.3%) hold Director or Assistant/ 
Associate Dean level titles. Twenty-two percent (22%) 
report that they hold other titles of various types. 
Close to 60% of responders report directly to the 
College President; about 30% report to a Dean or Vice 
President. The job characteristics reported by 
responders are summarized in Table 4.3. 
Table 4.3 
Summary of Responder Demographics by Resource 
Development Office Characteristics 
Primary Fundraising Frequency of 
Activity of Responder Responses Percent 
Mostly/exclusively grants 
Mostly/exclusively private 
93 46.3 
funds 22 10.9 
Combination of grants/ 
private funds 79 39.3 
Other 7 35.0 
Continued next page 
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Table 4.3 Continued 
Number of College Staff Frequency of 
Enaaaed in Development Responses Percent 
<1FTE Person 85 42.3 
1FTE Person 44 21.9 
>lFTE/<4 65 32.3 
>4FTE Persons 6 3.0 
Missing Data 1 .5 
Yearly $ Development Funds 
Raised 
<$1 million 124 61.7 
>$1 million <$2 million 37 18.4 
>$2 million <$3 million 19 9.5 
>$3 million 21 10.4 
Amount of Responder Time 
Devoted to Resource 
Development 
100% 69 ' 34.3 
>75% <100% 24 11.9 
>50% <75% 37 18.4 
<50% 71 35.3 
Responder Professional 
Titles 
Vice President/Dean 56 27.9 
Asst/Assoc Dean 15 7.5 
Director 84 41.8 
Other 45 22.4 
Missing Data 1 .5 
Direct Reoortina Line 
of Responder 
To President 119 59.2 
To Dean or V.P. 55 27.4 
To Asst/Assoc Dean/ 
Director 7 3.5 
To Someone Else 20 10.0 
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Personal Characteristics and Professional Experience 
The responders are almost equally split in terms 
of their years of professional activity in two-year 
resource development; about half have been in the field 
fewer than 5 years and half have been in the field for 
more than 5 years. These development officers differ 
from those surveyed by Cook in 1988 in one noteworthy 
way. That is, 82.6% of these persons earned a masters 
or doctoral degree, whereas 50% of Cook's sample earned 
a graduate degree. Half of the highest degrees 
reported are held in education and one-quarter are in 
liberal arts or sciences. Fewer than 4% of the 
responders possess no academic degree and about 14% 
have a baccalaureate degree as their highest level 
academic attainment. 
Slightly more than half (56.7%) of the responders 
are women. The majority of the responders (53.2%) are 
between 41 and 50 years of age; about 23% more are over 
age 50. Only about 15% of the responders report 
holding a resource development position at another 
college or agency prior to employment in their current 
position; 34.8% of the responders held a position in an 
academic or student service area prior to accepting 
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their current position. Almost half reported working 
in other fields prior to their current jobs. 
Personal characteristics of responders are 
summarized in Table 4.4. 
Table 4.4 
Demographics of Responders bv Personal/Professional 
Characteristics 
Freouencv Percent 
Earned Degrees: 
Pre-baccalaureate 7 3.5 
Baccalaureate 28 13.9 
Masters 93 46.3 
Doctorate 73 36.3 
TOTAL 201 100.0 
Focus of Degrees: 
Math/Science/Liberal Arts 51 25.4 
Education 96 47.8 
Business-related 32 15.9 
Other 22 10.9 
TOTAL 201 100.0 
Sex: 
Female 114 56.7 
Male 86 42.8 
Missing data 1 .5 
TOTAL 201 100.0 
Age: 
20 to 30 years 4 2.0 
31 to 40 years 44 21.9 
41 to 50 years 107 53.2 
Over age 50 46 22.9 
TOTAL 201 100.0 
Continued next page 
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Table 4.4 Continued 
Demographics of Responders bv Personal/Professional 
Characteristics 
Freouencv Percent 
Employment History 
Resource development at 9 4.5 
another 2-year college 
Resource development at 22 10.9 
another college or agency 
Student Services or academic 70 34.8 
field 
Other 99 49.3 
Missing data 1 .5 
TOTAL 201 100.0 
Years of Experience as Two-Year Development Officer 
More than 10 years 40 19.9 
5 to 9 years 55 27.4 
2 to 4 years 53 26.4 
Less than 2 years 53 26.4 
TOTAL 201 100.0 
National Council for Resource Development Member 
Yes 97 48.2 
No 104 51.8 
Analysis of Activities Reported bv Ail Responders to 
the Job Analysis Survey 
A majority of responders report that within the 
past two years they engaged in 39 of the 42 job 
activities listed in the job analysis survey. A 
majority provided negative feedback in response to 
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three of the job activities statements: just over half 
(50.2%) of the responders report that they do not train 
faculty to write and development needs statements and 
objectives; more than two-thirds (68.7%) report that 
they do not engage in instructional research and 72.6% 
of the responders report that they do not teach courses 
at the college where they also develop resources. By 
comparison, affirmative response rates to the other 39 
activity statements which inquired whether the 
responders had engaged in other specific activity 
within the past two years ranged from 56.2% to 97.5% 
Affirmative responses from more than 90% of the 
subjects were made to eleven (11) of the 42 activity 
statements listed in the survey. Twelve (12) of the 
activity statements had affirmative response rates in 
the 80 to 89.9 percentile brackets. Eight of the 
activity statements had response rates in the 70 to 
79.9 percentile range. Four of the activity statements 
generated affirmative responses in the 60 to 69.9 
percentile range and four of the activity statements 
evoked affirmative responses in the 50 to 59.9 
percentile range. A total of 30 of the 42 activity 
statements generated affirmative response rates from 
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70+% of the responders as detailed in the following 
table. 
Table 4.5 
Percentile Ranking of Affirmative 
Response Rates to Job Activity Statements 
Percentile Range of 
Affirmative Responses 
Number of 
Activity Statements 
within Affirmative 
Percentile Range 
90% to 100% 11 
80% to 89.9% 12 
70% to 79.9% 8 
60% to 69.9% 4 
50% to 59.9% 4 
40% to 49.9% 1 
30% to 39.9% 1 
20% to 29.9% 1 
Table 4.6 reports the ratio of yes/no responses of 
surveyed subjects to activity statements as randomly 
listed in the original survey instrument. These data 
will be subsequently examined in this chapter by 
regrouping of the activity statements in relation to 
change agent role descriptors. These descriptors as 
originally reported in the review of the literature 
will be listed for the benefit of the reader 
r 
immediately following Table 4.6. 
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Table 4.6 
Ratio of Yes/No Responses to Activity Statements 
As Listed in the Original Survey Instrument 
Activity Statement Responses 
Yes No Missing 
Data 
1. Teach courses at the 
college where you also 
develop resources 
55 (27.4%) 146 (72.6%) 0 
2. Meet and communicate 
regularly with the 
College President 
184 (91.4%) 15 (7.5%) 2 
3. Meet and communicate 
regularly with deans 
and other upper level 
administrators 
193 (96%) 5 (2.5%) 3 
4. Meet and communicate 
regularly with leaders 
of a faculty 
association (e.g., 
elected group, union) 
115 (57.2%) 85 (42.3%) 1 
5. Interact socially with 
members of the faculty 
163 (81.1%) 38 (18.9%) 0 
6. Attend professional 
conferences on the 
topic of resource 
development 
170 (84.6%) 31 (15.4%) 0 
7. Attend professional 
conferences on topics 
other than resource 
development 
158 (78.6%) 42 (20.9%) 1 
8. Read educational and 
technical journals 
194 (96.4%) 6 (3%) 1 
Continued next page 
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Table 4.6 Continued 
Activity Statement Responses 
Yes No Missing 
Data 
9. Identify specific 
problems impacting 
college constituencies 
(faculty, staff, 
students, etc.) 
183 (91%) 16 (8) 2 
10.Engage in dialogue 
with members of the 
administration about 
social and/or economic 
changes occurring in 
the college's service 
area 
184 (91.5%) 16 (8%) 1 
11.Network with other 
two-year college 
development 
professionals 
170 (84.6%) 31 (15.4%) 0 
12.Read proposals and/or 
case statements from 
other two-year 
colleges 
194 (96.5%) 6 (3%) 1 
13.Read annual reports of 
corporations and/or 
foundations 
146 (72.6%) 55 (27.4%) 0 
14.Plan development 
activities with staff 
and faculty who will 
benefit from funds 
raised 
155 (77.1%) 45 (22.4%) 1 
15.Train faculty to write 
needs statements and 
objectives 
99 (49.3%) 101(50.2%) 1 
16.Assist faculty to 
implement projects 
that result from 
development activities 
133 (66.2 ) 67 (33.3%) 1 
Continued next page 
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Table 4.6 Continued 
Activity Statement Responses 
Yes No Missing 
Data 
17.Assist faculty in 
making their needs 
known to the 
administration 
150 (74.6%) 50 (24.9%) 1 
18.Initiate dialogue 
with faculty about 
conditions and 
practices in various 
discipline areas 
120 (59.7%) 80 (39.8%) 1 
19.Assist the 
administration in 
making its priorities 
known to the faculty 
150 (74.6%) 50 (24.9%) 1 
20.Identify consultants 
with expertise needed 
to help solve college 
problems 
114 (56.7%) 87 (43.3%) 0 
21.Identify people who 
have the time, energy 
and motivation to 
help the college 
162 (80.6%) 39 (19.4%) 0 
22.Cultivate political 
contacts off-campus 
143 (71.1%) 58 (28.< 3%) 0 
23.Identify new and 
changing instructional 
methods and practices 
113 (56.2%) 87 (43.: 3%) 1 
24.Identify new and 
changing 
administrative 
management tools and 
practices 
140 (69.7%) 61 (30.: 3%) 0 
Continued next page 
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Table 4.6 Continued 
Activity Statement Responses 
Yes No Missing 
Data 
25.Listen to the opinions 
and concerns of the 
faculty 
192 (95.5%) 9 (4.5%) 0 
26.Listen to the opinions 
and concerns of top 
administrators 
196 (97.5%) 5 (2.5%) 0 
27.Listen to the opinions 
and concerns of the 
students 
150 (74.6%) 51 (25.4%) 0 
28.Engage in 
instructional research 
63 (31.3%) 138 (68.7%) 0 
29.Interpret 
institutional data 
175 (87.1%) 24 (11.9%) 2 
30.Assist faculty and 
staff to evaluate 
projects that have 
been funded through 
your development 
activities 
138 (68.7%) 63 (31.3%) 0 
31.Use evaluations of 
prior projects to 
develop new resources 
140 (69.7%) 61 (30.3%) 0 
32.Read publications that 
provide information 
about available 
resources from 
corporate foundation, 
public and 
government sources 
194 (96.5%) 7 (3.5%) 0 
Continued next page 
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Table 4.6 Continued 
Activity Statement Responses 
Yes No Missing 
Data 
33.Actively participate 
in college long-range 
planning activities 
174 (86.6%) 27 (13.4%) 0 
34.Walk through college 
facilities outside of 
the administration 
offices 
195 (97%) 6 (3%) 0 
35.Serve on inter¬ 
departmental college 
committees 
173 (86.1%) 28 (13.9%) 0 
36.Attend student events 
and activities 
151 (75.1%) 50 (24.9%) 0 
37.Visit other community 
college campuses 
171 (85.1%) 30 (14.9%) 0 
38.Read the campus 
newspaper 
175 (87.1%) 20 (10%) 6 
39.Maintain close working 
relationship with 
faculty and staff 
during implementation 
of new projects 
175 (87.1%) 25 (12.4%) 1 
40.Assist in trouble¬ 
shooting problems 
associated with 
specially-funded 
projects 
163 (81.1%) 38 (18.9%) 0 
41.Promote a positive 
image of college 
programs and/or 
services 
192 (95.5%) 
r 
9 (4.5%) 0 
Continued next page 
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Table 4.6 Continued 
Activity Statement Responses 
Yes No Missing 
Data 
42.Capitalize on the 
positive image of 
college programs and/ 
or services to 
generate more money 
180 (89.6%) 21 (10.4%) 0 
Activity Responses in Relation to Change Agent Roles 
Responses of the surveyed subjects to job activity 
statements are reported in relation to change agent 
role descriptors in the section immediately following. 
A brief summation of four primary change agent role 
descriptors and related practices of change agents 
functioning in an educational setting (as extensively 
reported in Chapter II) is presented below for the 
re-orientation of the reader to the literature, 
followed by a synopsis of responses of the resource 
development officers in relation to those change agent 
role descriptors/practices. 
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Summation of Change Agent Role Categories 
Change agent role descriptors which have been 
identified through the literature review have been 
reported extensively in Chapter II, using descriptor 
titles defined by Havelock (1973) as the primary 
catagories of change agent functions. These catagories 
include the Catalyst Role, the Solution Giving Role, 
the Process Helping Role and the Resource Linking Role. 
Specific practices of change agents related to the four 
change agent descriptor categories were culled from the 
literature of Chapters II and are briefly summarized 
below: 
CATALYST ROLE 
Relationships Building 
Promotes homophily with faculty/staff 
Solicits support of opinion leaders 
Develops and maintains rapport with formal 
leadership structure 
Problem Diagnosis 
Actively examines the school through the eyes of the 
faculty, administration and staff 
Compares the school's practices and outcomes against 
practices and outcomes at similar campuses operating 
elsewhere 
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Actively listens to concerns from various school 
constituencies 
SOLUTION GIVING ROLE 
Is aware of and sensitive to the school's culture 
Actively searches for possible solutions that have 
worked elsewhere 
Meshes solutions to fit the school's culture 
PROCESS HELPING ROLE 
Engages in supportive planning and provides 
follow-through assistance with faculty during 
implementation of a project 
Provides evaluation support for projects that have 
been and are being implemented 
Develops new projects that build on the success of 
prior initiatives 
RESOURCE LINKING ROLE 
Identifies and develops tangible resources including 
funds 
Identifies and develops people who have the 
expertise to help 
Identifies and uses intangible resources such as 
momentum from successfully completed initiatives 
Serves as an intermediary between clients and the 
change agency 
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Analysis of Reported Practices of Subjects in Relation 
to Change Agent Roles 
The above four change agent role descriptors served 
as primary categories for the development of tables to 
report responders' activities. An analysis of the 
percentage of engagement of responders in each of the 
change agent roles was then performed. Four tables 
(4.7 through 4.10) summarize the responses of subjects 
to activity statements in relation to each change agent 
role and the related practices of each role. The 
following section presents these tables and provides a 
discussion on the findings resulting from the 
regrouping of activity responses in relation to each of 
the four change agent roles: Catalyst, Process Helping, 
Solution Giving and Resource Linking. 
Activity Responses in Relation to Literature-Defined 
Catalyst Role Practices 
Table 4.7 summarizes selected responses of 
subjects to activity statements which are juxtaposed 
against related literature-defined Catalyst Role 
practices. 
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Table 4.7 reveals that 80% of the responders 
engage in surveyed activities which support Catalyst 
Role practices. More than 70% of responders engage in 
activities which relate to each of the following four 
catalyst role practices constituting "relationships 
building" functions: 
Solicit Support of opinion leaders (71.8%) 
Develop and maintain rapport with formal 
leadership structure (95%) 
Actively examine the college through the eyes of 
the faculty administration and staff (79.6%) 
Compare the school's practices and outcomes 
against practices and outcomes at similar 
compuses operating elsewhere (87%) 
Fewer than one-third (28.9%) of responders report 
that they engage in three surveyed activities which 
would serve to promote homophily between the resource 
developers and the faculty. While 81.1% of responders 
report that they interact socially with faculty, only 
27.4% actually teach at the college where they develop 
resources and only 31.3% engage in instructional 
research, thus limiting the percentage of homophilous 
activities reported by responders to the survey. 
95% of responders meet and communicate regularly 
with the President and top administrators of the 
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college and thereby develop and maintain rapport with 
the formal leadership structure. By comparison, only 
57.2% meet and communicate regularly with leaders of a 
faculty association. Eighty-six percent (86%) of 
responders serve on inter-departmental college 
committees in which opportunities for solicitation of 
support of faculty opinion leaders might occur. 
Almost eighty percent (79.6%) of responders report 
that they engage in activities in which they have 
opportunities to actually examine the college through 
the eyes of the faculty, administration and staff. To 
that end, ninety-one percent (91%) report that they 
' engage in activities where they identify specific 
problems impacting on college constituencies. In 
regard to communication with various college 
constituencies about their problems, however, while 
91.5% report that they engage in dialogue with the 
administration about changes in conditions occurring in 
the college service area, only 59.7% dialogue with 
faculty about conditions and practices occurring in 
various discipline areas. 
Almost ninety percent (89.2%) of responders report 
that they engage in activities in which they listen to 
r 
concerns from various school constituencies. More than 
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95% listen to the opinions and concerns of the faculty; 
more than 97% listen to the concerns and opinions of 
top administrators, and a somewhat lesser percentage 
(74.6%) report that they listen to the opinions and 
concerns of students. 
In sum total, 82.5% of responders say that they 
engage in various surveyed activities which support the 
Catalyst Role. A higher percentage of positive 
responses (91%) was made by subjects to activities that 
constitute problem diagnosis practices than to 
activities that constitute relationships-building 
practices (63.6%) because a majority (71.1%) of 
responders replied negatively to activity statements 
designed to capture information on the promotion of 
homophily between the repondents and the faculty with 
which they work. 
Activity Responses in Relation to Literature-Defined 
Solution Giving Role Practices 
Table 4.8 summarizes selected responses of 
subjects to activity statements which are juxtaposed 
against related literature-defined Solution Giving Role 
practices. The percentage of responders who report 
r 
that they engage in activities which support Solution 
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Giving Role practices has been calculated and reported 
in this table. In sum, the data indicate that close to 
85% of responders engage in surveyed activities which 
relate to Solution Giving practices. 
Eighty-seven percent (87%) of responders engage in 
the following activities which might provide them with 
opportunities to gain some measure of awareness of 
their College's culture: 
97% walk through college facilities outside of 
the administration offices 
86.1% serve on interdepartmental committees 
75.1% attend student events and activities 
87.1% read the campus newspaper 
Almost 80% of responders engage in surveyed 
activities that support an active search for possible 
solutions that have worked elsewhere: A total of 96.5% 
report that they read proposals and/or case statements 
from other two-year colleges. Similarly, 96.5% read 
educational and technical journals. More than three- 
quarters (78.6%) attend professional conferences on 
topics other than resource development. Despite the 
engagement of responders in the above activities, only 
56.2% report that they actually identify new and 
158 
changing instructional methods and practices and only 
69.7% report that they identify new and changing 
administrative management tools and practices. 
A total of 85.5% engage in surveyed activities 
which might facilitate their efforts to mesh solutions 
to fit their college's culture. In this regard, 87.6% 
actively participate in college long-range planning. A 
total of 81.1% report that they assist in trouble¬ 
shooting problems associated with the implementation of 
the solutions offered through the special projects that 
result from their development activities. 
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Activity Responses in Relation to 
Literature-Defined Processing Helping Role Practices 
Table 4.9 summarizes selected responses of 
subjects to activity statements which are juxtaposed 
against related literature-defined Process Helping Role 
practices. Seventy-two percent (72%) of responders 
report that they engage in surveyed activities which 
support Processing Helping Role practices as reported 
in this table. 
Around two-thirds (64.5%) of responders engage in 
activities that involve their provision of supportive 
planning and follow-through assistance with faculty 
during implementation of projects. In this regard, 
77.1% report that they plan development activities with 
the staff who will benefit from funds raised; however, 
only 66.2% assist faculty to implement projects that 
result from development activities and only 49.3% 
report that they train faculty to write needs 
statements and objectives that relate to the planning 
of projects. 
A total of 78.1% of responders report engagement 
in activities which provide evaluation support for 
projects that have been and/or are being implemented. 
While 87.1% of responders report that they maintain a 
162 
close working relationship with faculty and staff 
during the implementation of new projects, only 68.7% 
of responders report that they assist faculty to 
evaluate projects that have been funded through their 
development activities. 
More than three-quarters of the responders (78.1%) 
engage in surveyed activities wherein they develop new 
projects that build on the success of prior 
initiatives. Almost 70% use evaluation of prior 
projects to develop new resources for the college and 
86.6% actively participate in college long-range 
planning activities, thus providing potential 
opportunities for them to integrate the successful 
outcomes of prior initiatives into the comprehensive 
planning process. 
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Relation to Literature-Defined 
Resource Linking Role Practices 
Table 4,10 summarizes selected responses of 
subjects to activity statements which are juxtaposed 
against related literature-defined Resource Linking 
Role practices. The percentage of responders who 
reported engagement in activities which support 
Resource Linking Role practices are reported in this 
table. The data indicates that more than 80% of 
responders engage in surveyed activities which relate 
to all five of the literature-defined Resource Linking 
Role practiced. 
More than 85% report that they engage in 
activities which should enable them to identify and 
develop tangible resources, including funds. Almost 
85% attend professional conferences on the topic of 
resource development; 78.6% attend conferences on 
topics other than resource development wherein 
information on tangible resources could be identified. 
More than 96% read publications that provide 
information about available resources from corporate, 
foundation, public and government sources, while 72.6% 
read annual reports of corporations and/or foundations. 
r 
A total of 96.5% read educational and technical 
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journals that might provide information that would lead 
to the identification of tangible resources. 
Almost three-quarters (73.3%) of responders engage 
in activities which might enable them to identify and 
develop people who have the expertise to help the 
college. Close to 85% report that they network with 
other two-year college development professionals; 71.1% 
report that they cultivate political contacts. While 
80.6% report that they identify people who have the 
time, energy and motivation to help their college, only 
56.7% report that they identify consultants with the 
expertise to help solve college problems. 
A total of 86.3% report that they engage in 
activities that might enable them to identify 
intangible resources (such as momentum from 
successfully completed initiatives) that could be used 
to the benefit of this college. While 95.5% of 
responders report that they engage in activities that 
promote the positive image of college programs and/or 
services and 89.6% report that they capitalize on the 
positive image of the college's programs and/or 
services to generate more money, only 69.7% report that 
they use evaluation of prior projects in order to 
r 
develop new resources. 
166 
One-quarter of the responders report that they 
engage in activities that could place them in the role 
of an intermediary between clients (the faculty) and 
the change agency (the administration). Equal numbers 
(74.6%) report that they assist faculty in making their 
needs known to the administration and also assist the 
administration in making priorities known to the 
faculty. 
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Frequencies of Attitude Responses: Catalyst Role 
Table 4.11 reports frequency distributions of 
attitudes expressed by responders as to the importance 
of activity statements which are grouped into the 
Catalyst/Relationships Building category of 
professional practices. These practices include the 
promotion of homophily with faculty, solicitation of 
the support of opinion leaders and development of 
rapport with administration. 
As reported in Table 4.11, attitudes of 
responders as to selected activity statements which, 
when practiced, might promote homophily between 
development officers and the faculty are considered 
"not important" by 41% of responders. About another 
40% rated such activities as "somewhat important" and 
only 17% rate such activities as "most important" to 
their job as a two-year college resource development 
officer. 
Almost 90% of responders rate surveyed activities 
in which they might solicit and gain the support of 
opinion leaders as being either "somewhat" or "most 
important"; 46.5% responded that these activities are 
"somewhat important" to their jobs as two-year 
r 
development officers and 41.2% reported such 
170 
activities as being in the "most important" category. 
Only 12.3% consider such activities as "not important" 
to their jobs as resource development officers. 
More than 90% of the responders appear to believe 
that it is "most important" for them to engage in the 
catalyst activities represented in the survey which 
would promote the development and maintenance of 
rapport with the formal leadership structures of their 
college. As shown on Table 4.11, less than 1% rated 
such activities as "not important" and 8.3% rated such 
activities as "somewhat important" to their jobs as 
resource development officers. 
Table 4.12 reports the frequencies of attitude 
responses to surveyed activity statements that relate 
to the Catalyst Role of Problem Diagnosis. More than 
half (55.6%) of responders rate as "most important" 
problem diagnosis activities of the survey in which 
they could examine the college through the eyes of 
faculty, administration and staff. About one-third 
(33.7%) rate such activities as "somewhat important" 
and 10.4% do not consider such activities as at all 
important to the performance of their jobs as resource 
development officers. 
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Almost 40% of responders believe it is "most 
important" that they engage in surveyed activities in 
which they can compare their schools' practices and 
outcomes against practices and outcomes at similar 
campuses. Another 54% rate such activities as 
"somewhat important" and only 7% do not feel that such 
activities are at all important to the performance of 
their jobs as resource development officers. 
Nearly two-thirds (64.7%) of responders rate as 
"most important" activities in which they actively 
listen to concerns from various school constituencies. 
Another 31.1% rate such listening activities as 
"somewhat important"; only 4.2% consider such 
activities to be "not important." 
Overall, more than half (51.77%) of responders 
rate surveyed activities which would support Catalyst 
Role practices as "most important" to the performance 
of their jobs as resource development officers. About 
one-third (35.5%) rate these catalyst role activities 
as "somewhat important" and 12.8% do not consider 
selected catalyst role activities, as surveyed, to be 
important in defining their roles as community college 
development officers. 
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Frequencies of Attitude Responses: 
Solution Giving Role 
Table 4.13 reports frequency distributions of 
attitude responses of subjects reporting the 
importance of selected activities in relation to the 
Solution Giving Role. Analysis of these responses is 
summarized below. 
Just under half of all responders (45.7%) rate 
the surveyed activities in which they might have 
opportunities to increase their awareness of and 
sensitivity to the school's culture as "most 
important.” Forty percent (40%) rate such activities 
as "somewhat important” and 13.9% said that the 
surveyed activities were not important to their job 
performance as development officers. 
Only about one-quarter (28.1%) of responders 
feel it is "most important" that they engage in 
surveyed activities in which they actively search for 
possible solutions that have worked elsewhere; 55.2% 
think that such activities were "somewhat important" 
and 16.6% think such activities are "not important" 
tasks of resource development officers. Yet, 57.6% of 
the subjects believe that activities wherein they mesh 
solutions to fit the school's culture are important; 
176 
38.8% rate activities related to integrating solutions 
to the school's culture as "somewhat important" and 
only 3.5% say such activities are unimportant to their 
job performance. 
Surveyed activities which fall within the 
Solution Giving Role are rated overall by 89.5% 
responders as important; 45.6% rate Solution Giving 
surveyed activities as "most important" and 43.9% rate 
them as "somewhat important." Only 10.4% of 
responders give a "not important" rating to activities 
that fall into the Solution Giving Role category. 
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Frequencies of Attitude Responses: Process Helping 
Role 
Table 4.14 reports the frequency distribution of 
responders' attitudes about the importance of surveyed 
activities that relate to the Process Helping Role in 
which change agents might engage. About half of all 
responders (48.4%) rate as "most important" activity 
statements in which they engage in supportive planning 
and provide follow-through assistance with faculty 
during the implementation of projects. A slightly 
lower percentage (41.9%) rated such activities as 
"somewhat important." Only 10.5% of responders rate 
surveyed activities which they might support and 
assist faculty in the planning and follow-through of 
projects as unimportant parts of the job of resource 
development officers in a community college. 
More than half of all responders (58.7%) 
consider as "most important" surveyed activities 
wherein they provide evaluation support for projects 
that have been or are being implemented; another third 
rate such activities as "somewhat important"; and only 
8.2% do not consider such evaluation assistance as at 
all important in their performance as development 
officers. 
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A substantial proportion (64.9%) of responders 
believe that it is "most important" for them to engage 
in surveyed activities wherein they develop new 
projects by building on the success of prior 
initiatives. About a third (32.3%) rate such 
development activities as "somewhat important" and 
only 2.8% do not find such activities to be at all 
important. 
In total, more than half (55.7%) of responders 
rate Process Helping Role surveyed activities as "most 
important" in defining the functions of their jobs; 
36.6% find such tasks to be "somewhat important" and 
only 5.5% report that such are unimportant in relation 
to their scope of activities as resource development 
officers. 
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Frequencies of Attitude Responses: Resource Linking 
Role 
Table 4.15 reports on the attitude responses of 
subjects as to the importance of activities that 
relate to the Resource Linking Role. Data from this 
table are discussed below. 
All but 7% of responders feel that selected 
survey activities in which they identify and develop 
tangible resources, including funds, are relatively 
important. Distribution of responses relative to 
importance are almost equally split between "most 
important" and "somewhat important" categories with 
46.5% rating such activities as "most important" and 
46.4% rating such activities as "somewhat important". 
The ratio of subjects who feel that it is most 
important to engage in selected activities in which 
they have opportunities to identify people who have 
the expertise to help the college comprise 50.9% of 
the responders; a 37.9% ratio of the responders fall 
into the "somewhat important" category and 11.2% of 
subjects rate such activities as "not important." 
Identification of intangible resources through 
surveyed activities (such as momentum from 
r 
successfully completed initiatives) is "most 
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important" to 70% of the resource developers surveyed. 
Only 2.7% rate such activities as "not important", 
while 26.6% rated such activities as "somewhat 
important." 
Almost half of responders (48.4%) believe that 
engaging in surveyed activities in which they serve as 
an intermediary between the faculty and administration 
are among the "most important" responsibilities of 
resource development officers; 40.4% rate such 
activities as "somewhat important." Only 11.2% say 
that these intermediation activities are "not 
important" parts of their jobs as resource development 
officers. 
Overall, 53.3% of responders rate the surveyed 
activities in which they might function as Resource 
Linkers as "most important." Another 38.8% rate 
resource linking activities as "somewhat important" 
and 7.8% rate these activities as "not important" to 
their roles as resource development officers in the 
community college setting. 
184 
4-1 
O 
in 
rH 
■3* 
d) 
rH 
XI 
fO 
tH 
d) 
0 C (0 ■P 
o Ql 
e H 
a) 
A ■P 
c 
•H 
T3 
5h (C 
Gl 0) 
C£ 
(0 
-p 
o Q) 
•n 
XI 
3 
w 
4H 
O 
in 
0) in 
c 
o 
01 in 
a) 
<W 
o 
in 
0) 
•H 
in 
a) 
•H ■P 
•H 
> 
•H 
-P O 
< 
d) 
rH 
o 
« 
o 
c 
•H 
c 
•H 
XI 
d) 
u 
u 
p 0 in 
<D 
a 
T3 
d) 
-P 
O 
d> 
rH 
d) 
cn 
o 
c 
<u 
p 
o 
<d 
u IX 
O' 3 
c p O (N o o CN O CN 
P 3 
0) a 
P P >-kk 
s c *-k P oY» 
3 rf* *» <*> <#> <*> P r» O' 
P 4J co p» U3 o> o r* P CN rH n vo in CN • o 9 
3 p o • • • rH • VO • vo • o o in N- 
O O H n 04 rH ON p in o *r VO rH LT1 CN 
3 s a in cn VO in m N-r 
c B >—r 
O 3 M 
P (0 -P 
3 C P c —k k «*—k k 
J3 O 3 3 0* 0* <#> <*» <*> p p .*> 
P Qi A P r> m in r* vo in vo CO f* CN 4T N> CN C0 P CN 
p U) 3 P CO • IN • in • CO • rH • vo • co • p • 
P 0) 3 O H iHO p» CN rH co "S’ VO O P in 
3 (X s a tr vo CM m in 
•H 0 s w >w* \p Nw* 
o a) W H 
> 3 p k 
O P c <x» p-k 
C P 3 <*> *—k p-k p 
3 4j P P O <M r4 . in in ■N* P rH • p p p- in co O' 
3 P 0 p <h in o in • CN CN O r« r* p • p • 
cr< 2 O rH CN W rH co co 
o a >-p rH 
P <U a 
Ck o H 
3 
3 3 
P P A 
C p > 3 p P P 
3 0 0 P 3 3 
S P A A P 3 A 
3 u a 3 3 P C >. P 
P P P P 3 0 3 1 -H 3 
3 a p P P 3 C S 0 5 > 
P o • o 3 3 P 3 in c i* s rH 
W p p P > O 3 0 0 P 3 0 
P C 3 P p 3 a o C rH •H rH P P 3 
>i 3 3 3 P O p p 3 3 3 3 a 3 PC C 
P CPS P 3 P 0 P 3 rH C o > 3 3 3 a 
P o p a o 3 C 3 0 P 0 rH (T3 0 P 3 A S P P 3 
> p o a c 0 O 3 P 3 C •H 3 pa p 3 S 
P 3 C P 3 3 p p s a 3 C P 3 C 0 0 3 JO 3 
P 3 0 3 P P 3 0 0 0 3 3 0 3 P 3 3 rH 
0 3 > cn • 3 P * 3 •H 0 3 0 A 3 P C 0 J3 
< p in 3 P C 3 o c p in p fi <4-1 3 P P > 3 O P 0 
0 3TJ 3 0 C P 0 CP 3 0 3 3 •H 3 C 0 P 
3 P O 3 P 0 p P 3 0 C 0 P P 0 0 3 3 0 3 a 
3 a c 3 c p p P P 3 P 3 3 3 a c 3 •H >,3 
P 3 0 C 3 P 3 3 0 P S 3 0 3 3 X 3 3 ip P 3 
3 3 P P 3 P 3 a s p 3 C 3 P 3 P P P O' 3 P P O' 
rH C 3 3 0 3 P 3 3 p C c 3 0 3 3 P P 3 
3 3 P 0 3 a C 3 0 O C 3 3 P 3 p C 3 p P C G) rH 
2 P C 3 3 P 3 3 P 3 3 > 3 0 p C 3 P P 0 3 ap 
P 0 3 3 0 0 3 C 3 0 0 3 3 p O A 3 0 P 3 X 0 
< 0 P 05 0 p X P P P O' X P < O P 2 o a H 3 0 
O' O 
”3 c A 3 
3 p 3 3 
C 3 3 •H 
P p 3 3 P 
<W A P P P 
3 3 P 0 a 3 
Q O 3 O' C 3 o a 
1 #H C C M C 3 X 
3 P 3 3 3 CU W 
P 0 04 3 
3 3 > 3 >. 3 
P P p a 0 p o,a a 
3 a, POP POPP 
p P P 3 3 P P 3 
3 C 3 0 3 C 3 3 2 
P 3 > in c 3 > > 
3 3 3 3 3 3 3 0 
H a X X M a 2 P 
185 
C
o
n
ti
n
u
ed
 
n
e
x
t 
p
ag
e 
F
re
q
u
e
n
c
ie
s 
o
f 
R
es
p
o
n
se
s 
o
f 
S
u
b
je
ct
s 
R
eg
ar
d
in
g
 
th
e
 
Im
p
o
rt
an
ce
 
o
f 
S
e
le
c
te
d
 
R
es
o
u
rc
e 
L
in
k
in
g
 
R
o
le
 
A
c
ti
v
it
ie
s
 
D
a
t
a
 
O CN CN o o rH o 
X) 4^ 
c <** <*» 4*-* 4*«» 4—^ 
<0 «*> CO OV *» o*> *> oH» «*» oY» 
XI r* <n o • O' • O CO O' «H vo VO in <*» O 00 00 xp xp 
x) u rH • o cn VO o O • VO • VO • CN o o . O' • O' • 
m o rH CO 1-* cn in N* rH ^ rH CN P- rH VO rH CO 
o a in N" CO CO >—» Xf xp 
z a >—* 
M 
xl 
xi c <#> oH> 4—s 4—* 4—* 4—* 4«* 4—* 4—* 
(0 (0 00 r> oN* o*> <*» «H» <*» <#» <*» <*> 
jC xi ^ • cn • in O' O' n »-l Xf O O' o VO CN CO o CO CN xp 
3 P p» vo CO rH r» • O' • n • n • VO • CO • CO • VO • 
a) o n 'f CN t- O' in N* rH VO o O' rH O 
a a cn ■»r rH rH CN xp n 
o a >■—* >w» 
W H 
XI 
G c* 4-^ 4-*k 
(0 4—» CN 4*^ 4—* <*> <W» 
XI XI o VO «* rH • o — rH o* in <*» VO <*» CO <*» px in cn 
O U r-t in rH CO 00 rH rH ■*> in in rH Px rH O' CN • • 
z o rH in • • • '■w' cn rH 
a CN CN rH rH 
a 
V.T >-r >—» 
H 
O' 
c 
•H 
to 
(0 
n 
c 
o 
•H 
X> 
3 
XI 
•H 
U 
•U 3 
(A 
ffl- 
W 
c 
o 
a (0 
at 04 
a o 
•o 
> 3 
O XI G -H 0) x) 
3 X> 
cr< 
ffl 
P <w fa O 
XI 0) c ffl c 
c JS 0 XI ffl •H 
ffl xi *h O ffl X> 0 
a xl <0 <M > ffl 10 C XI 
<u 0) (0 Xl p 0 th a u O' ffl 0 
x> > > c 0 3 u xl <0 ffl C JS •H c 
•0 10 *rH 0 •rH ffl ffl 0 •HUG *H 4J Xl 3 
X) JS xl u iH G 0"^ ffl O' ffl 10 0 
W 0 a (0 TJ 0 0 O' (0 0 u c 
o a « rH a a c a u a xi •P 
>i JS O' (0 <M 0 •rH (0 a o ffl 
4J 3-0 0) 0 O rH • ffl xi c c •H ffl 
•H C rH •H ffl ffl ffl c. ffl -rH 3 C ffl 
> ffl 10 rH X) ffl > > a XI O' ffl O •H -H 
-H rH 0 •H C ffl •H (Q ffl ffl >H C C a xi 
XI a x o rH 0 T3 x> u G rH 0 xl .* 0 -0 -H 
0 0 >i o •H •H O' 0 rH *rH rH -H 10 P 
< 0) O' ffl a xl 0 ffl 0 0 > 3 ffl xl 0 >1 
a u j: 10 XI 0 lH ffl 0 u >1 0 *0 (0 ffl -H xi 
'O ffl XI a) 3 ffl a a ti ffl ffl (0 ffl M JS JH rH ffl >H C XI rH ffl ffl n •H <W ffl c •XI ffl XI xi as 
XI <m ffl a <0 <0 X) 0 ffl ffl Qj rH 0 0 C ffl 0 (0 •H rH > > 0 lH x> O' o 10 >H a Xl -rH x) O' <0 
rH XI x ffl •H ffl ffl 3 O ffl -H HJ ffl 0 ffl u c ffl C HH 
0) c ffl x: XI T1 O e ^h > •H O' ^ ffl •rH -rH -rH •H -H 04 a) a rH ffl 0 ffl OH |H a 10 T3 lH ffl ffl a ffl ffl 
T3 *H 0 3 ffl Ih ffl lH 0 ffl >0 a c 0 w jc n ffl (0 JS 
H Xl XI a D Q.U Oh 0 ffl O H 10 a < XI (0 < B XI 
XJ 1 
ffl u 
c a rH ffl 
•H ffl 3 rH xl c <u 
c ffl Xi 3 c ffl JS 
ffl ffl (0 0 c •XI H ffl XI >1 
a 0 X) u a) ffl 3 0 
i •H c 3 a ffl cn c XI T3 c 
ffl Xl M 0 o ffl Hi 10 ffl G ffl 
p 0 ffl z 0 T3 > J3 <0 O' 
3 (0 >i ffl U ffl -H ffl < 
xi Jh •XI fa ffl 3 X> XI (0 >H ffl 
10 Oh •rH •0 W ffl •0 U x> ffl 
u Xl ffl rH *H ffl (0 c O' 
ffl G rH JS a a-u > -H ffl G 
x> ffl J3 0 0 S *H lH TJ -H (0 
-rH ”0 -rH 3 u 0 c ffl -H rH JS 
a M O'W •XI u H W a u o 
186 
Table 4.16 
Summary of Frequency Distributions 
Of Attitude Responses of Subjects 
As to the Importance of Selected Activities 
Reported bv Change Agent Role Category 
Role Responses 
Not 
Important 
Somewhat 
Important 
Very 
Important 
Catalyst 
431 
12.8% 
1197 
35.5% 
1744 
51.7% 
Process Helping 
107 
5.5% 
511 
36.6% 
778 
55.7% 
Solution Giving 
218 
10.4% 
924 
43.9% 
959 
45.6% 
Resource Linking 
213 
7.8% 
1061 
38.8% 
1454 
53.3% 
Total 
Change Agent Roles: 
777 
8.2% 
3693 
39.3% 
4935 
52.5% 
Table 4.16, above, summarizes the range of 
attitude responses reported by subjects and groups 
them into the four role categories which most closely 
match the surveyed activities. As reported in this 
table, more than half (52.5%) of all responders 
quantify these surveyed activities as "most important" 
and 39.3% rate these activities as "somewhat 
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important.” Thus, a sum total of almost 92% feel that 
the selected change activities surveyed through the 
job analysis questionnaire are important, while 8.2% 
feel that the selected change agent activities 
surveyed are not important. 
Analysis of Activity Responses in Relation to 
Clustered Demographics of Surveyed Respondents 
In order to assess the effect of selected 
demographic influences upon the activities reported by 
responders, an analysis of responses by clustered 
demographic groups was performed. The clustered data 
groups studied include sex, years of professional 
experience, FTE size of the college, urban vs. rural 
environment of the college, the level of funds raised, 
the public or private fundraising emphasis of the 
respondents' jobs and whether or not the respondent is 
affiliated with the National Council for Resource 
Development (NCRD). A series of tables has been 
constructed using a reporting format which summarizes 
the responses by demographic field, grouped in 
relation to the four literature-defined change agent 
roles (Catalyst, Solution Giving, Process Helping, 
Resource Linking). Cluster analysis of the 
188 
demographic data in relation to each of the change 
agent roles is reported in the ensuing sections of 
this report, commencing with the catalyst role. 
Responses by Demographic Clusters in Relation to 
Catalyst Role Activities 
As previously reported in Tables 4.11 and 4.12, 
Catalyst Role practices are readily sub-classified 
into two distinct functions: Relationships Building 
and Problem Diagnosis. A series of seven tables were 
constructed to report clustered demographic data in 
relation to each of these two sub-classifications. 
The Relationships Building category will be analyzed 
first by each of the seven demographic sub-fields 
(sex, FTE-size of the college, urban vs. rural 
environment, level of funds raised, public vs. private 
fundraising emphasis, NCRD affiliation) followed by 
the Problem Diagnosis category. 
Catalyst Role: Relationships Buildinq/Sex 
Of 201 respondents, 86 are male and 114 are 
female; one did not identify his/her gender. The 
responses of males and females are compared in 
relation to the seven surveyed activities of the 
189 
Relationships Building category in Table 4.17 and are 
discussed below. 
Only 55 (27.4%) of the entire population studied 
engaged in teaching activities as reported previously 
in Table 4.7. Table 4.26 shows that 32 (37.2%) of the 
males who responded engage in teaching activities as 
opposed to 22 (10.5%) of the females. In order to 
determine the nature of the relationship between the 
sex of responders and responders' reported engagement 
in teaching activities, a chi square test with a p<.05 
was used to test the following null hypothesis: there 
is no relationship between the sex of the responders 
and their engagement in teaching activities. A chi 
square of 7.862 was obtained, which was significant at 
the p< .05 level. Accordingly, the hypothesis is 
rejected. There appears to be a significant 
relationship between the gender of responders and 
their engagement in teaching activities. 
Chi square tests were performed similarly on the 
other six activities associated with the relationships 
building catagory as reported in Table 4.26 to test 
the independence of sex as a factor in the 
respondents' engagement in each activity. Six null 
hypotheses were formulated for each activity stating 
190 
that: there is no relationship between the sex of the 
responders and their . . . 
social interaction with members of the faculty 
engagement in instructional research 
regular communication with leaders of the 
faculty association 
service on departmental committees 
regular communication with the college 
president 
regular communication with upper-level 
administrators 
A significance value of p<.05 was used to test 
each null hypothesis at one degree of freedom and, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses. The following chi square 
results were obtained in relation to each of the six 
null hypotheses tested: 
social interaction with members of the faculty 
yr = .387 
engagement in instructional research 
yr = 2.709 
regular communication^with leaders of the 
faculty association & = .016 
2 
service on departmental committees X = .775 
r 
regular communication with the College 
president x = .013 
191 
regular communication with upper-level 
administrators Xz = 1.156 
Each of the six null hypotheses, when tested in 
2 
relation to the gender of the respondents, produced X 
results <3.841. Accordingly, the researcher accepts 
each of these above listed null hypotheses and 
concludes that there is no relationship between the 
sex of the responders and their respective engagement 
in the six other Relationships Building activities 
surveyed. 
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Catalyst Role; Relationships Building/ 
FTE Size of the College 
Two clusters were formed around the extremes of 
the subjects' responses in relation to the FTE size of 
their campuses. Those with less than 1,000 FTE 
students formed one cluster, while those with more 
than 7,000 FTE formed a second cluster. The less- 
than-1,000 FTE cluster contains 33 respondents while 
the greater-than-7,000 cluster contains 36 responders. 
Analysis of FTE-clustered responses associated with 
Relationships Building activity statements are 
summarized in Table 4.18. 
A null hypothesis was formulated for each of the 
seven activity statements which read: there is no 
relationship between the FTE size of the colleges in 
which responders work and their . . . 
teaching at the college where they also 
develop resources 
social interaction with faculty 
engagement in instructional research 
regular communication with leaders of a 
faculty association 
service on interdepartmental college 
committees 
194 
regular communication with the college 
president 
regular communication with upper-level 
administrators 
A significance value of p<.05 was used to test each 
null hypothesis. At one degree of freedom, therefore, 
a chi square >3.841 was needed to reject each null 
hypothesis tested. The following chi square results 
were obtained: 
teaching at the college where they also 
develop resources Xz - .728 
social interaction with faculty X = 2.440 
engagement in instructional research X = .809 
regular communication with faculty association 
X = .065 
service on interdepartmental committees 
XZ = 1.480 
regular communication with the president 
X = 3.027 
regular communication with upper-level 
administrators Xz = 1.515. 
Since all of the chi square test results are <3.841, 
the researcher accepts each of the null hypotheses and 
concludes that there is no significance between the 
FTE size of the colleges in which responders work and 
195 
their respective engagement in the seven Relationships 
Building activities surveyed. 
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Catalyst Role: Relationships Buildinq/Public vs. 
Private Fundraising Functions 
The demographics reported by the responders 
indicate that 93 of the subjects engage primarily in 
public sector (grant) development activities while 22 
responders engage primarily in private sector 
(corporate, alumni and foundation-related) functions. 
Activity responses associated with Relationships 
Building practices are summarized in relation to the 
public/private fundraising clusters of the respondents 
in Table 4.19. A chi square test was conducted to 
test seven separate null hypotheses that: there is no 
relationship between the public or private sector 
emphasis of the responders' job functions and 
their . . . 
teaching at the college where they also 
develop resources 
social interaction with faculty 
engagement in instructional research 
regular communication with leaders of a 
faculty association 
service on interdepartmental committees 
regular communication with the president 
regular communication with upper-level 
administrators 
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A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
square results were obtained: 
teaching at the college where they also 
develop resources Xz =4.351 
social interactions with faculty X = .687 
engagement in instructional research 
X = 6.572 
regular communication with a faculty 
association X2 = 1.148 
service on interdepartmental committees 
X2 = 3.908 
regular communication with the President 
X2 = .615 
regular communication with upper-level 
administrators Xz = .420 
Three of the chi square test results are > 3.841. 
Accordingly, the researcher rejects the null 
hypotheses: there is no relationship between the 
public or private sector emphasis of the responders' 
job functions and their . . . 
teaching at the college where they also 
develop resources 
199 
engagement in instructional research 
service on interdepartmental committees 
On the basis of these chi square results, there 
appear to be relationships between the public or 
private sector development functions of the 
responders' jobs and their respective engagement in 
two of three homophily building activities. Twenty- 
nine of 93 public sector development officers (31%) 
teach at the college where they also develop 
resources. By comparison, 2 of 22 private sector 
development fundraisers (9%) teach at the college 
where they also develop resources. Thirty-five of 93 
public sector development officers (37%) engage in 
instructional research as compared to 2 of 20 (9%) of 
private sector resource development officers. Public 
sector development officers reported to be from 3 to 4 
times more frequently engaged in these two activities 
than private sector development officers. However, 
95.5% private sector development professionals serve 
on interdepartmental committees as compared to 80% of 
public sector resource development officers. 
Chi square analysis of the other four 
r 
Relationships Building activities, in relation to the 
200 
public/private emphasis of the development officers' 
2 
work, produced X <3.841. The researcher, therefore, 
has accepted each of the other four null hypotheses 
and concludes that there is no relationship between 
the public/private emphasis of responders' work and 
their . . . 
social interactions with faculty 
regular communication with a faculty 
association 
regular communication with the President 
regular communication with upper-level 
administrators 
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Catalyst Role; Relationships Building/Lenath of 
Two-Year College Resource Development Experience 
The demographics of the responders by the length 
of their years of experience in two-year college 
resource development were clustered in relation to the 
extreme ends of the demographic fields and summarized 
in relation to their responses to Problem Diagnosis 
activities in Table 4.20. Forty responders report to 
have more than ten years of such experience and 53 
report to have less than two years of experience. 
These two demographic clusters were analyzed using chi 
square tests in order to determine if there are 
possible relationships between the years of experience 
of responders and their engagement in the seven 
activities listed in the Relationships Building 
category. Seven null hypotheses were formulated which 
read: there is no relationship between the years of 
two-year college development experience of responders 
and their . . . 
teaching at the college where they also 
develop resources 
social interaction with faculty 
engagement in instruction research 
r 
regular communication with leaders of the 
faculty association 
203 
service on interdepartmental committees 
regular communication with the college 
president 
regular communication with upper-level 
administrators 
A significance value of p < .05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of > 3.841 were needed to reject 
any null hypotheses. The following chi square results 
were obtained: 
teaching at the college where they also 
develop resources Xz = .043 
social interactions with faculty X = 1.350 
engagement in instructional research 
X = 3.208 
regular communication with a faculty 
association Xz = .221 
service on interdepartmental committees 
X^ = 1.871 
regular communication with the college 
president X^ = .631 
regular communication with upper-level 
administrators X* = 3.280 
The chi square results for all activities that 
were hypothesis-tested in relation to the years of the 
2 
responders experience all fall below the X level 
204 
> 3.841. Accordingly, all of these null hypotheses 
have been accepted. The researcher concludes that at 
the p<.05 level there is no relationship between the 
length of years of responders' experience and their 
engagement in the Relationships Building activities 
surveyed by this study. 
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Catalyst Role: Relationships Building/ 
Annual Dollar Level of Funds Raised 
Demographic clusters were formulated at the 
extreme ends of the range of funds raised annually by 
development activity at the colleges where responders 
work; 124 responders reported that they are raising 
less than one million dollars per year and 21 reported 
raising more than three million dollars per year from 
resource development activity. The association of 
these data to Relationships Building practices is 
reported in Table 4.21. 
A chi square technique was used to test seven 
null hypotheses associated with Relationships Building 
activities in relation to the levels of funds raised. 
These hypotheses were formulated as follows: there 
is no relationship between the level of funds raised 
at the colleges where responders are employed and 
their . . . 
teaching in the college where they also 
develop resources 
social interaction with faculty 
engagement in instructional research 
regular communication with leaders of the 
faculty association 
service on interdepartmental committees 
207 
regular communication with the college 
president 
regular communication with upper-level 
administrators 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X __results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
square results were obtained: 
teaching at the college where they also 
develop resources X =.745 
social interactions with faculty X = .238 
engagement in instructional research 
X2 = .426 
regular communication with a faculty 
association X2 - .442 
service on interdepartmental committees 
X2 = .055 
regular communication with the college 
president X2 = 1.552 
regular communication with upper-level 
administrators X2 = .006 
2 
Since none of the X s resulting from the chi 
square testing are >3.841, the researcher accepts all 
seven of the null hypotheses and concludes: there is 
208 
no relationship between the level of funds raised at 
the colleges where responders are employed and 
their . . . 
teaching in the college where they also 
develop resources 
social interaction with faculty 
engagement in instructional research 
regular communication with leaders of the 
faculty association 
service on interdepartmental committees 
regular communication with the college 
president 
regular communication with upper-level 
administrators. 
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Catalyst Role: Relationships Building/ 
Urban vs. Rural Campus Environment 
Demographic clusters were formulated around 
responses from subjects as to the location of their 
campuses in rural or urban environments. One-hundred- 
and-five (105) responders identified their campus 
environment as rural; 42 identified their campus 
environment as urban. The responses of rural and 
urban responders were compared and reported in 
Table 4.22. Chi square tests were used to determine 
possible relationships between the campus environments 
of responders and the Relationships Building 
activities in which they report to engage. Seven null 
hypotheses were formulated as follows: there is no 
relationship between the urban or rural environments 
of the colleges in which responders work and 
their . . . 
teaching in the college where they also 
develop resources 
social interaction with faculty 
engagement in instructional research 
regular communication with leaders of the 
faculty association 
service on interdepartmental committees 
211 
regular communication with the college 
president 
regular communication with upper-level 
administrators 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses. The following chi square 
results were obtained: 
teaching at the college where they also 
develop resources X = 5.880 
social interactions with faculty X = 6.248 
engagement in instructional research 
x2 = 1.048 
regular communication with a faculty 
association X2 = .009 
service on interdepartmental committees 
X2 = .081 
regular communication with the college 
president X2 = 11.095 
regular communication with upper-level 
administrators Xz = .000 
2 
As indicated in Table 4.22, three of the X 
results meet the p<.05 criteria for rejection of the 
hypotheses. Accordingly, the researcher rejects the 
t r 
null hypotheses: there is no relationship between the 
212 
urban or rural environments of the colleges in which 
the responders work and their . . . 
teaching in the college where they also 
develop resources 
social interaction with faculty 
regular communication with the college 
president. 
Development officers surveyed who work on rural 
campuses engage in teaching with less frequency than 
do development officers located on urban campuses. 
While 22.8% of rurally-located responders teach, 42.8% 
of urban-based responders teach. Rurally-located 
responders interact socially with faculty with a 
higher degree of frequency than do their urban-based 
counterparts; close to 87% of rural development 
officers socialize with faculty, while only 69% of 
urban development officers do so. 
One-hundred-and-two (102) of 105 rurally located 
responders (98%) report regular communication with 
their college president; 34 (83%) of 42 urban-located 
responders report to engage in regular communication 
with their college president. 
213 
The four other Relationships Building activities, 
2 
when chi square tested, produced insignificant X 
results. The researcher, therefore, accepts that 
there is no relationship between the urban or rural 
location of the college at which responders work and 
their . . 
engagement in instructional research 
regular communication with a faculty 
association 
service on interdepartmental committees 
regular communication with upper-level 
administrators. 
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Catalyst Role; Relationships Building/ 
Professional Affiliation 
The demographics of the responders indicate that 
97 of the subjects are members of the National Council 
for Resource Development (NCRD) while 104 are not 
affiliated with this association which provides 
professional training and support to two-year College 
development officers. Activity responses associated 
with the Relationships Building practices surveyed are 
summarized in relation to whether or not responders 
are members of NCRD in Table 4.23. A chi square test 
was conducted to test seven separate null hypotheses 
associated with Relationship Building practices as 
follows: there is no relationship between the 
responders affiliation status in NCRD and their ... 
teaching at the College where they also develop 
resources 
social interaction with faculty engagement in 
instructional research 
engagement in instruction research 
regular communication with leaders of a faculty 
association 
service on interdepartmental committees 
regular communication with the president 
216 
regular communication with upper-level 
administrators 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
each of the hypotheses tested. The following chi 
square results were obtained. 
teaching at the College when they also develop 
resource Xz - 2.549 
2 
social interaction with faculty X = 1.299 
engagement in instruction research X = .78 0 
regular communication with leaders of a faculty 
association Xz = .960 
service on interdepartmental committees 
XZ = 1.483 
regular communication with the College 
President Xz = 1.912 
regular communication with upper-level 
administrators Xz = .456 
The chi square results for all seven 
Relationships Building activities that were tested in 
relation to the affiliation of responders with NCRD 
fall below the X level of 3.841. Accordingly, all 
seven of the null hypotheses have been accepted. The 
researcher concludes that at the p<.05 level there is 
217 
no relationship between the affiliation status of 
responders in National Council for Resource 
Development and their engagement in the Relationships 
Building activities surveyed by this study. 
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Relationships Building in Comparison to all 
Demographic Clusters 
The chi square tests of independence between the 
demographics of the responders and their reported 
engagements in Relationships Building activities 
reveal that, overall, the demographics of the 
responders do not appear to significantly influence 
the responders practice of the Relationships Building 
activities surveyed. Seven activities were tested in 
relation to seven demographic characteristics, for a 
total of 49 chi square tests of independence. Only 
seven of the hypothesis tests produced chi square 
results that were significant at the p<.05 level of 
confidence. These seven test results appear in three 
demographic areas as discussed below. 
The gender of responders, their campus 
environment and the public or private emphasis of 
their fund-raising efforts of the development officers 
may relate to engagement in teaching activities: males 
appear to teach more frequently than females; 
urban-located development officers appear to teach 
more frequently than those on rural campuses; public 
sector fund-raisers appear to teach more frequently 
than private sector fund-raisers. The public or 
220 
private emphasis of the development officers role may 
also have a significant relationship to their 
engagement in instructional research activities and to 
their reported service on interdepartmental 
committees. Public sector resource development 
officers in this study engaged more frequently in 
instructional research than did private sector 
resource development officers, while private sector 
fund-raisers served more frequently on 
interdepartmental committees. 
The environment of the campus appears to relate 
to the social interaction of development officers with 
the faculty: rural development officers appear to 
socialize more with faculty than do their urban 
counterparts. Rural development officers also appear 
to communicate with their college presidents more 
regularly than do development officers who work on 
urban campuses. 
Three of seven (43%) of the activity statements for 
both the public/private fund-raising clusters and the 
rural/urban environmental clusters produced positive 
chi square tests indicating that these demographic 
characteristics may have some significance in the 
determining or defining the responders' engagement in 
Relationships Building practices. 
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Catalyst Role; Problem Diagnosis/Sex 
The Problem Diagnosis practices associated with 
the Catalyst Role were assessed in relation to seven 
demographic cluster groups selected for analysis in 
this study. The nine activity statements comprising 
the Problem Diagnosis category were developed into 
nine hypothesis statements in relation to each of the 
seven demographic groups under study. Two clusters 
were formed around the demographic characteristic of 
responders7 sex; 86 males and 114 females were 
identified while the one responder who did not 
identify his/her gender was not included in the chi 
square tests which were performed. 
A null hypothesis regarding the gender of 
responders was formulated for each of the nine 
activity statements of the Problem Diagnosis category 
which read: there is no relationship between the sex 
of the responders and their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
222 
i 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
Chi square tests with a significance value of 
p<.05 were used to search for possible dependence 
between the gender of the subjects and their 
engagement in each of the activities referenced in the 
null hypothesis statements. Since a significant value 
2 
of p<.05 was used to test each null hypothesis, X 
results of >3.841 were needed to reject each of the 
null hypotheses tested. The following chi square 
results, as reported in Table 4.24, were obtained: 
identification of specific groblems that impact 
on college constituencies Xz - 2.847 
engagement in dialogue with the administration 
about changes in the college's service area 
X = .177 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X2 = .030 
223 
attendance at professional conferences on 
topics other than resource development 
X = 2.094 
reading of educational and technical journals 
X = 1.081 
visiting other community college campuses 
X = 2.015 
listening.to the opinions and concerns of the 
faculty XZ = .005 
listening to the.opinions and concerns of the 
administration Xz - .534 
listening to the opinions and concerns of 
students XZ = .088 
2 
None of the X results are >3.841. Accordingly, 
the researcher accepts all nine of the hypotheses and 
concludes that there is no relationship between the 
sex of the responders and their engagement in the 
Problem Diagnosis activities that were surveyed in 
this study. 
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Catalyst: Role: Problem Diagnosis/FTE Size of College 
Two clusters were formed around the extremes of 
the subjects' responses in relation to the FTE size of 
their campuses. Those with fewer than 1,000 FTE 
students enrolled formed one cluster, while those with 
more than 7,000 students formed a second cluster. The 
less-than-1,000 cluster contains 33 respondents and 
the more-than-7,000 cluster contains 36 respondents. 
Analysis of FTE-clustered responses associated with 
Problem Diagnosis activity statements are summarized 
in Table 4.25. 
A null hypothesis was formulated for each of the 
nine Problem Diagnosis activity statements which read: 
there is no relationship between the FTE size of the 
colleges in which responders work and their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
227 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
Chi square tests with a significance value of 
p<.05 were used to search for possible dependence 
between the FTE size of the college where responders 
work and their engagement in each of the activities 
referenced in the null hypothesis statements. At the 
2 
p<.05 level, X results of >3.841 were needed to 
reject each of the null hypotheses. As reported in 
Table 4.25, the following test results were obtained: 
identification of specific problems that impact 
on college constituencies X2 = .363 
engagement in dialogue with the administration 
about changes in the college's service area 
XZ = .057 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
XZ = 1.075 
attendance at professional conferences on 
topics other than resource development 
X = .843 
reading of educational and technical journals 
XZ = .505 
228 
visiting other community college campuses 
X = 2.576 
listening-to the opinions and concerns of the 
faculty Xz = 2.318 
listening to the_opinions and concerns of the 
administration Xz = 1.015 
listening to the opinions and concerns of 
students Xz = 3.268 
2 
None of the X results are >3.841. The 
researcher, therefore, accepts each of the nine null 
hypotheses and concludes that there is no relationship 
between the FTE size of the college where responders 
work and their engagement in practices associated with 
the Problem Diagnosis activities studied. 
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Catalyst Role; Problem Diagnosis/ 
Public vs. Private Fund-raising Functions 
The demographics reported by the responders 
indicate that 93 of the subjects engage primarily in 
public sector (grant) development activities while 22 
responders engage primarily in private sector 
fund-raising functions. Activity responses associated 
with Problem Diagnosis practices are summarized in 
relation to public/private fund-raising clusters of 
the respondents in Table 4.26. A chi square test was 
conducted to test nine separate null hypotheses as 
follows: there is no relationship between the public 
or private sector emphasis of the responders' job 
functions and their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
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listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
each of the null hypotheses tested. The following chi 
square test results were obtained: 
identification of specific problems that impact 
on college constituencies X2 = 4.193 
engagement in dialogue with the administration 
about changes in the college's service area 
x2 = .889 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X = 7.834 
attendance at professional conferences on 
topics other than resource development 
X2 = 15.777 
reading of educational and technical journals 
X2 = 3.028 
visiting other community college campuses 
X2 = 1.510 
listening-to the opinions and concerns of the 
faculty X2 = 7.845 
listening to the.opinions and concerns of the 
administration X2 = 2.334 
listening to the opinions and concerns of 
students X2 = .942 
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Four of the nine chi square test results exceed 
the p<.05 level of 3.841. Accordingly, the researcher 
rejects the following four null hypotheses that: there 
is no relationship between the public or private 
sector emphasis of the responders' job functions and 
their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
listening to the opinions and concerns of the 
faculty 
While 80.9% of private sector resource 
development officers reported that they identify 
problems impacting on college constituencies, 94.6% of 
the public sector resource development officers 
reported engagement in such problem identification 
activities. Public sector fund-raisers report that 
they are more inclined to speak with faculty about 
their discipline-specific practices and to listen to 
the faculty's concerns and opinions than are private 
sector development officers. This is evidenced by the 
234 
fact that sixty percent (60%) of public sector 
resource developers say that they initiate dialogue 
with faculty about conditions and practices in various 
discipline areas as compared to forty percent (40%) of 
private sector resource developers. An overwhelming 
98.9% of public sector resource developers also report 
that they listen to the opinions and concerns of the 
faculty, compared to 86.3% of the private sector 
development officers. Public sector resource 
development officers attend conferences on topics 
other than resource development at more than twice the 
rate of such attendance by private sector developers; 
83.9% of public sector resource developers attend 
non-resource development conferences compared to only 
40.9% of private sector developers. 
The other five null hypotheses associated with 
the Problem Diagnosis category, when chi square 
tested, produced chi square results below the p<.05 
significance level of 3.841. Accordingly, these five 
hypotheses have been accepted and the researcher 
concludes: there is no relationship between the 
public or private emphasis of the responders' job 
functions and their . . . 
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engagement in dialogue with the administration 
about changes in the college's service area 
reading of educational and technical journals 
visiting other community college campuses 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
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Catalyst Role: Problem Diagnosis/Length of Two-Year 
College Resource Development Experience 
The demographics of the responders by the length 
of their years of experience in two-year college 
resource development were clustered in relation to the 
extreme ends of the demographic fields and are 
summarized in relation to their responses to Problem 
Diagnosis activities in Table 4.27. Forty responders 
have more than ten years of experience, while 53 have 
less than two years of experience as community college 
development officers. These two demographic clusters 
were analyzed using chi square techniques to determine 
if there are possible relationships between the years 
of experience of responders and their engagement in 
nine activities listed in the Problem Diagnosis 
category. Nine null hypotheses were formulated which 
read: there is no relationship between the years of 
two-year college development experience of responders 
and their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
239 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the hypotheses tested. The following chi 
square results were obtained: 
identification of specific problems that impact 
on college constituencies X =.331 
engagement in dialogue with the administration 
about changes in the college's service area 
X =1.097 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X =2.245 
attendance at professional conferences og 
topics other than resource development X =2.447 
r 
reading of educational and technical journals 
X =2.372 
240 
visiting other community college campuses 
X =5.494 
listening^to the opinions and concerns of the 
faculty X =1.673 
listening to the opinions and concerns of the 
administration X =1.673 
listening to the opinions and concerns of 
students X =2.005 
As indicated above, one of the nine chi square 
tests produced a p<.05 value in excess of of 3.841. 
Accordingly, the researcher rejects the null 
hypothesis that there is no relationship between the 
years of two-year college development experience of 
responders and their visiting of other community 
college campuses. While 77.4% of new development 
officers visited other community college campuses, 95% 
of development officers with more than ten years of 
experience visited other community college campuses 
within the current year or prior year of this study. 
Since the other eight Problem Diagnosis 
hypotheses tests produced chi square results below the 
p<.05 significance level of 3.841, the researcher 
accepts these null hypotheses and concludes there is 
no relationship between the years of two-year college 
development experience of the responders and 
their . . . 
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identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
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Catalyst Role: Problem Diagnosis/ 
Annual Dollar Level of Funds Raised 
Demographic clusters were formulated at the 
extreme ends of the range of the annual level of funds 
raised by development activity at the colleges where 
responders work; 124 responders reported that they are 
raising less than one million dollars per year and 21 
reported raising more than three million dollars per 
year from resource development activity. The 
relationship of these demographic clusters to Problem 
Diagnosis practices is reported in Table 4.28 and 
discussed below. 
A chi square technique was used to test nine null 
hypotheses associated with Problem Diagnosis 
activities in relation to the levels of funds raised. 
These hypotheses were formulated as follows: there is 
no relationship between the level of funds raised at 
the colleges where responders work and their... 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
r 
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attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
each null hypothesis. The following chi square 
results were obtained: 
identification of specific groblems that impact 
on college constituencies X =.511 
engagement in dialogue with the administration 
about changes in the college's service area 
X =.068 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X =3.097 
attendance at professional conferences og 
topics other than resource development X =.195 
reading of educational and technical journals 
X =1.105 
visiting other community college campuses 
X =.961 
246 
listening-to the opinions and concerns of the 
faculty X =.920 
listening to the.opinions and concerns of the 
administration X =.989 
listening to the opinions and concerns of 
students X =2.505 
None of the chi square test results meet or 
exceed p<.05 significance level of 3.841. 
Accordingly, the nine hypotheses have been accepted 
and the researcher concludes that there is no 
relationship between the level of funds raised by 
development activities at the colleges where 
responders work and their reported engagement in the 
Problem Diagnosis activities that were surveyed by 
this study. 
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Catalyst Role: Problem Diagnosis/ 
Urban vs. Rural Campus Environment 
Demographic clusters were formulated around 
responses from subjects as to the location of their 
campuses in either rural or urban environments. One 
hundred and five (105) responders identified their 
campus' environment as rural; 42 identified their 
campus' environment as urban. Chi square tests were 
used to determine possible relationships between 
campus environments of responders and the Problem 
Diagnosis activities in which they reportedly engage. 
The results of these chi square tests are reported in 
Table 4.29. Nine null hypotheses were formulated as 
follows: there is no relationship between the urban 
or rural environments of the colleges in which 
responders work and their . . . 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
250 
visiting other community college campuses 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
each null hypothesis. The following chi square test 
results were obtained: 
identification of specific groblems that impact 
on college constituencies X =1.146 
engagement in dialogue with the administration 
about changes in the college's service area 
X =2.192 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X =.226 
attendance at professional conferences og 
topics other than resource development X =1.320 
reading of educational and technical journals 
X =.370 
visiting other community college campuses 
X =.756 
listening,, to the opinions and concerns of the 
faculty X =3.414 
251 
listening to the.opinions and concerns of the 
administration X =3.414 
listening to the opinions and concerns of 
students X =2.043 
2 
As indicated above, none of the X results were 
determined to meet the p<.05 significance criteria of 
3.841. Accordingly, the researcher accepts each of 
the nine null hypotheses and concludes that there is 
no relationship between the campus environment of 
responders and their engagement in activities 
associated with the Problem Diagnosis category as 
surveyed through this study. 
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Catalyst Role; Problem Diagnosis/ 
Professional Affiliation 
The demographics of the responders indicate that 
97 of the subjects are members of the National Council 
for Resource Development (NCRD) while 104 are not 
affiliated with this professional training and support 
association for two-year college development officers. 
Activity responses associated with the Problem 
Diagnosis practices surveyed are summarized in 
relation to whether or not responders are members of 
NCRD in Table 4.30. A chi square test was conducted 
to test nine separate null hypotheses associated with 
Problem Diagnosis practices as follows: there is no 
relationship between the responders affiliation status 
with NCRD and their... 
identification of specific problems that impact 
on college constituencies 
engagement in dialogue with the administration 
about changes in the college's service area 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
attendance at professional conferences on 
topics other than resource development 
reading of educational and technical journals 
visiting other community college campuses 
255 
listening to the opinions and concerns of the 
faculty 
listening to the opinions and concerns of the 
administration 
listening to the opinions and concerns of 
students 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
each of the hypotheses tested. The following chi 
square results were obtained: 
identification of specific problems that impact 
on college constituencies X =3.203 
engagement in dialogue with the administration 
about changes in the college's service area 
X =.953 
engagement in dialogue with faculty about 
discipline-specific practices and conditions 
X =1.341 
attendance at professional conferences og 
topics other than resource development X =1.772 
reading of educational and technical journals 
X =.943 
visiting other community college campuses 
X =.164 
listening-to the opinions and concerns of the 
faculty X =.000 
listening to the_opinions and concerns of the 
administration X =.006 
256 
listening to the opinions and concerns of 
students X =.083 
None of the chi square test results exceed the 
p<.05 significance level of 3.841. Accordingly, the 
researcher accepts all nine of the hypotheses tested 
and concludes that there is no relationship between 
the responders' affiliations with the National Council 
for Resource Development and their engagement in 
Problem Diagnosis activities surveyed through this 
study. 
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Problem Diagnosis in Comparison to 
All Demographic Clusters 
The chi square tests of independence between the 
demographics of the responders and their reported 
engagements in Problem Diagnosis activities reveal 
that, overall, the demographics of the responders do 
not appear to significantly influence the responders 
practices of the Problem Diagnosis activities 
surveyed. Nine activities were tested in relation to 
seven demographic characteristics, for a total of 63 
chi square tests of independence. Only five of these 
tests produced significance levels at the p<.05 level 
of confidence as discussed below. 
The private or public emphasis of the responders' 
development activities appears to be related to their 
level of engagement in four of the nine Problem 
Diagnosis activities. In particular, public sector 
resource developers appear to engage in dialogue and 
listening activities that concern faculty as indicated 
by chi square analysis of two separate activity 
statements on this topic. Public sector resource 
developers also appear to characterize themselves as 
identifiers of the problems confronting various campus 
constituencies slightly more frequently than private 
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sector developers do. They also attend conferences on 
topics other than resource development more frequently 
than private sector developers. Other than the four 
activities related to public/private fund-raising 
emphasis, only one other Problem Diagnosis activity, 
regarding visitation to other community college 
campuses by responders with more than ten years of 
experience, appears to be significant on the basis of 
the chi square test. 
On the whole, the most observable result of the 
chi square analyses performed on the Problem Diagnosis 
category is the finding that frequencies of the 
subjects' responses about engaging in four of nine 
(44.4%) of the Problem Diagnosis activities appear to 
show significant relationships to the responders' 
functioning as public sector resource developers. 
Solution Giving Role/Sex 
The responses of males and females to Solution 
Giving Role activities were analyzed using chi square 
tests to determine if any possible relationship exists 
between the gender of responders and their reported 
engagement in each of the ten Solution Giving 
activities surveyed. The responses of the subjects by 
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gender to Solution Giving Role questions are 
summarized in Table 4.31. 
Ten null hypotheses were formulated which read: 
there is no relationship between the sex of responders 
and their... 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
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providing troubleshooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypothesis. At one degree of freedom, X 
results of >3.841 were needed in order to reject any 
null hypothesis tested. The following chi square test 
results were obtained: 
walking through college facilities outside of 
the administrative offices Xz = 1.792 
2 
attendance at student events X = .598 
2 
reading of the campus newspaper X = .021 
reading of proposals or case statements from 
other two-year colleges X2 = .304 
identification of new and changing 2 
instructional methods and practices Xz =7.878 
identification of new and changing 
administrative management tools and practices 
XZ = .985 
2 
interpretation of institutional data X = .018 
active participation in long-range planning 
activities Xz = .823 
service on interdepartmental committees 
XZ = .678 
providing troubleshooting assistance around 
problems associated with special projects 
XZ = 1.151 
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As indicated above, one of the chi square test 
results exceeds the p<.05 significance level of 3.841. 
The researcher rejects the null hypothesis that there 
is no relationship between the sex of responders and 
their identification of new and changing instructional 
methods and practices. Only 47.3% females 
characterize themselves as identifiers of new and 
changing instructional methods, while 67.4% of males 
say that they identify new and changing instructional 
methods and practices. 
The other nine hypotheses produced chi square 
test results below the p<.05 significance level of 
3.841. Accordingly, these nine hypotheses have been 
accepted and the researcher concludes that there is no 
relationship between the sex of responders and 
their . . . 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
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active participation in long-range planning 
activities 
service on interdepartmental committees 
providing troubleshooting assistance around 
problems associated with special projects 
265 
TS 
<D 
C 
•H 
<4-1 Q) Q I 
<U 
P 
-p 
<c 
p 
Q) w 
4-> a) 
•H 0 
•H 
-P 
0 0 
-p f0 
p 
c 04 
0 
rH *H a) 
r> -P rH 
• (0 0 
^ rH a 
0) 
Q) « & 
rH c 
A C •H 
f0 *H > 
Eh •H 
X a 
0) 
w c 
0 
> 
JQ -P 
P 
w rH 
<D 0 
W w 
c 
0 
0 
w 
a) 
> ■P 
-H 
> 
•H 
-P 
0 
< 
i
s
s
i
n
g
 
D
a
ta
 
O O o o 04 Tf o o o o O O 
x 
« 
05 CO rH ** a in 
w O' O' 04 o CO 
a) 04 O' in O m CO O' 
05 X X • • • • • • 
C Q) rH r* 
0 Cfl 
05 >1 0 p in G\ rH O' rH O VO 00 <3 O' CO 
0) -Q z rH n rH 04 04 04 VO 04 O' 
« 
>i ai 05 
P p <u in on t" n in o' VO CO CO -rr O' VO 
P 05 > CO o CO CO O' O' VO CO in in VO C" 
> P rH 
P 3 X 
U P w X fa X fa X fa X fa X fa X fa 
< a w 
p 
fl 
P 0) 
c >. 
a) 05 1 
e TJ P 05 0 C'TJ B»P 
05 C 05 fl 3 c c C C 
P • fl a 0 P •H flj P 05 
fl 05 a O' O' 6 
P P 0) 05 a P P C 01 C 05 
w 05 0 0 P 05 0 0) fl TJ fl O' 
O' P C 3 '*■' sz SZ 0 SZ fl 05 
05 05 P 05 05 TJ p O jC U C 05 
p HflP > c C 0 P fl U 
P rH tH 0 0) fl TJ 05 tj e p 
> 0 05 01 e c a C P 
P UPC P 3 01 0 a fl 0) u 
P 3 0 c a p p rH > fl 
0 r op 0) a fl p 3 fl 3 p p 
< cr> p TJ • a 01 0) C 05 p a 
3 05 fl 3 05 u 0 05 C 0 C fl 
TJ 0 0) P P 0) &p •H 01 P TJ 
0) p p p 05 P 05 0 C 01 ><P 0) >P c 
P JC P 05 P SZ p 05 05 P u u P 01 fl 
fl P P P T3 P p a e o' •H 3 -H P p 
rH P C C > 05 a) p p p P C 01 
05 X -H P 05 -H TJ fl P H CPU C P P 
OS rH 0 a P P fl fl fl rH 05 05 fl 05 S 0 
fl fl T3 P U 05 05 P 0 -0 C P TJ TJ 0 
2 P fl < fl os OS 05 0 W p Q, MAP 
05 
TJ > 
0) fl 
C 05 0) X 05 
P •C P SZ P 
P P 3 U P a> 
ai a) P p fl sz 
a u fl OH fl a» sz 3 
1 *H C P 3 0) rH &H a) 
05 P fl U W 01 
P U 0) P 01 rH 
3 fl 05 > 05 >v 01 c u 
P P P P » P 01 O 
fl a. fl P rH 0) 0 H T3 
p 3 -h 0 > CU P 05 
05 < 05 0 P 3 X 
P c sz P P rH P 
P 05 05 O U 0 O 0 
i4 H W 05 < P O] 2 
\ 
266 
p^
-0
5 
C
o
n
ti
n
u
e
d
 
n
e
x
t 
p
a
g
e
 
'd Q) 3 G 
•H ■P 
c 
o 
u 
r> 
<D 
r-1 
a 
E-t 
d 
GJ 
C 
•H 
<U 
Q 
1 
<D 
U 
3 
-p 
p 
a) w 
-p Q) 
•H U 
•H 
-P 
0 0 
-p <0 
u 
c eu 
0 
•H <D 
-p rH 
fO 0 
iH 
Q> 
« d 
G 
G •H 
•H > 
•H 
X o 
Q) 
W G 
0 
> •H 
,Q -P 
3 
w rH 
<D 0 
U) w 
c 
0 
0 
w 
<D 
& 
> 
-p 
•H 
> 
•H 
-p 
u 
< 
H
is
s
in
g
 
D
a
ta
 
o o o o o o o o 
00 r> 00 rH 
ui rH £N P^ in 
<u CN o 00 VO rH 
Ul X X • • • • 
C 0) rH 
o w 
Ul >1 0 O Tf 01 P* O CO rt 
<D .Q 55 rH rH rH rH rH ft Oi 
OS 
>1 a) 
p u to VO O r* r* VO VO n o 
•h a) 3 t- O !■" OV p* oi t" 01 
> P >« rH 
P 3 X 
O r-t u 2 04 2 04 2 a 2 04 
< O 01 
p 
c p CP 
0) Aj c rH O' 
a T3 •H Al c 
<u c P -rH X5 
p rH c c c P P 
AJ aj •H fO <D 0 -H 
P c rH a 0 3 
ui 0 (U CU p P 
•H p p U) T3 
>1 P aj a> AJ Ul <U 
P 3 a di a o 0) p 
•rH P "H C 01 <u rH AJ Ul 
> -H 0 Aj A3 P SO -H p 
•rH P •H U U P 3 0 0 
4J ca P 1 Q) -<H O 0 0 
0 c P 01 p a U ui-n 
< •H AJ C c a P. Ul 0 
a o •H o AJ IH 
T3 P rH o c a 
<D <u >i c •H Ul 
P iH rH (U 0 0) a >~t 
aj a 01 O' O' P fl» AJ 
rH u > o 0 0 CO rH »H 
« a) •H rH > rH T-t.no 
2 p P r-4 U rH non 
c O 0 0) 0 tn u a 
w ■< 0 c/l y < a ui 
TJ 
0) 3 
c P ■H P 
<4-1 Ul 3 
<u <u c P 
Q 0 0 rH 
1 -H -H 3 
a> p P <u O 
u 0 3 £ 
3 AJ rH p Ul 
P In 0 * 
A] 04 mph 
P -H 0 
a) P 04 0 
P Ul p 
•H <M 0 o 
2 P Ul 
267 
Solution Giving Role/FTE Size of College 
As related earlier, the FTE size criteria used to 
form clusters for analysis were at the extreme ends of 
the demographic pool; 32 responders reported campus 
FTE size of under 1,000 students and 36 reported 
campus FTE size of over 7,000 students. These 
demographic clusters in relation to Solution Giving 
Role activities are summarized in Table 4.32. 
To chi square test for possible relationships 
between the FTE size of colleges where responders work 
and their engagement in ten activities associated with 
the Solution Giving Role, ten separate null hypotheses 
were formulated which read: there is no relationship 
between the FTE size of the college where responders 
work and their... 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
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interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing troubleshooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypotehsis. At one degree of freedom, X 
results of >3.841 were needed in order to reject any 
of the null hypotheses. The following chi square test 
results were obtained: 
walking through college facilities outside of 
the administrative offices Xz = .010 
2 
attendance at student events X = 5.038 
2 
reading of the campus newspaper X =2.217 
reading of proposals or cgse statements from 
other two-year colleges Xz =.683 
identification of new and changing 2 
instructional methods and practices Xz =3.594 
identification of new and changing 
administrative management tools and practices 
XZ = 1.884 
2 
interpretation of institutional data X = 1.667 
active participation in long-range planning 
activities Xz =4.456 
service on interdepartmental committees 
XZ = 1.667 
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providing troubleshooting assistance around 
problems associated with special projects 
XZ = .315 
Two of the chi square test results exceed the 
p<.05 significance level of 3.841. The following two 
null hypotheses have, therefore, been rejected: there 
is no relationship between the FTE size of the 
colleges where responders work and their... 
attendance at student events 
active participation in college long-range 
planning activities 
Development officers in smaller colleges appear 
to attend student events with greater frequency than 
do their counterparts in the larger colleges. While 
63.8% of responders in colleges with more than 7,000 
FTE students attend college events, 87.5% of 
responders from colleges with fewer than 1,000 FTE 
students attend student events. 
Development officers from small colleges also 
engage in long-range planning activities in larger 
percentages than development officers from the large 
colleges; 93.7% of responders from the colleges with 
fewer than 1,000 FTE students engage in long-range 
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planning as compared to 75% of responders from 
colleges with more than 7,000 FTE students. 
The other eight hypotheses produced chi square 
test results below 3.841 and, accordingly, the 
researcher accepts these null hypotheses and concludes 
that: there is no relationship between the FTE size 
of the colleges where responders are working and 
their . . . 
walking through college facilities outside of 
the administrative offices 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
service, on interdepartmental committees 
providing trouble-shooting assistance around 
problems associated with special projects 
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Solution Giving Role/Public vs. Private Fund-raising 
Functions 
As previously stated, demographics were 
clustered to compare the responses of 93 subjects who 
engage in public sector (grant) resource development 
functions and 22 subjects who engage in primarily in 
private sector resource development functions. The 
clustered responses of these two groups in relation to 
Solution Giving activities are summarized in 
Table 4.33. 
Ten null hypotheses were formulated to test 
whether possible relationships exists between the 
public or private sector emphasis of the development 
officers' work and their engagement in ten Solution 
Giving activities as follows: there is no 
relationship between the private or public sector 
emphasis of responders' work and their . . . 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
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identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing troubleshooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypothesis. At one degree of freedom, X 
results of >3.841 were needed to reject any of the 
null hypotheses tested. The following chi square 
results were obtained: 
walking through college facilities outside of 
the administrative offices Xz - 1.309 
2 
attendance at student events X = .310 
2 
reading of the campus newspaper X = .791 
reading of proposals or cgse statements from 
other two-year colleges Xz = 6.062 
identification of new and changing 2 
instructional methods and practices Xz = 10.018 
identification of new and changing 
administrative management tools and practices 
X2 = .022 
interpretation of institutional data 
XZ = 4.730 
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active participation in long-range planning 
activities & = .803 
service on interdepartmental committees 
X = 2.770 
providing troubleshooting assistance around 
problems associated with special projects 
X = 5.125 
Four of the chi square tests yeilded significant 
results. On the basis of these chi square test 
results, the following null hypotheses have been 
rejected: there is no relationship between the public 
or private sector emphasis of the responders work and 
their . . . 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods 
interpretation of institutional data 
providing trouble shooting assistance around 
problems associated with special projects 
Almost 80% of public sector resource developers 
who responded to the survey, read proposals and/or 
case statements from other two-year colleges, compared 
to 54.5% private sector resource developers. While 
64% of the public sector resource developers identify 
new and changing instructional methods and practices, 
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only 27% of private sector resource developers engage 
in such activities. More than 90% of public sector 
resource developers interpret institutional data as 
compared to 72% of private sector resource developers. 
In excess of 80% of public sector resource developers 
engage in trouble-shooting assistance to solve 
problems associated with special projects: only 59% 
of private sector resource developers report that they 
engage in such trouble-shooting activities. 
The other six null hypotheses testing Solution 
Giving activities in relation to the public or private 
sector emphasis of the work of the responders produced 
chi square test results below 3.841. Accordingly, the 
other six null hypotheses have been accepted and the 
researcher concludes that: there is a relationship 
between the public or private sector emphasis of the 
responders work and their . . . 
« 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
identification of new and changing 
administrative management tools and practices 
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active participation in long-range planning 
activities 
service on interdepartmental committees 
278 
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Solution Giving Role/Length of Two-Year College 
Resource Development Experience 
As reported previously, 40 responders have been 
engaged in community college development work for more 
than ten years, while 53 have been employed as 
community college resource developers for less than 
two years. The responses of these two demographic 
clusters, in relation to Solution Giving activities, 
are reported in Table 4.34. In order to determine 
whether possible relationships exist between the years 
of experience of the responders and their engagement 
in Solution Giving activities, chi tests were 
conducted to test the following null hypotheses: there 
is no relationship between the years of experience of 
responders as community college resource developers 
and their . . . 
walking through college facilities outside of 
the administrative offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
281 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing trouble-shooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypothesis. At one degree of freedom, X 
results of >3.841 were needed in order to reject any 
null hypothesis tested. The following chi square test 
results were obtained: 
walking through college facilities outside of 
the administrative offices Xz = 2.370 
2 
attendance at student events X = 5.499 
2 
reading of the campus newspaper X = .139 
reading of proposals or cgse statements from 
other two-year colleges a - .685 
identification of new and changing 2 
instructional methods and practices a =5.594 
identification of new and changing 
administrative management tools and practices 
XZ = 8.370 
2 
interpretation of institutional data X = 3.554 
active participation in long-range planning 
activities Xz = 2.466 
service on interdepartmental committees 
XZ = 2.024 
282 
/ 
providing troubleshooting assistance around 
problems associated with special projects 
X = 7.390 
Four of the ten chi square tests produced results 
>3.841. Accordingly, the following null hypotheses 
have been rejected: there is no relationship between 
the years of professional experience of responders as 
community college development officers and their . . . 
attendance at student events 
identification of new and changing 
administrative management tools and practices 
providing trouble-shooting assistance around 
problems associated with special projects 
New development officers were less inclined to 
attend student events than their counterparts with 
more than ten years of experience; while 70% of new 
development officers attend student events, more than 
90% of development officers with more than ten years 
of experiences do so. The mature development officers 
also identified new and changing methods both for 
instructional purposes and administrative purposes 
with greater frequency than those in the new 
development officer group; 75% of those with more than 
r 
ten years of experience identify new instructional 
283 
practices compared to 51% of the new development 
officers; 87.5% of the mature development officers 
also engage in activities where they identify new 
management tools and practices, compared to 60.3% of 
the new development officers. Additionally, the ratio 
of mature development officers who assist in 
trouble-shooting of problems associated with special 
projects exceeds that of the new development officers 
group; while 95% of development officers with more 
than ten years of experience engage in 
trouble-shooting activities, only 73.5% of those with 
less than two years of experience say that they 
trouble-shoot problems associated with special 
projects: 
The other six null hypotheses produced chi square 
test results below 3.841. Consequently, these null 
hypotheses have been accepted and the researcher 
concludes that there is no relationship between the 
years of professional experience of the responders and 
their . . . 
walking through college facilities outside of 
the administrative offices 
284 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
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Solution Giving Role/Annual Level of Funds Raised 
Two clusters were formed for chi square analysis 
around the annual level of funds raised at colleges 
where responders work in relation to Solution Giving 
activities. These clusters are the same two which 
were identified previously during chi square analysis 
of the Catalyst Role activities; 120 responders form a 
cluster of subjects whose colleges raise less than one 
million dollars annually through development efforts 
and 20 responders form a cluster of subjects whose 
colleges raise more than three million dollars 
annually from development efforts. The frequencies of 
responses of these two clusters in relation to 
Solution Giving activities is reported in Table 4.35. 
Ten null hypotheses were formulated to test for 
possible relationships between the annual level of 
funds raised at the colleges where responders work and 
their reported engagement in ten surveyed activities 
that represent Solution Giving practices. These ten 
null hypotheses read as follows: there is no 
relationship between the level of funds raised at the 
colleges where responders work and their . . . 
walking through college facilities outside of 
the administrative offices 
288 
attendance at student events 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing troubleshooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypotehsis. At one degree of freedom, X 
results of >3.841 were needed in order to reject any 
of the null hypotheses. The following chi square test 
results were obtained: 
walking through college facilities outside of 
the administrative offices & = .727 
2 
attendance at student events X = 6.884 
2 
reading of the campus newspaper X = 1.688 
reading of proposals or c^se statements from 
other two-year colleges XT =.012 
identification of new and changing 2 
instructional methods and practices Xz = .937 
289 
identification of new and changing 
administrative management tools and practices 
X = .000 
2 
interpretation of institutional data X = .184 
active participation in long-range planning 
activities Xz = .570 
service on interdepartmental committees 
X = .017 
providing troubleshooting assistance around 
problems associated with special projects 
X = 3.411 
As indicated above and in Table 4.35, one of the 
hypotheses produced a chi square result in excess of 
3.841. Accordingly, the researcher has rejected the 
null hypothesis: there is no relationship between the 
level of funds raised where the responders work and 
their attendance at student events. While 81.6% of 
responders at colleges where less than one million 
dollars per year is raised attend student events; only 
52.4% of responders at colleges raising more than 
three million dollars per year attend student events. 
The rest of the hypotheses tests resulted in chi 
squares of less than 3.841. Therefore, these nine 
null hypotheses have been accepted and the researcher 
concludes: there is no relationship between the level 
290 
■ 
of funds raised at the colleges where responders work 
and their . . . 
walking through college facilities outside of 
the administrative offices 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing troubleshooting assistance around 
problems associated with special projects 
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p<
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5 
E^m^Qn^G^i.na¥GaMpiifl Riiral vs. Urban Environment 
Two clusters were formed around the locations of 
responders' campuses in either rural or urban 
settings; 103 subjects comprise the cluster of 
responders on rural campuses and 42 subjects comprise 
the cluster of responders located on urban campuses. 
The responses of subjects in these two clusters in 
relation to Solution Giving activities are reported in 
Table 4.36. 
Chi square tests were used to search for 
possible relationships between the environment of the 
campuses where responders work and their engagement in 
Solution Giving activities. Ten null hypotheses were 
formulated for chi square analysis which read as 
follows: there is no relationship between the rural 
or urban environment of the campuses where responders 
work and their . . . 
walking through college facilities outside of 
the administrative offices 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
r 
294 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
service on interdepartmental committees 
providing trouble-shooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
2 
each null hypothesis. At one degree of freedom, X 
results of >3.841 were needed to reject any of the 
null hypotheses tested. The following chi square 
results were obtained: 
walking through college facilities outside of 
the administrative offices & - .782 
2 
attendance at student events X = 3.954 
2 
reading of the campus newspaper X = .590 
reading of proposals or case statements from 
other two-year colleges X2 = .331 
identification of new and changing 
instructional methods and practices 
X2 = 1.751 
identification of new and changing 
administrative management tools and practices 
X2 = .126 
interpretation of institutional data 
X2 = .663 
295 
active participation in long-range planning 
activities Xz = 2.450 
service on interdepartmental committees 
X = .091 
providing troubleshooting assistance around 
problems associated with special projects 
X = .853 
As indicated above and on Table 4.36, one of the 
hypotheses tests produced a chi square result in 
excess of the p<.05 value of 3.841. On the basis of 
this chi squre test, the researcher rejects the null 
hypothesis that there is no relationship between the 
rural or urban environment of the campuses in which 
responders work and their attendance at student 
events. More than 80% of development officers who 
work in rural campus environments attend student 
events as compared to 64.3% of development officers 
who work at urban community college campuses. 
The rest of the null hypotheses, when tested, 
produced chi squre results below the p<.05 value of 
3.841. Accordingly, the researcher accepts each of 
these nine null hypotheses and concludes that: there 
is no relationship between the rural or urban 
environments in which responders work and their . . . 
296 
walking through college facilities outside of 
the administrative offices 
reading of the campus newspaper 
reading of proposals or case statements from 
other two-year colleges 
identification of new and changing 
instructional methods and practices 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in long-range planning 
activities 
service on interdepartmental committees 
providing trouble-shooting assistance around 
problems associated with special projects 
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Solution Givinq/Professional Affiliation with the 
National Council for Resource Development 
Two clusters, one consisting of those responders 
who are members of the National Council for Resource 
Development (NCRD) and those who are not, were formed 
in order to assess whether possible relationships 
exists between responders' affiliation in this 
national professional organization and their 
engagement in Solution Giving activities. Ten null 
hypotheses were formulated in order to conduct chi 
test square tests of independence around the ten 
activities associated with the Solution Giving Role 
and the responders' affiliation-status with NCRD. 
These null hypotheses read as follows: there is no 
relationship between the affiliation-status of the 
responders with the National Council for Resource 
Development and their . . . 
walking through college facilities outside of 
administration offices 
attendance at student events 
reading of the campus newspaper 
reading of proposals and/or case-statements 
from other two-year colleges 
identification of new and changing 
instructional methods and practices 
300 
identification of new and changing 
administrative management tools and practices 
interpretation of institutional data 
active participation in college planning 
activities 
service on interdepartmental committees 
providing trouble-shooting assistance around 
problems associated with special projects 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
square results were obtained: 
walking through college facilities outside of 
administrative offices X2 = .000 
2 
attendance at student events X = 1.211 
2 
reading of the campus newspaper X = 1.232 
reading of proposals and/or cage statements 
from other two-year colleges X2 = .326 
identification of new and changing 2 
instructional methods and practices X2 = 1.542 
identification of new and changing 
administrative management tools and practices 
X2 = 1.555 
2 
interpretation of institutional data X = 2.265 
active participation in college planning 
activities X2 = .000 
301 
service on interdepartmental committees 
XZ = 1.483 
providing trouble shooting assistance around 
problems associated with special projects 
Xz = .003 
None of the tests produced chi square results 
>3.841 which was necessary to reject any of the null 
hypotheses. Accordingly, all ten of the hypotheses 
have been accepted and the researcher concludes that 
there is no relationship between the 
affiliation-status of responders with the National 
Council for Resource Development and their engagement 
in surveyed activities associated with the Solution 
Giving Role. 
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Process Helping Role/Sex 
As indicated previously, the gender clusters of 
the responders when grouped for chi square analyses 
consist of a total of 86 males and 114 females. Chi 
square tests were used to research possible 
relationships that may exist between the responders' 
gender and their engagement in each of seven 
activities that are associated with the Process 
Helping Role. These data are reported in Table 4.38. 
Seven null hypotheses were formulated around the 
gender of the respondents and the seven Process 
Helping activities which read: there is no 
significance between the sex of the responders and 
their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
305 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to determine the potential significance of the chi 
square results. At one degree of freedom, therefore, 
2 
X results of >3.841 were needed in order to reject 
any of the null hypotheses tested. The chi square 
tests results were as follows: 
planning of development activities with staff 
who will benefit from the funds raised 
X2 = .335 
training of faculty to write needs statements 
and objectives X2 = 1.727 
assisting faculty to implement projects that 
result from development activities X2 = 2.123 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects XZ = 1.362 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
X2 = 2.107 
using evaluation of prior projects to develop 
new resources X2 = .761 
active participation in college long-range 
planning activities X2 = .823 
All of the chi square results are below the p<.05 
value of 3.841. Accordingly, the researcher accepts 
all seven of the null hypotheses and concludes: there 
306 
is no relationship between the sex of the responders 
and their engagement in activities associated with the 
Process Helping Role as surveyed in this study. 
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Process Helping Role/FTE-Size of College 
The two clusters formed for analysis of the 
subjects' responses by the FTE size of their colleges, 
as previously reported, consist of those responders 
who work at campuses that have fewer than 1,000 FTE 
students enrolled and those responders who have more 
than 7,000 FTE students enrolled. A total of 32 have 
less 1,000 FTE students, while 36 has more than 7,000. 
Chi square tests were used to research possible 
relationships that may exist between the FTE size of 
the colleges where responders work and their 
engagement in each of the seven activities that are 
associated with the Process Helping Role. These data 
are reported in Table 4.39. 
Seven null hypotheses were formulated around the 
FTE size of the responders' colleges and the seven 
Process Helping activities which read: there is no 
relationship between the FTE size of the colleges 
where responders work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
assisting faculty to implement projects that 
result from development activities 
309 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to test for chi square independence. Accordingly, at 
2 
one degree of freedom, X results of >3.841 were 
needed in order to reject any of the null hypotheses 
tested. The following chi square results were 
obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
X = 3.352 
training of faculty to write needs statements 
and objectives Xz = .003 
assisting faculty to implement projects that 
result from development activities X^ = .748 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects Xz = .131 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
XZ = .748 
using evaluatiog of prior projects to develop 
new resources Xz = 3.682 
310 
active participation in college long-range 
planning activities Xz - 4.456 
As indicated above, one of the chi square tests 
2 
produced a result that exceeds the X value of 3.841. 
Accordingly, the researcher rejects the null 
hypothesis that there is no relationship between the 
FTE size of the colleges where responders work and 
their active participation in college long-range 
planning activities. While 93.8% of responders at 
small colleges actively participate in college 
long-range planning activities, only 75% of the 
responders from the larger colleges report that they 
are active participants in long-range planning 
processes at their colleges. 
The other six null hypotheses produced chi square 
test results below 3.841. Accordingly, these six null 
hypotheses have been accepted and the researcher 
concludes: there is no relationship between the FTE 
size of the college where responders work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
assisting faculty to implement projects that 
311 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
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Pmcess Helping Role/Public vs Private Fund-raising 
Emphasis 
The two clusters used to analyze the subjects 
responses in relation to the public versus private 
emphasis of their development efforts, as previously 
reported, consist of 93 individuals who primarily 
engage in public grant writing development activities 
and 22 individuals who primarily engage in private 
sector donor solicitation. Chi square tests were used 
to research possible relationships between the public 
or private emphasis of the responders' development 
efforts and their practice of activities that are 
associated with the Process Helping Role. These 
results are reported in Table 4.40. 
Seven null hypotheses were formulated around the 
public/private emphasis of the responders work and the 
seven activities associated with the Process Helping 
Role. These null hypotheses read as follows: there 
is no relationship between the public or private 
emphasis of the responders' work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
C 
assisting faculty to implement projects that 
314 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to test each null hypothesis. At one degree of 
2 
freedom, therefore, X results of >3.841 were needed 
to reject any of the null hypotheses tested. The 
following chi square test results were obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
X2 = .001 
training of faculty to write needs statements 
and objectives X _= 8.153 
assisting faculty to implement projects that 
result from development activities X2 = .890 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects X2 = 7.080 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
X2 = 9.814 
using evaluation of prior projects to develop 
new resources X2 = 4.906 
active participation in college long-range 
planning activities Xz = .803 
As indicated above and on Table 4.40, four of the 
seven chi square tests produced X results above 
3.841, which are significant at the p<.05 level. 
Accordingly, the researcher rejects the four null 
hypotheses that: there is no relationship between the 
public or private emphasis of the responders' work and 
their... 
training of faculty to write needs statements 
or objectives 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
While only 63.4% of the public sector resource 
developers train faculty to write needs statements and 
objectives an even smaller percentage (19%) of private 
sector fund-raisers engage in such training 
activities. More than 90% of grant writing (public 
sector) fund-raisers say that they maintain a close 
working relationship with faculty and staff while 
316 
implementing new projects. By comparison, only 68% of 
the private sector fund-raisers say that they maintain 
such close working ties. Almost three-quarters of the 
public sector resource developers (72%) say that they 
assist their faculties in evaluating projects that 
have been funded through development activities, where 
as only 36.3% of private sector funds-raisers assist 
their faculties in evaluating new projects funded by 
development-related efforts. Only half (50%) of 
private sector fund-raisers use evaluation of prior 
projects to develop new resources while almost three- 
quarters (74.2%) of the grant writers (public sector 
developers) use evaluations of prior projects to 
develop new sources of funds. 
The chi square test results of the other three 
2 
null hypotheses produced X results below 3.841. 
These null hypotheses have been accepted and the 
research concludes that: there is no relationship 
between the public or private emphasis of the 
responders' work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
assisting faculty to implement projects that 
result from development activities 
317 
active participation in college long-range 
planning activities 
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Process Helping Role/Years of Professional Experience 
As indicated previously, the demographics of the 
responders in relation to their years of professional 
experience were clustered at the extreme ends of their 
length of professional practice to form two distinct 
clusters; one consists of subjects who have less than 
two years of experiences and other consists of those 
with more than ten years of experience. Chi square 
test were used to research possible relationships 
between the length of the responders' years of 
professional experience in community college resource 
development and their engagement in Process Helping 
Role activities. The results of these tests are 
reported in Table 4.41. 
Seven null hypotheses were formulated around the 
length of professional experience of the responders 
and the seven activities that are associated with the 
Process Helping Role. These seven null hypotheses 
read as follows: there is no relationship between the 
years of professional experience of responders as 
community college resource development officers and 
their... 
planning of development activities with staff 
who will benefit from the funds raised 
320 
training of faculty to write needs statements 
and objectives 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to accept or reject each of the hypotheses tested. At 
2 
one degree of freedom, therefore, X results of >3.841 
were needed in order to reject any of the null 
hypotheses tested. The following chi square test 
results were obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
X = .332 
training of faculty to write needs statements 
and objectives Xz = .944 
assisting faculty to implement projects that 
result from development activities Xz = 7.079 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects XZ = 4.985 
321 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
X = .209 
using evaluation of prior projects to develop 
new resources Xz = .018 
active participation in college long-range 
planning activities Xz = 2.466 
As indicated above and on Table 4.41, two of the 
hypotheses tests produced chi square results above the 
2 
X level of 3.841. As a result of these chi square 
tests, the researcher rejects the two hypotheses that: 
there is no relationship between the years of 
professional experience of the responders as community 
college development officers and their... 
assisting faculty to implement projects that 
result from development activities 
maintenance of a close working relationship 
with faculty and staff during implementation of 
new projects 
The development officers with more than ten years 
of experience engage in each of these activities with 
greater frequency than do the novice group of 
development officers. Close to 83% of the mature 
development officers say that they assist faculty and 
staff to implement projects resulting from development 
activities. By comparison, only 58.5% of the 
322 
development officers with fewer than two years of 
experience assist faculty to implement projects. 
Similarly, an overwhelming majority (97.5%) of the 
development officers with more than ten years of 
experience maintain a close working relationship with 
faculty and staff as new projects are implemented, 
while 82.7% of the novice development officers 
maintain close working ties with the faculty and staff 
during implementation of new projects. 
The other five null hypotheses produced chi 
square tests results below 3.841. Accordingly, these 
five null hypotheses have been accepted and the 
researcher concludes: there is no relationship 
between the years of professional experience of the 
responders as community college resource development 
officers and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
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ve 1 * of’Funds •-Raised 
Cluster analysis was performed using chi square 
tests to research possible relationships between the 
level of funds raised by development efforts at the 
colleges where responders work and their engagement in 
Process Helping activities. The two clusters used in 
these analyses were comprised of those responders 
whose colleges are raising less than one million 
dollars and those whose colleges are raising more than 
three million dollars. A total of 124 responders work 
at colleges that raise less than one million dollars; 
21 work at colleges that raise more than three million 
dollars. The results of these chi square tests are 
reported in Table 4.42. 
Seven null hypotheses were formulated around the 
level of funds raised at the colleges where responders 
work and the seven activities associated with the 
Process Helping Role. These seven null hypotheses 
read as follows: there is no relationship between the 
level of funds raised at the colleges where responders 
work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
325 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to evaluate the results of each chi square test. At 
2 
one degree of freedom, therefore, X results of >3.841 
were needed to reject any of the null hypotheses 
tested. The following chi square test results were 
obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
XZ = .564 
training of faculty to write needs statements 
and objectives Xz = 2.594 
assisting faculty to implement projects that 
result from development activities Xz = 1.108 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects Xz - .108 
( 
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assisting faculty and staff to evaluate 
projects resulting from development efforts 
XZ = .064 
using evaluation of prior projects to develop 
new resources Xz = 6.270 
active participation in college long-range 
planning activities XZ = .570 
2 
One of the chi square tests produced X results in 
excess of 3.841. The null hypothesis: there is no 
relationship between the level of funds raised at the 
colleges where responders work and their use of 
evaluations of prior projects to develop new 
resources, has been rejected. More than 90% of 
development officers who are working in colleges that 
raise more than three million dollars per year use 
evaluations of prior projects to leverage new funds 
for their colleges. By comparison only 63% of the 
development officers in colleges that are raising less 
than one million dollars use evaluations of prior 
projects to generate new resources. 
2 
The other six null hypotheses produced X results 
below 3.841. Accordingly, the researcher accepts 
these six null hypotheses and concludes that there is 
no relationship between the level of funds raised at 
the colleges where responders work and their... 
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planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
active participation in college long-range 
planning activities 
c 
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Process Helping Role/Rural vs Urban Environment of 
College Campuses 
Two demographic clusters were formed around the 
locations of responders' colleges in either rural or 
urban settings; 105 responders work on rural campus 
while 42 work on urban campuses. The responses of the 
subjects from each of these two cluster groups were 
chi square tested in association with their reported 
engagement in each of seven activities associated with 
the Process Helping Role to determine if possible 
relationships exist between the campus environments of 
the responders and their practice of Process Helping 
activities. The chi square results of these cluster 
analyses are reported in Table 4.43. 
Seven null hypotheses were formulated around the 
rural or urban campus settings of responders and the 
seven surveyed activities that comprise the Process 
Helping Role. These seven null hypotheses read as 
follows: there is no relationship between the rural 
or urban location of the colleges where responders 
work and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
330 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to test each null hypothesis. At one degree of 
2 
freedom, therefore, X results of 3.841 were needed to 
reject any of the null hypotheses tested. The 
following chi square test results were obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
X = .184 
training of faculty to write needs statements 
and objectives X2 = .904 
assisting faculty to implement projects that 
result from development activities X2 = .056 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects X2 = .088 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
X2 = 1.315 
using evaluation of prior projects to develop 
new resources X2 = .008 
331 
active participation in college long-range 
planning activities Xz = 2.450 
2 
All of the chi square tests produced X results 
below 3.841. Accordingly, the researcher accepts all 
seven of these null hypotheses and concludes: there 
is no relationship between the rural or urban location 
of the campuses where responders work and their 
engagement in activities associated with the Process 
Helping Role as surveyed through this study. 
f 
332 
A
c
ti
v
it
y
 
R
es
p
o
n
se
s 
by
 
C
am
pu
s 
(R
ur
al
 
v
s
. 
U
rb
an
! 
E
n
v
ir
o
n
m
en
t 
in
 
R
e
la
ti
o
n
 
to
 
L
it
e
ra
tu
re
-D
e
fi
n
e
d
 
P
ro
c
e
ss
 
H
e
lp
in
g
 
R
o
le
 
P
ra
c
ti
c
e
s 
O’ 
c 
•H 
01 
co 
(0 
p 10 
a 
o o o o o o O rH o o o o o o 
TJ 0) 
u 
4) 
p 
to 3 
iH P 
u c 0) 
to a 0) (0 
c 
O -H 
a, > 
01 c 
0) u 
PS 
m 
>.3 
p a 
•H 6 
> <0 
•H O 
P 
o >h 
< XI 
co 
CM 
o 
2 
vo O’ 
cm 
c/i 
u 
> 
O’ n 
r* hi 
u 
u 
< 
o 
rH C 
rtj <o 
P xi 
3 P 
OS 3 
VO CO in CD o 
o in CO i-i O in 
O’ o o n o 
• • • • • • 
r-4 CM 
OV O n CM ^f» O VO n n CM <T> 
in cm O rH H Cl H n rH rH 
VO CM 
•M* CM 
CM CO 
r* cm 
n t" 
ov <*■> in vo r* cm CM O’ r* cm n n ov m 
rH C rH C rH C rH C rH C rH C 
«j m <0 <0 <0 <0 flj (0 (0 (T3 <o <a 
P X3 Jh X3 P X3 U X3 P X3 P X3 
3 P 3 P 3 P 3 P 3 P 3 P 
OS 3 OS 3 OS 3 OS 3 OS 3 OS 3 
P CO 
TJ 
C 
C 01 P •o p (0 c 0 4) O' 
0) Q) rH 01 c 0 P > c 
S rH <M d) 01 oi a >H*rH <0 •H 
a) P <u C 4) a o p p P jC P c 
p •H C > O P rH IQ P 3 P 3 c c 
(0 > <u 41 *H rH P 01 O’ 3 P (0 P 0 (0 0 4) •H (T3 
p rH XI P P a 4i cue P 10 >4) -h C rH 
CO p •H O bph •H (0 4) (0 XS -rH P 4) a 
U rH P 4) HHP x <w a P J= P a a p 
>1 (0 rH a f-v 3 -H P 4) >0 U’-H 0 (0 4) 
p •rH 73 XJ O (0 > O J5 rH C (0 3 > P rH a O' 
•rH p 3 a» O 0 P 4) -rH 3 p a lOP OH 0 4) •H c 
> C CO p P P HEM U P P > U <0 
rH flj O-rH ■O >1 0 4) 3 -H p ><4)X U C 4) -H P 
P S js 10 >i C P P (0 tfl U P Tip (0 0 TJ p i 
U a 3 p P 10 rH (0 o a o'« rH 0 •H P O' 
< 0 rH 3XP hh Crv 3 P *0 P P 0 (0 c 
rH <W CO 3 01 UPC U x:-H 0 u a 4) c (0 P a o co ■a <u <m -a U P <0 4) CO P P 10 ’0 4) 3 CQ rH 4) 
0) > fl c 10 c p co a c c 3 a p 4) c a rH (0 4) >1 *tH 
p 41 P 3 «P 4) p a H OO p 3 a (0 P u rH 4) P (0 ■a to <« 6 P o o (0 *rH 3 P I0P 0 > U p 4) O'-H 
rH C 4) (0 4) rH p p <u 4) CO 3 rH 4) 4) 3 > 4) > 
4) cx a •rH p -«H TH 4) C (0 P c -rH rH C 4) f! O •H rlH 
OS 10 xl 0 (0 10 co o > •rH rH (0 CO (0 4) > 4) O CO P rH P 
rH *rH P P P M P 4) (0 4) P p CO > 4) 4) CO P 4) U 0 U 
0h 3 <p E-i co < aT? X P CO 0 < 4) P O sap < U <0 
O’ T3 
TJ 1 4) C C <0 rH 
4) P U -H 0 > -o •H P 01 
c PO 1 CP th (0 4) 3 O 4) 
•H O C 3 <0 3 P S 4) P CQ > 
P aio opo e 10 PC (0 rH 
4) 4) a rH C0 0 3 P < 4> P 01 P 
Q u 3 O'rH tH >1-tH rH (0 a 10 4) <0 
1 rH CO C 0 01 P P (0 P SS P 4) 3 x: U rH 
4) P rH U 01 rH (0 > 0E« OH 4) Eh U P 
P U C C < 3 P up ->» a c 3 -H 
3 (0 h c n u c to tj a 01 cn c 
P p (0 4) XS <0 4) 4) P P C H ap M 
<0 a 4) rH *0 e’en a •O P U 10 o u 4) 
p O' a th 3 4) HOC) O’ H ox p 
4) <0 > O i3 rH > a-«-> c c 4) Tip o 
p O' 4) o p p a o a o 4) -h > O •H 
•rH c > p xs -h a P 3 P 4) 4) 4) P C P 
a W -H a Ei 3 M a co a cq o a a o a 
r 
*
p
<
.0
5
 
Process Helping Role/Professional Affiliation with the 
National Council for Resource Development 
Two clusters, one consisting of 97 responders who 
are members of the National Council for Resource 
Development (NCRD) and one consisting of responders 
who are not affiliated with this professional 
organization of two-year college fund-raisers, were 
formed for the purpose of cluster analysis. Responses 
from subjects in each of these two clusters were 
compared using chi square tests to research possible 
relationships between the NCRD affiliation-status of 
responders and their engagement in seven activities 
associated with the Process Helping Role. Chi square 
results of these cluster analysis are reported in 
Table 4.44. 
Seven null hypotheses were formulated around the 
responders' NCRD affiliation-status and the seven 
surveyed activities that comprise the Process Helping 
Role. These hypotheses read as follows: there is no 
relationship between the responders' NCRD affiliation 
status and their... 
planning of development activities with staff 
who will benefit from the funds raised 
training of faculty to write needs statements 
and objectives 
334 
assisting faculty to implement projects that 
result from development activities 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
using evaluation of prior projects to develop 
new resources 
active participation in college long-range 
planning activities 
A chi square significance value of p<.05 was used 
to test each null hypothesis. Accordingly, at one 
2 
degree of freedom, X results of >3.841 were needed to 
reject any of the null hypotheses tested. The 
following chi square test results were obtained: 
planning of development activities with staff 
who will benefit from the funds raised 
XZ = .319 
training of faculty to write needs statements 
and objectives XZ = .209 
assisting faculty to implement projects that 
result from development activities XT - .501 
maintenance of close working relationships with 
faculty and staff during implementation of 
projects Xz = .094 
c 
335 
assisting faculty and staff to evaluate 
projects resulting from development efforts 
X = .407 
using evaluation of prior projects to develop 
new resources x - .083 
active participation in college long-range 
planning activities Xz = .000 
2 
All of the X results are below 3.841; therefore, 
the researcher accepts all seven of the null 
hypothesis and concludes: there is no relationship 
between the NCRD affiliation-status of responders and 
their engagement in activities associated with the 
Process Helping Role as surveyed through this study. 
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Process Helping Role in Relation to all Demographic 
Clusters 
Seven demographic clusters were evaluated in 
relation to seven activities that are associated with 
the Process Helping role for a total of 49 chi square 
tests; only 8 of the 49 chi square tests produced 
results that were significant at p<.05. 
One of the eight chi square tests that produced a 
significance value of p<.05 indicates a possible 
relationship between the FTE size of the colleges 
where responders work and their active involvement in 
long-range planning activities. Development officers 
in colleges with fewer than 1,000 FTE students engaged 
more frequently in long-range planning activity than 
did development officers who work in colleges with 
more than 7,000 FTE. 
Four of seven (57%) of the chi square tests that 
showed significance values of p<.05 were associated 
with the public or private emphasis of the responders 
development functions. Individuals who raise 
resources through grant development efforts engaged in 
these four activities with greater frequency than did 
individuals who develop resources from private donor 
sources. These four activities include (a) assisting 
338 
faculty and staff in the evaluation of new projects 
(b) using evaluations of prior projects to develop new 
resources (c) maintaining a close working relationship 
with faculty and staff while new projects are 
implemented and (d) training faculty to write needs 
statements and objectives. 
Two of seven (28.6%) of the chi square tests 
associated with the years of professional experience 
of the responders produced significant results at 
p<.05. Mature development officers with more than ten 
years of experience are more inclined than novice 
development officers with less than two years of 
experience to assist faculty to implement new projects 
and to maintain a close working relationship with 
these faculty and staff as new projects are 
implemented. 
One chi square test which is associated with the 
level of funds raised at the responders' colleges 
produced a chi square result that was significant at 
■the p<.05 level. Development officers who work in 
colleges where more than three million dollars per 
year are being raised are more inclined to use 
evaluations of prior projects to develop new sources 
of funds than are the development officers who are 
339 
working in colleges that raise under one million 
dollars per year. 
Resource Linking Role/Sex 
As discussed previously, the demographics of 
responders, when grouped by sex, resulted in two 
clusters: one consisting of 86 males and the other 
consisting of 114 females. Chi square tests were 
conducted to research possible relationships between 
the responders' sex and their engagement in fourteen 
activities associated with the Resource Linking Role. 
The results of these cluster analyses are reported in 
Table 4.45. 
Thirteen null hypotheses were formulated around 
the subjects' gender and each of the fourteen activity 
statements that comprise the Resource Linking Role. 
These null hypotheses read as follows: there is no 
relationship between the sex of the responders and 
their . . . 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
340 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A chi square significance value of p<.05 was used 
to test each null hypothesis. At one degree of 
2 
freedom, therefore, X results of >3.841 were needed 
to reject any of the null hypotheses tested. The 
following chi square results were obtained: 
attendance at professional conferences on the 
topic of resource development Xz = 1.136 
341 
reading of annual reports of corporations 
and/or foundations X2 - 1.993 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X = .471 
reading of educational and technical journals 
X = 1.081 
attendance at professional conferences on 
topics other than resource development 
X = 2.094 
networking with other two-year college 
development professionals X2 = 6.695 
identification of consultants with the 
expertise to help solve college problems 
X = .334 
identification of people who have the time, 
energy and motivation to help the college 
X2 = .012 
2 
cultivation of political contacts X = 2.379 
using evaluations of prior projects to develop 
new resources X2 = .761 
promotion of a positive image of college 
programs and/or services X2 = 1.363 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X2 = .444 
providing assistance to faculty in making their 
needs known to the administration X2 = 2.343 
providing assistance to the administration in 
making its priorities known to the faculty 
X2 = .026 
As indicated above and in Table 4.45, one of the 
342 
hypotheses tested produced a chi square result of 
6.695, which is significant at a value of p<.05. 
Accordingly, the researcher rejects the null 
hypothesis that there is no relationship between the 
sex of the responders and their networking with other 
two-year college development professionals. While 
76.4% of the males network with other two-year college 
development professionals, 90.4% of the females engage 
in such networking relationships. 
The other 13 null hypotheses produced chi square 
results below 3.841. Accordingly, these 13 null 
hypotheses have been accepted. The researcher, 
therefore, concludes that there is no relationship 
between the sex of responders and their . . . 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
343 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
( 
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Resource Linking Role/FTE Size of College 
Cluster analyses, using chi square techniques, 
were used to research possible relationships between 
the FTE size of the college where responders work and 
their engagement in fourteen activities that are 
associated with the Resource Linking Role. Two 
clusters were compared in the analyses: one consisted 
of 32 responders who work at colleges with fewer than 
1,000 FTE students and the second consisted of 
36 responders employed at colleges which enroll more 
than 7,000 FTE students. The results of these cluster 
analyses are reported in Table 4.46. 
Fourteen null hypotheses were formulated around 
the FTE size of the colleges where responders work and 
the fourteen activity statements comprising the 
Resource Linking Role. These null hypotheses read as 
follows: there is no relationship between the FTE 
size of the colleges where responders work and 
their . . . 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
347 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, results of >3.841 were needed to reject any 
of the fourteen null hypotheses tested. The following 
chi square results were obtained: 
attendance at professional conferences on the 
topic of resource^development XT = 4.922 
reading of annual reports of corporations 
and/or foundations X2 = 2.700 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X2 = 2.518 
reading of educational and technical journals 
X = .505 
attendance at professional conferences on 
topics other than resource development 
X = .843 
networking with other two-year college 
development professionals X2 = 7.419 
identification of consultants with the 
expertise to help solve college problems 
X = .287 
identification of people who have the time, 
energy and motivation to help the college 
X2 = .796 
2 
cultivation of political contacts X = .739 
using evaluations of prior projects to develop 
new resources X2 = 3.682 
promotion of a positive image of college 
programs and/or services X2 = 1.696 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X2 * .447 
providing assistance to faculty in yaking their 
needs known to the administration X2 = .382 
providing assistance to the administration in 
making its priorities known to the faculty 
X = .421 
< 
349 
Two of the fourteen chi square tests produced 
results in excess of 3.841, indicating significance at 
value of p<.05. Accordingly, the researcher rejects 
the null hypothesis that: there is no relationship 
between the FTE size of colleges where responders work 
and their . . . 
attendance at professional conferences on the 
topic of resource development 
networking with other two-year college 
development professionals 
Only 65.6% of development officers from the small 
colleges attend resource development conferences, 
while 89% of resource deelopment officers from large 
colleges attend conferences on the topic of resource 
development. Similarly, the responders from smaller 
colleges report that they do not network with other 
community college resource development professionals 
with the same degree of frequency as those who work in 
the larger colleges. 
While 97.2% of resource development officers from 
colleges with more than 7,000 FTE students say that 
they network with other two-year resource development 
professionals, only 75% of the development officers 
350 
from the colleges enrolling less than 1,000 FTE 
students network with professional peers. 
The other twelve null hypotheses associated with 
the Resource Linking Role produced results of less 
than 3.841. Accordingly, these twelve null hypotheses 
have been accepted and the researcher concludes: 
there is no relationship between the FTE size of the 
college where responders work and their . . . 
- reading of annual reports of corporations 
and/or foundations 
- reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
- reading of educational and technical journals 
- attendance at professional conferences on 
topics other than resource development 
- identification of consultants with the 
expertise to help solve college problems 
- identification of people who have the time, 
energy and motivation to help the college 
- cultivation of political contacts 
- using evaluations of prior projects to develop 
new resources 
- promotion of a positive image of college 
programs and/or services 
351 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
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Resource Linkina/Public or Private Fund-raising 
Emphasis 
Two demographic clusters were formed to research 
possible relationships between the emphasis of the 
responders work as fund-raisers from either public or 
private sources and their engagement in Resource 
Linking Role activities. One of these two clusters 
consists of 93 responders who are primarily public 
sector (grant) developers, while the other cluster 
consists of 22 individuals who engage primarily in 
private sector resource development activities. The 
cluster analyses relating the responders' 
specialization as either public or private sector 
resource developers to Resource Linking activities are 
reported in Table 4.47. 
Fourteen null hypotheses were formulated around 
the public/private sector emphasis of the responders' 
work and fourteen activities that are associated with 
the Resource Linking Role. These fourteen null 
hypotheses read as follows: there is no relationship 
between the public or private sector emphasis of the 
responders' work and their... 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
/ 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
356 
square results were obtained: 
attendance at professional conferences on the 
topic of resource development X2 = .156 
reading of annual reports of corporations 
and/or foundations Xz = .339 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X = 3.024 
reading of educational and technical journals 
X = 5.235 
attendance at professional conferences on 
topics other than resource development 
X2 = 7.452 
networking with other two-ygar college 
development professionals X2 = 1.099 
identification of consultants with the 
expertise to help solve college problems 
X2 = 2.450 
identification of people who have the time, 
energy and motivation to help the college 
X2 = 1.041 
2 
cultivation of political contacts X = .242 
using evaluations of prior projects to develop 
new resources X2 = 4.906 
promotion of a positive imgge of college 
programs and/or services X2 = .492 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X2 = 1.113 
providing assistance to faculty in yaking their 
needs known to the administration X2 = .804 
357 
providing assistance to the administration in 
making its priorities known to the faculty 
yr = .135 
As indicated above and in Table 4.47, three of 
the fourteen hypotheses tests resulted in chi squares 
in excess of 3.841. On the basis of these chi square 
results, the research rejects the null hypothesis 
that: there is no relationship between the public or 
private sector emphases of the responders' work and 
their... 
reading of educational and technical journals 
attendance at professional conferences on the 
topic of resource development 
using evaluations of prior projects to develop 
new resources 
The above activities, associated with the 
Resource Linking Role, were engaged in more frequently 
by public sector resource developer than by private 
sector resource developers. As noted in the cluster 
analysis related to Problem Diagnosis activities, 
close to 98% of public sector resource developers read 
educational and technical journals compared to 86.4% 
of private sector resource developers; 84% of public 
sector resource developers attend professional 
358 
conferences on topics than resource development 
compared to 40.9% of private sector developers and 
while half of private sector resource developers use 
the evaluations of prior projects to leverage new 
sources of funds, three-quarters of the public sector 
developers engage in such leverage activities based on 
evaluations of prior projects. 
The remaining eleven activities associated with 
the Resource Linking Role, when hypothesis tested for 
independence against the public/private nature of the 
responders' work, produced chi square results below 
3.841. Therefore, these other eleven null hypotheses 
have been accepted and the researcher concludes that: 
there is no relationship between the public or private 
sector emphasis of the responders' work and their... 
attendance at professional conferences on 
topics other than resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
359 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
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Resource Linking Role/Years of Professional Experience 
Forty responders identified themselves as having 
more than ten years experience as community college 
resource development officers. A second group of 
responders indicated that they have less than two 
years of experience as community college resource 
developers. These two demographic clusters were 
analyzed in relation to Resource Linking activities to 
determine whether possible relations exist between the 
years of professional experience of responders and 
their engagement in Resource Linking activities. The 
results of chi square tests of independence that 
constituted these cluster analyses are reported in 
Table 4.48. 
Fourteen null hypotheses were formulated around 
the length of the responders' experience as community 
college development officers and the fourteen 
activities that comprise the Resource Linking Role. 
These null hypotheses read as follows: there is no 
relationship between the length of responders' 
professional experience as community college resource 
development officers and their . . . 
attendance at professional conferences on the 
topic of resource development 
363 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
2 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
364 
square results were obtained: 
attendance at professional conferences on the 
topic of resource development X2 = 1.360 
reading of annual reports of corporations 
and/or foundations X2 = 1.277 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X = .674 
reading of educational and technical journals 
X = 2.372 
attendance at professional conferences on 
topics other than resource development 
X2 = 2.447 
networking with other two-year college 
development professionals X2 = .373 
identification of consultants with the 
expertise to help solve college problems 
X = 3.765 
identification of people who have the time, 
energy and motivation to help the college 
X2 = 1.425 
2 
cultivation of political contacts X = .378 
using evaluations of prior projects to develop 
new resources X2 = .018 
promotion of a positive imgge of college 
programs and/or services X2 = .201 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X2 = .008 
providing assistance to faculty in their 
needs known to the administration X2 = 6.799 
365 
providing assistance to the administration in 
making its priorities known to the faculty 
X = 10.014 
As indicated above and in Table 4.48, two of the 
fourteen hypotheses tested produced a chi square 
result in excess of 3.841. Accordingly, the 
researcher rejects these null hypotheses and concludes 
that there is a relationship between the length of 
professional experience of the responders and 
their ... 
providing assistance to the faculty in making 
their needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
More than 92% of mature development officers 
report that they assist faculty in making their needs 
known to the administration, compared to 69.8% of 
novice resource development officers. Similarly, 92% 
of the mature development officers say that they 
assist the administration in making its priorities 
known to the faculty, compared with 62.3% of the 
novice development officers. Taken together, these 
two activities comprise a literature-defined practice 
wherein the Resource Linker serves as an intermediary 
c 
between the clients and the change agency. 
366 
Accordingly, the resource development officers with 
more than ten years of experience appear to more 
substantially engage in intermediary practices than do 
the resource developer with less than two years of 
experience. 
The remaining twelve null hypotheses produced chi 
square results below 3.841. Therefore, these null 
hypotheses have been accepted and the researcher 
concludes that: there is no relationship between the 
length of professional experience of the responders 
and their . . . 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other ythan resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
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Resource Linkina/Level of Funds Raised 
The responses of 124 subjects whose colleges are 
raising under one million dollars annually were 
compared through cluster analysis to those of 21 
responders whose colleges are raising in excess of 
three million dollars annually in relation to their 
engagement in fourteen activities that comprise the 
Resource Linking Role. Chi square tests were used to 
research possible relationships between the level of 
funds raised within the two cluster groups and the 
engagement of these responders in activities that are 
associated with the Resource Linking Role. The 
results of these chi square analyses are reported in 
Table 4.49. 
Fourteen null hypotheses were formulated around 
the level of funds raised at the responders' colleges 
and the fourteen surveyed activities that comprise the 
Resource Linking Role. These null hypotheses read as 
follows: there is no relationship between the level 
of funds raised at the colleges where responders work 
and their... 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
371 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
372 
square results were obtained: 
attendance at professional conferences on the 
topic of resource development Xz = 1.219 
reading of annual reports of corporations 
and/or foundations X2 = .741 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X = .012 
reading of educational and technical journals 
X = 1.105 
attendance at professional conferences on 
topics other than resource development 
X = .195 
networking with other two-year college 
development professionals X2 = 3.244 
identification of consultants with the 
expertise to help solve college problems 
X = .017 
identification of people who have the time, 
energy and motivation to help the college 
X = .032 
2 
cultivation of political contacts X = .178 
using evaluations of prior projects to develop 
new resources Xz - 6.270 
promotion of a positive image of college 
programs and/or services Xz = 1.597 
capitalizing on the positive image of college 
programs and/or services to generate more money 
XZ = 1.186 
providing assistance to faculty in jaking their 
needs known to the administration Xz - .010 
373 
providing assistance to the administration in 
making its priorities known to the faculty 
X = 1.193 
As indicated above and on Table 4.49, one of the 
hypotheses tested produced a chi square result in 
excess of 3.841. Accordingly, the researcher has 
rejected the null hypothesis that there is no 
relationship between the level of funds raised at the 
college where responders work and their use of 
evaluations of prior projects to develop new 
resources. As reported previously when this activity 
was tested in relation to the Process Helping Role, 
90% of responders who work in colleges where in excess 
of three million dollars are raised annually engage in 
this activity compared to 64% of responders who work 
in colleges that are raising under one million 
dollars. 
The other 13 null hypotheses produced chi square 
results below 3.841. Accordingly, these 13 null 
hypotheses have been accepted. The researcher, 
therefore, concludes that there is no relationship 
between the level of funds raised at the colleges 
where responders work and their... 
374 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
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Resource Linking/Rural vs Urban Environment of the 
College 
As reported previously, 105 responders described 
heir campus setting as rural, compared to 42 esponders 
who described their campus setting as urban. These two 
demographic clusters were analyzed in relatin to the 
responders' engagement in Resource Linking ativities. 
Chi square tests were used to research possile 
relationships between the environments in whch 
responders work and their engagement in foureen 
Resource Linking activities. The results of these chi 
square tests are reported in Table 4.50. 
Fourteen null hypotheses were formulated around 
the campus environment of responders and fourteen 
surveyed activities that comprise the Resource Linking 
Role. These fourteen null hypotheses read as follows: 
there is no relationship between the rural or urban 
environments in which responders are working and 
their... 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
square results were obtained: 
attendance at professional conferences on the 
topic of resource development X =2.070 
379 
reading of annual reports of corporations 
and/or foundations X2 = .331 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
X = .077 
reading of educational and technical journals 
X = .370 
attendance at professional conferences on 
topics other than resource development 
X = 1.320 
networking with other two-year college 
development professionals Xz = 1.384 
identification of consultants with the 
expertise to help solve college problems 
X = 1.333 
identification of people who have the time, 
energy and motivation to help the college 
X = .159 
2 
cultivation of political contacts X = .027 
using evaluations of prior projects to develop 
new resources Xz = .008 
promotion of a positive imgge of college 
programs and/or services Xz = .012 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X = .003 
providing assistance to faculty in jaking their 
needs known to the administration Xz - .027 
providing assistance to the administration in 
making its priorities known to the faculty 
X^ = .346 
380 
As reported above and in Table 4.50, none of the 
hypotheses tested resulted in chi squares >3.841. 
Therefore, the researcher accepts each of the fourteen 
null hypotheses and concludes that: there is no 
relationship between the rural or urban environments 
in which responders work and their engagement in 
surveyed activities associated with the Resource 
Linking Role. 
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Resource Linking Role Professional Affiliation Status 
with the National Council for Resource Development 
The responses of subjects who are members of the 
National Council for Resource Development were 
compared to those responders who are not members of 
NCRD in relation to their engagement in Resource 
Linking activities. Ninty-seven responders belong to 
NCRD; 104 do not. The cluster analysis took the form 
chi square tests; the results of which are reported in 
Table 4.51. 
Fourteen null hypotheses were formulated around 
the responders' membership status with NCRD and the 
fourteen surveyed activities that comprise the 
Resource Linking Role. These fourteen null hypotheses 
read as follows: there is no relationship between the 
responders' affiliation with the National Council for 
Resource and their... 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
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topics other than resource development 
networking with other two-year college 
development professionals 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
capitalizing on the positive image of college 
programs and/or services to generate more money 
providing assistance to faculty in making their 
needs known to the administration 
providing assistance to the administration in 
making its priorities known to the faculty 
A significance value of p<.05 was used to test 
each null hypothesis. At one degree of freedom, 
therefore, X results of >3.841 were needed to reject 
any of the null hypotheses tested. The following chi 
square results were obtained: 
attendance at professional conferences on the 
topic of resource development Xz = 10.933 
reading of annual reports of corporations 
and/or foundations Xz = 4.971 
reading of publications that provide 
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information on sources of funds from corporate, 
foundation, public and government sources 
X2 = .009 
reading of educational and technical journals 
X = .943 
attendance at professional conferences on 
topics other than resource development 
X2 = 1.772 
networking with other two-year college 
development professionals X2 = 10.932 
identification of consultants with the 
expertise to help solve college problems 
X2 = 2.350 
identification of people who have the time, 
energy and motivation to help the college 
X2 = .915 
2 
cultivation of political contacts X = .025 
using evaluations of prior projects to develop 
new resources X2 = .083 
promotion of a positive image of college 
programs and/or services X2 = 1.583 
capitalizing on the positive image of college 
programs and/or services to generate more money 
X2 = 4.593 
providing assistance to faculty in their 
needs known to the administration X2 = 1.045 
providing assistance to the administration in 
making its priorities known to the faculty 
X = 1.538 
As indicated above four of the fourteen 
hypotheses tests produced chi squares results in 
excess of 3.841. Accordingly, the researcher has 
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rejected these four null hypotheses and accepts the 
following alternative hypotheses: there is 
relationship between the responders' affiliation 
status with the National Council for Resource 
Development and their... 
attendance at professional conferences on the 
topic of resource development 
reading of annual reports of corporations 
and/or foundations 
networking with other two-year college 
development professionals 
capitalizing on the positive image of college 
programs and/or services to generate more money 
Almost 94% of responders who are NCRD members 
attend conferences on the topic of resource 
development, compared to 75% of responders who are not 
members of NCRD. The same relative percentages also 
report engagement in networking activities with other 
two-year development professionals. More than 80% of 
NCRD member-responders read annual reports of 
corporations and/or foundations, compared to 65.4% of 
responders who are not affiliated with NCRD. Close to 
90% of NCRD members who responded to the job analyses 
survey say that they capitalize on the positive image 
387 
of their colleges' programs and services to generate 
more money; while about 84% non-members engage in such 
resource linking activity. 
The other ten null hypotheses associating NCRD 
membership with the Resource Linking Role produced chi 
square test results below 3.841. These ten hypotheses 
have been accepted and the researcher concludes that: 
there is no relationship between the responders' 
affiliation-status with the National Council for 
Resource Development and their... 
reading of publications that provide 
information on sources of funds from corporate, 
foundation, public and government sources 
reading of educational and technical journals 
attendance at professional conferences on 
topics other than resource development 
identification of consultants with the 
expertise to help solve college problems 
identification of people who have the time, 
energy and motivation to help the college 
cultivation of political contacts 
using evaluations of prior projects to develop 
new resources 
promotion of a positive image of college 
programs and/or services 
providing assistance to faculty in making their 
needs known to the administration 
388 
providing assistance to the administration in 
making its priorities known to the faculty 
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Resource Linking Role in Comparison to All Demographic 
Clusters 
Ninety-eight chi square tests of independence 
were conducted relating seven demographic catagories 
to Resource Linking Role activities; only thirteen of 
the hypothesis tests produced chi square results that 
were significant at p<.05. 
Four of the chi square tests that provided 
significant results are related to the 
affiliation-status of responders with the National 
Council for Resource Development. NCRD members appear 
to network with professional peers and to attended 
conferences on the topic of resource development with 
greater frequency than the non-members do. NCRD 
members say that they read reports from foundations 
and corporations more than responders who are not 
affiliated with the organization. The NCRD members 
also report that they capitalize on the positive 
images of their colleges' programs in higher 
percentages than the non-members do. 
Three of the significant chi square results 
relate Resource Linking activities to the public or 
private sector emphasis of the responders' work. 
Individuals who engage in public sector (grant) 
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resource development appear to: (a) read educational 
journals, (b) attend professional conferences on 
topics other than resource development and (c) use 
evaluation of prior projects to leverage new resources 
with more frequency than do their counterparts who 
raise resources from the private sector. 
Two significant chi square test results were 
obtained in relation to the FTE size of responders' 
colleges. Individuals from large colleges report that 
they attend conferences on the topic of resource 
development and that they network with their 
professional peers more than do resource development 
officers who work in small colleges. 
Two significant chi square test results relate 
the length of the responders' professional experience 
to Resourse Linking activities. Individuals with more 
than ten years of experience engage in intermediation 
activities between the faculty and the administration 
with higher frequency than do the resource developers 
with less than two years of experience. These 
activities enable the development officers to make 
faculty needs known to the administration and to make 
administration priorities known to members of the 
faculty. 
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One significant chi square relates the gender of 
responders to one of the Resource Linking activities; 
females appear to network with professional peers more 
than males do. 
Another significant chi square result relates to 
the level of funds raised at the colleges where 
responders work. Development officers at colleges 
that raise more than three million dollars use 
evaluations of prior projects to develop more 
resources with proportionately higher frequency than 
do resource developers who work in colleges that raise 
less than one million dollars. 
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Summary of Cluster Analysis of All Demographic 
Clusters in Relation to All Change Agent Roles 
Table 4.52 compares the ratio of significant chi 
square tests results per change agent role catagory 
and demographic cluster group in relation to the total 
number of surveyed activities (total chi squares) that 
comprise each change agent role. Sixteen activities 
comprised the Catalyst Role, which when chi square 
tested against seven demographic clusters, required 
the calculation of 112 chi square analyses. Of these 
112 chi square tests, 12 produced significant results. 
Ten Solution Giver activities were assessed in 
relation to seven demographic traits for a total of 70 
chi square analyses. Twelve of the 70 chi square 
tests proved significant. Seven Process Helper 
activities were tested against seven demographic 
fields for a total of 49 chi square tests; 8 of which 
produced significant chi square test results. 
Fourteen Resource Linker activities, assessed in 
relation to the seven demographic groups, resulted in 
98 chi square tests, with 13 of them producing 
significant test results. Overall, a total of 47 
activities were tested against seven demographic 
cluster groups; this led to 329 chi square analyses. 
of which 45 (13.7%) produced significant results at p< 
.05. 
Public/Private Sector Development in Relation to All 
Change Agent Roles 
As indicated in Table 4.52, the demographic 
cluster which were formed around the public or private 
sector emphasis of the responders work produced the 
highest ratios of significant chi square tests when 
compared to total activities that comprise change 
agent roles. The public/private sector demographic 
clusters produced 18 significant test results in 
relation to 47 surveyed activities. 
A highly obvious ratio of significant chi square 
results is found in the relationship of public sector 
developers and their engagement in Catalyst Role 
activities, where 7 of 16 significant chi square tests 
were produced. Four significant chi squares relate to 
the ten activity statements that associate the 
public/private nature of the responders work and the 
Solution Giver Role. The highest ratio of significant 
chi square test results in relation to the total 
activities within a change agent role catagory is that 
which relates the public sector resource developer to 
the Process Helping Role, where four of seven 
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activities produced significant chi square results. 
In the Resource Linker Role, public/private sector 
clusters relate three significant chi square results 
to 14 activities. 
Overall all 38.3% of the 47 activities, when chi 
square tested against the public/private fund-raiser 
catagory showed significant results. 
FTE Size of College in Relation to All Change Agent 
Roles 
Only four significant chi squares were produced 
when the relationship of the FTE size of colleges 
where responders work was chi square tested against 
the 47 activities that comprise the entire range of 
change agent roles. Two of the significant results 
were produced in the Resource Linker catagory and one 
in each of the Solution Giver and Process Helper 
catagories. 
yea^fl ^ ^hDeriencQ in Relation -to All Change Agent 
Roles 
The demographic clusters relating the years of 
professional experience of responders to the 47 change 
activities generated 8 significant chi square test 
results. The highest ratio for this demographic 
cluster occurs in the Solution Giver Role where three 
significant chi squares are found among the ten total 
activities of that change agent role catagory. 
Rural or Urban Environment in Relation to All Change 
Agent Roles 
The urban or rural environment of the responders 
produced four significant chi square results in 
relation to the 47 activities assessed. The highest 
ratio of significant chi square results to activities 
for this demographic cluster is found in relation to 
the Catalyst Role where three significant chi square 
test results were obtained out of 16 activities 
tested. 
Level of Funds Raised in Relation to All Change Agent 
Roles 
The level of funds raised at the colleges where 
responders work produced three significant chi square 
results in relation to 47 activities, one in each of 
the Solution Giver, Resource Linker and Process Helper 
catagories. 
♦ 
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Professional Affiliation with NCRD in Relation to All 
Change Agent Roles 
The NCRD-affiliation status of responders 
produced four significant chi square results; all were 
within the Resource Linker Role, where a ratio of four 
significant chi square results to 14 activitiy 
statements occurs. 
Sex in Relation to All Change Agent Roles 
The gender of the responders produced only three 
significant chi square results out of the total 47 
activities assessed, one in each of the Catalyst, 
Solution Giver and Resource Linker Roles. 
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Variances in Attitude Responses 
Data was collected in order to perform analyses 
of the variances of the means in attitude scores of 
the responders as to their perceptions of the 
importance of the change agent activities and thus, to 
determine whether there are statistical significances 
in the attitude responses by demographic group. 
However, these analyses will not be reported in this 
dissertation. Almost 92% of all responders reported 
that the surveyed activities were either "somewhat 
important" or "most important" to their performance as 
community college resource development officers. This 
significantly high proportion of responders provides 
ample evidence that a clear majority of responders, 
regardless of demographic group, believe that their 
practices of change agent activities are, indeed, 
important to their roles as community college 
development professionals. 
The non-parametric chi square analyses that have 
been conducted and reported in this dissertation 
provide clear indications that there are highly 
probable relationships between the characteristics of 
certain of the demographic groups and their relative 
practice of change agent activities. 
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Parametric tests on the mean attitude responses 
by demographic cluster group may be reported at a 
subsequent time by the researcher, since these data 
have been collected and are readily available for 
analyses of the variances in mean attitude responses. 
It is doubtful, however, that a voluminous reporting 
of these ANOVA results in this dissertation will 
significantly influence the conclusions of this study 
concerning the practice of community college 
development officers as change agents. Thus, the 
reporting of cluster analyses on the attitude 
responses has been held in obeyance as past doctoral 
research. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
In this chapter, the study is summarized and 
findings are presented in relation to the five 
questions which guided the study. Conclusions and 
recommendations for action and further research are 
identified. 
Summary 
This study was conducted to collect data on the 
normative practices of community college development 
officers and to examine the extent to which these 
practices mirror change agent roles that are depicted 
in exemplary practices literature published on the 
activities of community college development 
professionals. Specifically, the study sought to 
answer the following questions: 
1. What percentage of community colleges engage 
in centralized resource development 
activities? 
2. To what extent do the normative practices of 
community college development officers 
compare to the role descriptors of change 
agents? 
3. Are there functional determinants (gender 
issues, professional experiences and/or 
professional affiliations) upon which a 
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community college development officer's 
change agent self-identification depend? 
4. Are there temporal factors (years of 
professional practice) upon which a community 
college development officer's change agent 
self-identification depend? 
5. Are there environmental conditions 
(organizational size, location, fund-raising 
levels) upon which a community college 
development officer's change agent 
self-identification depend? 
A review of literature on the practices of 
community college development officers reveals that 
while there is a body of literature that reports on 
exemplary practices, no research has been reported on 
the normative practices of these professionals in 
regard to change agent types of activities. 
Comparison of the exemplary practices literature 
on community college resource development officer 
roles with literature on change agent practices 
reveals that community college development officers, 
who are practicing in exemplary fashion frequently 
engage in selected activities associated with four 
change agent roles: Catalyst, Solution Giver, Process 
Helper, and Resource Linker (Havelock, 1973). 
Brumbach (1988) and Conrad (1988) emphasize the 
engagement of key personnel early in grant proposal 
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development to foster catalytic Relationships 
Building. Masoner and Essex (1986) and Duffy (1988) 
support the use by resource development officers of 
environmental scanning and forecasting as parts of the 
catalytic function of problem identification. Groff 
(1986) suggests that the formation of alternative 
scenarios that represent possible solutions be 
* 
generated through an assessment of the culture of the 
community college in relation to externally researched 
alternatives. Groff's suggestion parallels the 
Solution Giving Change agent role. Ironfield (1988) 
asserts that development activity requires a meshing 
of strategic plans to a college's mission. 
Ironfield's assertion reflects the organizational 
change literature of Corbett and Firestone (1988), 
Deal (1982) and Sarason (1971) which suggests that 
effective change efforts consider the fit between the 
innovative solutions that are proposed and the 
organization's culture. 
Richardson (1979) concludes that community 
college planning efforts that encourage a team 
approach leave the staff and faculty members more 
capable of dealing effectively with change. This 
< 
conclusion parallels the change literature of Egan 
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(1985) and Berger and Neuhaus (1977) which contends 
that effective Process Helping interventions leave 
clients empowered to act on their own behalf. 
Community college resource development literature 
by Duffy (1988), Ironfield (1988), and Miller (1988) 
emphasize the importance of tangible linkages to 
external human and fiscal resources and to external 
ideas that have worked elsewhere. These functions 
coincide with the Resource Linking Roles described by 
Wolf (1988) and Havelock (1973). 
Thus, clear parallels have been drawn between the 
roles of change agents reported in the literature and 
the roles of exemplary practicing resource development 
officers reported in the literature. However, the 
normative practices of community college resource 
development officers had not been examined until this 
study which provides that missing body of research. 
This study focused on comparing the responses of 
community college development officers, collected via 
a job analysis survey, against specific literature- 
defined practices in which change agents reportedly 
engage. A telephone survey and questionnaire mailed 
to chief executive officers were used initially to 
c 
collect data from 300 community colleges operating in 
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the contiguous United States. The sample of 300 was 
randomly drawn from the membership directory of the 
American Association of Community and Junior Colleges. 
These two initial surveys identified 254 colleges that 
employ an individual who performs resource development 
functions, and accordingly, the 254 individuals to 
whom a job analysis survey, subsequently, was mailed. 
Data from 201 community college resource 
development officers who responded to the job analysis 
survey were analyzed to determine the extent to which 
the respondents engage in 42 surveyed activities. 
Cluster analyses, using chi square techniques, were 
performed to determine if potential relationships 
exist between selected demographics of the responders 
and their engagement in various surveyed activities. 
The importance of each activity as a function of a 
resource development officer's job was also rated by 
each respondent on a three point Linkert scale. The 
mean responses of the development officers as to the 
importance of each activity were compared in 
aggregate. 
The findings of the study are summarized in 
relation to the questions which guided the study. 
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These findings are the basis for conclusions relevant 
to two-year public colleges. 
Research Question is What percentage of 
community colleges engage in centralized resource 
development activities? 
Two-hundred-and-fifty-four of 300 community 
colleges surveyed (84.7%) reported that they employ at 
least one individual who is identified by the chief 
executive office of each college as a person who 
engages in resource development activities on either a 
part-time or full-time basis. Eighty-five of 201 
responders to the job analysis survey (42.3%) reported 
that their college employs less than one full-time- 
equivalent person engaged in resource development 
activities; 44 (21.9%) of colleges reported employment 
of one full-time-equivalent resource developer; 65 
(32.3%) of colleges reported that they employ more 
than one full-time-equivalent, but fewer than four 
full-time-equivalent resource developers, and six (3%) 
of the colleges surveyed reported that they employ 
more than four full-time-equivalent resource 
development professionals. 
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Research Question 2: To what extent do the 
normative practices of community college development 
officers compare to the role descriptors of change 
agents? 
With the exception of three activities, a 
majority of the development officers engage in the 
change agent activities surveyed. Teaching and 
instructional research activities which might increase 
homophily between the development officers and faculty 
were not engaged in by a majority of development 
officers, nor were activities wherein resource 
developers train faculty in developing need statements 
or objectives. Overall, a majority of responders 
engaged in almost 93% of the 42 activities surveyed. 
Catalyst Role Practices 
Of 201 resource development officers surveyed, 
82.5% reported that they engage in activities that 
support the Catalyst Role of change agents. Close to 
91% reported that they engage in activities that 
relate to the catalytic function of Problem Diagnosis 
and 63.6% reported that they engage in activities that 
relate to the catalytic function of Relationships 
_ 
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Building. With the exception of surveyed activities 
that promote homophily between the resource developer 
and faculty in which only 28.9% of development 
officers reportedly engage, activities that relate to 
the remaining five catalyst practices, as defined by 
the literature, were engaged in by more than 70% of 
responders: 
71.8% engage in activities wherein they 
solicit the support of opinion leaders 
95% engage in activities wherein they develop 
and maintain rapport with the formal 
leadership structure 
79.9% engage in activities wherein they 
actively examine the college through the eyes 
of the faculty administration and staff 
87% engage in activities in which they compare 
the schools practices and outcomes against 
practices and outcomes at similiar campuses 
operating elsewhere 
89.5% engage in activities where they actively 
listen to concerns from various school 
constituencies 
More than 87% of responders rated the 
catalyst-related activities surveyed as having 
importance in the jobs they held as resource 
development officers; 51.7% said such activities were 
among the "most important" activities in which they 
c 
engage. 
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Solution Giving Practices 
Almost 85% of 201 resource development officers 
surveyed reported that they engage in activities that 
support the Solution Giving Role of change agents. 
87% engage in surveyed activities that provide 
opportunities to increase awareness of the 
college's culture. 
80% engage in activities that support an 
active search for possible solutions that have 
worked elsewhere 
85.5% engage in activities in which they mesh 
solutions to fit the college's culture 
Almost 90% of responders rated the Solution 
Giving activities as important; 45.6% said the 
Solution Giving activities were among the "most 
important" activities in which they engage. 
Process Helping Practices 
More than 72% of 201 resource development 
officers surveyed reported that they engage in 
activities that support the Process Helping Role of 
change agents. 
64.5% engage in surveyed activities wherein 
they provide supportive planning and 
follow-through assistance with faculty 
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78.1% engage in surveyed activities in which 
they provide evaluation support for projects 
being implemented 
78.1% engage in activities that support the 
development of new projects that build on the 
success of prior initiatives. 
A total of 92.4% of responders indicated that 
activities which are associated with Process Helping 
are important and 53.3% said these activities are 
among the ”most important” activities in which they 
engage. 
Resource Linking Practices 
More than 80% of 201 resource development 
officers surveyed reported that they engage in 
activities that support the Resource Linking Role of 
change agents. 
85.9% engage in surveyed activities wherin 
they identify and develop tangible resources 
(excluding funds) 
73.3% engage in surveyed activities in which 
they identify and develop people who have the 
expertise to help the college 
86.3% engage in surveyed activities in which 
they identify intangible resources 
75% engage in surveyed activities in which 
they serve as an intermediary between the 
faculty and the administration 
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More than 92% of responders say that Resource 
Linking activities are important; 53.3% said these 
activities are among the "most important" activities 
in which they engage. 
Research Question 3s Are there functional 
determinants (gender issues, professional experiences 
and/or professional affiliations) upon which a 
community college development officer's change agent 
self-identification depend? 
Three demographic clusters were assessed in 
relation to the responders of the subjects in order to 
determine if statistical relationship exists between 
the reported engagement of responders in change agent 
activities and: (a) the sex of the responders, (b) 
the public (grant) or private (donor) emphasis of 
responders' jobs as resource development officers and, 
(c) the affiliation of responders with the National 
Council for Resource Development (NCRD, the 
professional development organization of two-year 
college resource developers). Chi square tests were 
conducted and a significance value of p<.05 was used 
to determine potential dependence between these three 
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demographic groups and their responses to activities 
associated with four change agent role categories 
(Catalyst, Solution Giver, Process Helper, Resource 
Linker). The following results were obtained. 
Sex as a Determinant of Change Agent Self- 
identification 
The gender of the respondents was not found to 
bear an overwhelming relationship to the responders' 
engagement of change agent activities. Only three 
significant chi square tests (6.4%) out of 47 
conducted relating the responders' genders and change 
agent activities were produced. Each of these three 
results were in three separate change agent role 
categories (Catalyst, Solution Giver, and Resource 
Linker) indicating that the gender of the development 
officers did not relate significantly to any one 
particular role descriptor. Male and female 
development officers engage in the change agent 
activities almost equally in 44 of 47 (93.6%) of the 
cases. Accordingly, sex does not appear to be 
significant as a functional determinant of a 
development officer's self-identification as a 
practitioner of change agent activities. 
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Public/Private Fund-raising Emphasis as a Determinant 
of Change Agent Self-identification 
The emphasis of the responders' work in either 
the public sector (fund-raising by government grants) 
or private sector (fund-raising through corporate, 
alumni, foundations and individuals) showed the 
highest proportion of significant chi square test 
results of any of the demographic clusters that were 
assessed in relation to all four of the change agent 
roles. Eighteen of the 47 (38.3%) activities assessed 
showed significant chi square test results. 
Individuals who write grants for support of their 
colleges from the public sector engage in change agent 
activities in significantly higher frequencies than do 
individuals who develop resources from the private 
sector. Public sector resource developers engage in 7 
of 16 (43.8%) Catalyst Role activities in sufficiently 
higher proportions than private sector developers to 
influence significant chi square test results at a 
p-value <.05. Similarly, the frequencies of 
engagement of public sector resource developers in 
four of ten (40%) Solution Giver activities in four of 
seven (57%) of the Process Helper activities and in 
three of 14 (21.4%) of the Resource Linker activities 
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were sufficient to generate significant chi square 
test results. 
Overall, 38.3% of the change agent activities 
surveyed were significant at the p<.05 level, when 
assessed in relation to the public or private sector 
resource development emphasis of the responders' work. 
Thus, the emphasis of a community college development 
officer's work in either the public or private sector 
appears to be a statistically relevant functional 
determinant of a development officer's 
self-identification as a practitioner of change agent 
activity. 
Professional Affiliation in the National Council for 
Resource Development as a Determinant of Change Agent 
Self-identification 
Since a major portion of the exemplary practices 
literature on community college resource developer 
roles (which parallels literature on change agent 
roles) is produced by the National Council for 
Resource Development, it was assumed that membership 
of responders within this organization could influence 
their responses toward self-identification as 
practitioners of change agent activities. Almost half 
(48.3%) of the 201 responders are members of the NCRD. 
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The affiliation of responders to this organization 
influenced significant chi squre test results of only- 
four of the 47 (8.5%) change agent activities that 
were chi square tested. All four of these activities 
are related to the Resource Linker Role. Two of these 
include the responders' attendance at professional 
conferences on the topic of resource development and 
their networking with professional peers. Since the 
NCRD's activities include the sponsorship of 
professional conferences on resource development 
topics and the promotion of peer networking among its 
members, the significant chi squre tests in this 
category might be predictable. The researcher 
concludes, therefore, that while membership in the 
NCRD may provide individuals with opportunities to 
examine exemplary change agent/resource development 
literature and may influence the professional 
networking activity of responders, this membership is 
not, in itself, a highly significant determinant of a 
resource developer's self-identification as a 
practitioner of change agent activities. 
Research Question 4: Are there temporal factors 
(years of professional practice) upon which a 
I 
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community college development officer's change agent 
self-identification depend? 
Cluster analysis of the responders' reported 
years of professional experience were chi square 
tested against their reported engagement in change 
agent activities to determine if statistically 
significant relationships exist between the length of 
professional experience of development officers and 
their practice of change agent role activities. Eight 
of 47 activities (17%) showed chi square results that 
are significant at a value of p<.05. One of the eight 
activities that produced significant chi square 
results represents Catalyst Role practices; three of 
the eight are Solution Giver Role practices, and one 
each is related to the Process Helper and Resource 
Linker Roles. Individuals with more than ten years of 
experience engage in intermediary practices between 
the faculty and administration (the clients and the 
change agency) with greater frequency than did 
individuals who have less than two years of experience 
in the field. The mature development officers also 
assist faculty to implement new projects and they also 
maintain a close working relationship with faculty and 
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staff as new projects are implemented with more 
frequency than do the novice development officers. 
The high proportion of positive responses by 
development officers with more than ten years of 
/ 
experience in comparison to those with less than two 
years of experience influenced significant chi square 
test results for 3 of 10 (30%) questions related to 
the Solution Giver Role. Included in this set of 
activities were chi square-significant responses that 
show that the mature development group are more 
inclined to identify new and changing instructional 
methods than their less experienced counterparts. 
They are also inclined to identify new management 
tools and practices with more frequency than new 
development officers. The more experienced 
development officers also visit other community 
colleges more often than their less experienced 
counterparts and attend student events more than do 
novice development officers. 
The years of professional experience, in 
demographic cluster analysis, produced the second 
highest proportion of significant chi square test 
results, second only to the public/private 
fund-raising cluster group. Eight of 47 change agent 
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activities (17%) show chi square significance when 
assessed in relation to the years of professional 
experience of the development officers. Accordingly, 
the research indicates that years of experience 
moderately influence the practice of change agent 
roles by development officers, and particularly in 
those key areas, which require maximum interpersonal 
relations between clients and the change agency and in 
the identification of possible solutions to changing 
educational and administrative conditions. 
Research Question 5s Are there environmental 
conditions (organizational size, location, 
fund-raising levels) upon which a development 
officer's change agent self-identification depend? 
Three demographic clusters relating to the FTE 
size of campuses, to their rural or urban environment 
and to their levels of funds raised were developed, 
and responders were grouped according to their campus 
identity in each of these clusters. Responders were 
clustered into two FTE categories: those with less 
than 1,000 FTE students comprised one cluster, while 
C 
those with more than 7,000 FTE students comprised 
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another cluster. Responders who work on rural 
campuses were grouped separately from those on urban 
campuses. Responders who work on campuses where less 
than one million dollars are raised annually by 
development activities comprised a cluster for 
comparison against those whose colleges raise more 
than three million. As discussed below, the 
environmental conditions did not produce a substantial 
number of significant chi square test results. 
FTE Size of Colleges as Environment Determinants of 
Change Agent Self-identification 
Five of 47 (10.6%) of the chi squre test results 
that were conducted in relation to the FTE size of the 
responders' colleges were significant at a p<.05 
value. Two of these significant chi square test 
results relate to the Resource Linker Role. 
Individuals from larger campuses network more with 
professional peers and also attend conferences on the 
topic of resource development more than their 
counterparts from small colleges. Two of the 
significant chi squre tests were obtained in relation 
to an activity supporting Solution Giving. 
Proportionally more individuals from small colleges 
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attend student events than do their peers from larger 
colleges. Resource developers at small colleges also 
actively participate in long-range planning activities 
more than those who work at the larger colleges, an 
activity which supports both the Process Helping and 
Solution Giving Roles. 
Without further research into the specializations 
of resource developers at the larger and smaller 
colleges, the mixed set of significant chi square 
results which were obtained in this cluster analysis 
cannot be fully explained. Since cluster analysis is 
often used to examine cluster groups in order to form 
research hypotheses, new research possibiliities seem 
to present themselves. The operational budgets 
supporting resource development at colleges of various 
sizes and the complexity of the organizational 
structures of large and small colleges might need to 
be examined before any definite conclusions could be 
drawn about the FTE size of the college where 
development officers work as a determinant of a 
resource developer's self-identification as a 
practitioner of change agent skills. 
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Rural or Urban Location of Campuses as Determinants of 
Change Agent Self-identification 
Analysis of the rural or urban environment of 
colleges produced only four (8.5%) significant chi 
squre test results. Three of the four were in the 
Catalyst Role and one was in the Solution Giver Role. 
While only 28% of all responders teach, development 
officers from urban colleges teach proportionately 
more than those in rural colleges. Development 
officers from rural campuses interact socially with 
faculty with a substantially higher degree of 
frequency than their counterparts on urban campuses to 
influence significant chi square test results. Rural 
development officers also communicate more regularly 
with their college presidents. Development officers 
on urban campuses attend student events in higher 
proportion than do those on rural campuses. 
The mixed results of the cluster analysis of 
responders by rural or urban location complicates the 
possibility of drawing definitive conclusions about 
rural or urban environments as determinants of a 
development officer's self-identification as a 
practitioner of any particular change agent role. 
Accordingly, further research would be needed to 
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explain the underlying factors that influence the 
individuals in rural or urban colleges to engage in 
the activities which produced significant chi squre 
results. Overall, however, since only four 
significant chi square results were produced to the 47 
hypotheses tested, it is not probable that the urban 
or rural environment of development officers is a 
significant determinant of his or her 
self-identification as a practitioner of change agent 
activity. 
The Level of Funds Raised at a College as a 
Determinant of Change Agent Self-identification 
Only three significant chi squre results were 
obtained as a result of cluster analysis around the 
level of funds raised at colleges and engagement of 
responders in change agent activities. These three 
were obtained in three separate change agent role 
categories: one in each of the Solution Giver, 
Process Helper, and Resource Linker Roles. 
Development officers who work at colleges that 
raise less than one million dollars annually attend 
student events in higher proportional frequencies than 
those of their counterparts on campuses raising over 
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three million dollars annually. Development officers 
at colleges raising more than three million dollars 
annually use evaluations of prior projects to leverage 
in new resources more than do those working at 
colleges which raise less than one million dollars. 
This activity is included in both Process Helping and 
Resource Linking categories. 
Since only three of 47 chi square tests produced 
significant results when tested in association with 
the level of funds raised at responders' colleges, it 
does not appear that the level of funds raised is a 
determinant of change agent self-identification by 
development officers. 
Conclusions 
A clear majority of community college resource 
developers are change agents. The exemplary practices 
literature on the roles of community college 
development officers, which parallels the literature 
on the role of change agents, present valid 
descriptions of the norm of practices in which these 
individuals engage. Further, community college 
development officers, on the whole, believe that their 
practices of selected change agent activities are 
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important responsibilities associated with their 
positions. 
The self-identification of development officers 
as practitioners of change agent activities is 
influenced, to various degrees, by their length of 
professional experience in the role and also by the 
nature of their work as either public sector grant 
writers or solicitors of private sector donors. 
Development officers who write grants practice 
change agents skills in higher proportion than those 
who solicit for private sector resources. 
Accordingly, these two roles of development officers 
who work in community colleges and the qualifications 
of those who fill each of these roles are not 
necessarily interchangeable. The job discriptions of 
those who write grants as a major portion of their 
development responsibilities should include a 
significant proportion of change agent activities, 
particularly those which have been deemed 
significantly important by practioners who have 
engaged in this study. 
Development officers appear to practice change 
agent skills with greater frequency, particularly 
those which affect intermediation between the faculty 
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and administration, as they gain years of professional 
experience in the role. Similarly, development 
officers also appear to identify innovations for 
administrative and academic purposes more frequently 
as they gain professional experience in their roles. 
Since community college development officers are 
primarily self-trained, the length of the professional 
service of these professionals may currently be a 
critical factor for the development of key skills as 
resource developers who work in community colleges. 
National statistics for the past two years 
indicate that in 34 states, regardless of budget 
status, community college appropriations increased by 
a total of 13%, compared to only a 3% increase in 
total state support for all of higher education. (The 
Chronicle of Higher Education 11/6/91 p.38.) This 
trend of continuing state support for community 
colleges, despite overall reductions in higher 
education budgets, may account for the lack of 
aggressive fundraising occurring in 61.7% of community 
colleges where less than one million dollars are 
raised through development activities annually. If 
the national economic recession deepens and/or extends 
over additional years, the possibility for decreases 
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of state support for community colleges in many states 
may rise substantially. In fact, seven states, 
primarily in the East and North East, reduced 
community college budgets in the past two years. Two 
other states provided increases of only 4% to their 
community colleges, a figure which may not adequately 
cover the cost of inflation. Accordingly, at least 
nine of the contingous 48 states (18.8%) are probably 
not providing sufficient resources for their community 
colleges to research or develop innovations in the 
face of drastically changing operating environments. 
At the same time, almost 13% of 1,222 community 
colleges operating in the continguous United States 
may be operating without centralized development 
functions if the responses of these 300 randomly 
selected colleges can be generalized to the entire 
population of American community colleges. An 
additional 28% of American community colleges may be 
operating with less than full-time development staff 
support at the present time. In total, then, 41% of 
community colleges may have a lack of specialized 
staff needed to raise funds and thereby to potentially 
counter reductions of state support to public higher 
education which are occurring increasingly. 
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A critical issue which extends beyond the 
apparent reliance by community college administrations 
on the continuance of favorable budgetary conditions 
is a lack of formal educational systems for the 
training of community college development officers. 
This has resulted in a reliance on "on-the-job 
training” as a primary method of professional 
development of these administrators. Therefore, time 
on the job is currently a critical factor for 
developing community college resources professionals. 
In the event that the American economy does not 
substantially improve and increasing numbers of 
community college- budgets decline, it may be 
difficult, if not impossible, for those 41% of campus 
which currently have a lack of specialized development 
staff to hire and effectively train resource 
developers in sufficient time to minimize budget short 
falls. Accordingly, it may be impossible for these 
campuses to maintain the innovative missions that have 
been the historical trademark of the community college 
movement in America. 
< 
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Recommendations for Further Research 
While it has been reported that community college 
development officers do, in fact, engage in selected 
activities which the literature defines as 
contributory to successful implementation of planned 
change, there is a need to evaluate how other 
variables affect the extent to which the change 
initiatives that are launched by these professionals 
actually become institutionalized into the cultures of 
the colleges where development officers work. 
E. M. Rogers (1983) and Wolf (1986) indicate that 
the success rates for the diffussion of innovations 
into organizations are linked to multiple variables. 
These include: (a) the characteristics of the change 
agent, (b) the conditions for change within the 
targeted environment, (c) the characteristics of the 
innovations, (d) environmental characteristics and, 
(e) communication strategies. Clearly, this study 
only addresses selected characteristics of development 
officers as change agents in the community college 
setting. 
The characteristics of community college 
presidents, as facilitors of change, should be 
C 
examined. Since the presidents exert substantial 
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influence on the campus environments in which changes 
may occur, they can ultimately influence the climates 
in which change initiatives can either flourish or 
flounder. Their practices should be researched with 
regard to change agent roles, since Egan (1985) 
contends that, ”In its widest sense change agent 
refers to anyone who plays an important part in 
designing, redesigning, running or improving any 
system, subsystem or program” (p.12). 
This study reveals some interesting information 
on the differences between private sector and public 
sector development officers as change agents. This 
area should be investigated further, as well. The 
nature of the grants written by public sector resource 
developers should be explored to determine if there 
are specific characteristics of the grant writing, 
grant implementation and/or evaluation processes which 
facilitate the adoption or diffusion of innovations. 
Given the tenuous nature of grant funding, 
research into the stablization of innovations in 
community colleges, when grant funds cease, should be 
performed to evaluate the true change agent impact of 
community college development officers. This research 
should be conducted to examine the roles that 
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community college development officers and/or other 
fiscal planning officers play in the institutional 
budgetary request/allocation processes that support 
individual community college campuses. The extent to 
which resources from institutional accounts can be 
directed to continue the support of innovations that 
are begun by grants may clearly influence their rates 
of adoption and their lasting impact on community 
college innovational practices. 
Moreover, given continuing government budget 
deficits, there will undoubtedly continue to be 
demands exerted on public agencies, including public 
higher educational institutions, for increased 
accountability in terms of the outcomes produced from 
the expenditures of public tax dollars. This 
accountability appears to extending beyond evaluations 
of publicly-funded grants to outcome-driven state 
budgeting of higher educational operations. In 
Massachusetts, for example, performance budgeting 
within state agencies has been recommended for fiscal 
year 1993. The extent to which administrative change 
agents in Massachusetts community colleges can predict 
the possible successful outcomes of initiatives that 
are paid from state appropriations may eventually 
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influence the availability of all of their 
institutional resources for new academic programs, 
improved student services and administrative 
initiatives. Thus, the managing of the multiple 
variables that support successful change in these 
organizations, in order to predict and promote desired 
innovative outcomes, may become paramount to the 
economic survival of community colleges within states 
that adopt performance-budgeting systems. 
The impact of performance budgeting systems on 
the adoption and stabilization of change initiatives 
should be evaluated in Massachusetts public higher 
education, including the community colleges. These 
evaluations should include assessments of the 
change-prediction skills of the budget planners who 
are projecting performance outcomes against the 
dollars requested to support campus program budgets. 
The capacity of these budget planners to assess the 
characterictics of the innovations they propose for 
funding as well as the impact of the fluctuating 
environments in which these initiatives may be 
launched will definitely increase chances for the 
achievement of the program outcome that are planned. 
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Other Recommendations 
Research reported in this dissertation indicates 
that development officers with more than ten years of 
experience engage in four critical change activities 
with proportionally higher frequencies than novice 
development officers. These four activities include: 
assisting faculty in making their needs known to 
the administration 
assisting the administration on making priorities 
known to the faculty 
identifying new and changing instructional 
methods and practices 
identifying new and changing administrative 
management tools and practices 
Since the intermediation activities of the change 
agent are very important to the client/change agency 
relationship, professional development activities that 
are sponsored by the National Council for Resource 
Development should begin to provide novice development 
officers with knowledge on their roles as 
intermediators. A continued reliance on "on the job 
training" of development officers will otherwise 
probably continue to result in the attainment of these 
intermediation techniques through evolutionary 
< 
processes that equate to years of professional 
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experience and thus, retard development of these 
critically needed skills in development officers. 
Therefore, professional development workshops and 
written materials on the importance of intermediation 
practices are recommended. 
Similarly, the NCRD should initiate professional 
development activities that strengthen the linking 
skills of novice resource developers to help them 
identify the innovations that will impact educational 
and administrative practices on their campuses. 
The Future of Resource Development-Led Change 
Initiatives in Community Colleges 
O'Banion (1989) forsees the period of the late 
1980's, leading into the 1990's, as a "Renaissance of 
Innovation" in community colleges (O'Banion, 1989, 
p.ix). Clearly, the environmental conditions 
influencing the needs for innovations and the range of 
solutions to educational problems have never been 
greater. If O'Banion's prediction is to be realized, 
however, the agents of change on the community college 
campuses will need to demonstrate their mastery of 
change agent roles and, on many campuses, these change 
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critically needed skills in development officers. 
Therefore, professional development workshops and 
written materials on the importance of intermediation 
practices are recommended. 
Similarly, the NCRD should initiate professional 
development activities that strengthen the linking 
skills of novice resource developers to help them 
identify the innovations that will impact educational 
and administrative practices on their campuses. 
The Future of Resource Development-Led Change 
Initiatives in Community Colleges 
O'Banion (1989) forsees the period of the late 
1980's, leading into the 1990's, as a "Renaissance of 
Innovation" in community colleges (O'Banion, 1989, 
p.ix). Clearly, the environmental conditions 
influencing the needs for innovations and the range of 
solutions to educational problems have never been 
greater. If O'Banion's prediction is to be realized, 
however, the agents of change on the community college 
campuses will need to demonstrate their mastery of 
change agent roles and, on many campuses, these change 
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agents will also have to develop the financial 
resources to make change happen. 
Norris, Paduk and Stacey (1991) consider 
community college development officers to be the "new 
power brokers" emerging on community college campuses. 
They envision their roles as expanding to include the 
promotion of change, not only on community college 
campuses, but also in the larger communities wherein 
they are located via planned initiatives that link 
community college educational programs to the economic 
development of a region. This vision may be possible 
in some community colleges which have already invested 
in full-time resource development staff; however, 
since 41% of American community colleges have either 
part-time staff or no staff handling resource 
development activities, the vision may be limited to a 
small group of selected campuses for sometime to come. 
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PART A 
SURVEY INSTRUCTIONS 
Part A of this survey lists 42 activities in 
which you may or may not engage. 
Please read each activity statement and circle a 
Y (for YES) or an N (for NO) on the line corresponding 
to the activity statement to indicate whether or not 
you engaged in the activity during this academic year 
and/or the past academic year. 
To the right of your Yes or No response, you will 
see a set of numbers from 1 to 3. Please circle one 
number for each activity statement that most 
appropriately represents your feelings about the 
importance of that activity to your job as a two-year 
college resource development officer using the 
following scale: 
1. not important 
2. somewhat important 
3. most important 
Please complete the "Importance" scale of the 
survey for all questions including those items to 
which you have responded "No" regarding your 
engagement in the activity. 
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CODE 
ACTIVITY STATEMENT 
USE: 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
(Circle 
one) 
IMPORTANCE: 
Por each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
1. Teach courses at the college 
where you also develop 
resources 
2. Meet and communicate regularly 
with the College President 
3. Meet and communicate regularly 
with deans and other upper 
level administrators 
4. Meet and communicate regularly 
with leaders of a faculty 
association (e.g., elected 
group, union) 
5. Interact socially with members 
of the faculty 
6. Attend professional conferences 
on the topic of resource 
development 
7. Attend professional conferences 
on topics other than resource 
development 
8. Read educational and technical 
journals 
N 
N 
N 
N 
N 
N 
N 
N 
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CODE 
USE; 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
ACTIVITY STATEMENT (Circle 
one) 
9. Identify specific problems 
impacting college 
constituencies (faculty, staff, 
students, etc.) Y N 
IMPORTANCE; 
For each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
12 3 
10. Engage in dialogue with 
members of the administration 
about social and/or economic 
changes occuring in the 
college's service area Y 
11. Network with other two-year 
college development 
professionals Y 
12. Read proposals and/or case 
statements from other two- 
year colleges Y 
N 
N 
N 
12 3 
12 3 
12 3 
13. Read annual reports of 
corporations and/or 
foundations Y 
14. Plan development activities 
with staff and faculty 
who will benefit from funds 
raised Y 
15. Train faculty to write needs 
statements and objectives Y 
N 1 2 
2 
2 
3 
3 
3 
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CODE 
ACTIVITY STATEMENT 
USES 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
(Circle 
one) 
IMPORTANCE: 
For each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
16. Assist faculty to implement 
projects that result from 
development activities Y N 3 
17. Assist faculty in making 
their needs known to the 
administration Y N 2 3 , 
18. Initiate dialogue with 
faculty about conditions 
and practices in various 
discipline areas Y 
19. Assist the administration in 
making its priorities known 
to the faculty Y 
20. Identify consultants with 
expertise needed to help 
solve college problems Y 
21. Identify people who have the 
time, energy and motivation 
to help the college Y 
22. Cultivate political contacts 
off-campus Y 
23. Identify new and changing 
instructional methods and 
practices Y 
2 
2 
N 1 2 
3 
3 
3 
3 
3 
3 
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CODE 
ACTIVITY STATEMENT 
USES 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
(Circle 
one) 
IMPORTANCE: 
For each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
24. Identify new and changing 
administrative management 
tools and practices 
25. Listen to the opinions and 
concerns of the faculty 
26. Listen to the opinions and 
concerns of top admini¬ 
strators 
27. Listen to the opinion and 
concerns of the students 
28. Engage in instructional 
research 
N 
N 
N 
N 
N 
29. Interpret institutional data Y 
30. Assist faculty and staff to 
evaluate projects that have 
been funded through your 
development activities Y 
31. Use evaluations of prior 
projects to develop new 
resources Y 
2 
2 
2 
3 
3 
3 
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CODE 
ACTIVITY STATEMENT 
USE; 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
(Circle 
one) 
IMPORTANCE: 
For each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
32. Read publications that 
provide information about 
available resources from 
corporate, foundation, public 
and government sources 
33. Actively participate in 
college long-range planning 
activities 
34. Walk through college 
facilities outside of the 
administration offices 
35. Serve on interdepartmental 
college committees 
3 6. Attend student events and 
activities 
37. Visit other community 
college campuses 
38. Read the campus newspaper 
39. Maintain close working 
relationship with faculty and 
staff during implementation 
of new projects 
N 
N 
N 
N 
N 
N 
N 
1 
1 
2 
2 
3 
3 
N 
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use: IMPORTANCE; 
CODE 
ACTIVITY STATEMENT 
Have you 
engaged 
in this 
activity 
in this 
or the 
past 
academic 
year? 
Y = Yes 
N = No 
(Circle 
one) 
Por each activity 
please indicate 
how important the 
task is to your 
job as a community 
college resource 
development 
officer. 
1= not important 
2= somewhat 
important 
3= most 
important 
(Circle one) 
40. Assist in trouble-shooting 
problems associated with 
specially funded projects Y N 12 3 
41. Promote a positive image of 
college programs and/or 
services Y 
42. Capitalize on the positive 
image of college programs 
and/or services to generate 
more money Y 
N 1 2 3 
N 1 2 3 
(PLEASE GO ON TO PART B) 
C 
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PART B 
SURVEY INSTRUCTIONS 
Part B of this survey seeks to capture 
information about you, about the nature of resource 
development at your college and about the environment 
in which your college operates. 
Part B is comprised of 15 multiple-choice 
questions or statements. Please read each statement 
or question and circle one letter (a, b, c or d) that 
most closely represents you, your office situation and 
your campus. [In some cases, letter "d" represents a 
choice called "other".] A line extends beyond the 
word "other" in order that you may provide specific 
information, if the categories a through c are not 
appropriate. Please answer each question as 
completely as possible. 
THE DATA YOU REPORT ON THIS SURVEY WILL BE HELD IN 
CONFIDENCE AND WILL BE USED BY THE RESEARCHER ONLY TO 
REPORT AGGREGATE DEMOGRAPHIC INFORMATION ON THE ENTIRE 
f 
GROUP OF DEVELOPMENT OFFICERS WHO ARE SURVEYED. 
446 
PART B CODE 
1. Your professional title at your college is . . . 
a. Vice President or Dean or equivalent 
b. Assistant Dean or Associate Dean or equivalent 
c. Director or equivalent 
d. Other (Please Specify) 
2. Amount of time you devote to resource development 
at your college is . . . 
a. Full-time: 
b. Part-time: 
c. Part-time: 
d. Part-time: 
100% 
less than 100% but 75% or more 
less than 75% but 50% or more 
less than 50% 
3. If you perform other professional services in 
addition to resource development at your college, 
would you categorize the other services as: 
a. Student service, instructional or academic in 
nature 
b. Business, finance, or accounting related 
c. Public relations or marketing related 
d. Other (Please Specify) _ 
4. To whom do you report? 
a. To the President 
b. To a Dean or Vice President 
c. To an Assistant or Associate Dean or Director 
d. To someone else (Please Specify) _ 
5. How long have you been working in development at a 
two-year college? 
a. More than 10 years 
b. Less than 10 years but more than 5 years 
c. Less than 5 years but more than 2 years 
d. Less than 2 years 
6. In what kinds of fund raising activity do you 
primarily engage? 
a. Mostly or exclusively public and/or private 
grant development 
b. Mostly or exclusively private, corporate and/or 
alumni fund raising 
447 
c. A combination of grant development and fund 
raising 
d. Other (Please Specify) _ 
7. How many professional staff members have been 
hired to raise funds and other resources at your 
college? 
a. Less than one full-time equivalent person 
b. One full-time equivalent person 
c. More than one full-time equivalent but fewer 
than 4 full-time equivalent persons 
d. 4 or more full-time equivalent persons (Please 
Specify) __ 
8. What is your highest degree of academic 
attainment? 
a. Pre-baccalaureate 
b. Baccalaureate 
c. Masters' or equivalent 
d. Doctorate or other terminal degree 
/ 
9. In what general area is your highest degree? 
a. Math, sciences, or liberal arts area (or 
related) 
b. Education 
c. Business, marketing, accounting, management, 
finance or related 
d. Other (Please Specify) _ 
10. About how much money and other resources were 
obtained by your college's resource development 
staff during the past twelve months? 
a. Less than one million dollars 
b. More than one million but less than two million 
dollars 
c. More than two million dollars but less than 
three million dollars 
d. More than three million dollars (Please 
Sp cify)_ 
11. How would you categorize your college setting? 
a. Rural 
b. Urban 
c. Suburban 
d. Other (Please Specify) 
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12. How many full-time equivalent (FTE) students are enrolled at 
your institution? 
a. Less than 1,000 FTE 
b. More than 1,000 but less than 3,000 FTE 
c. More than 3,000 but less than 7,000 FTE 
d. More than 7,000 FTE (Please Specify)_ 
13. Prior to entering your present position in a two-year college, 
what kind of job did you hold? 
a. Resource development at another two-year college 
b. Resource development for some other college or agency 
c. Student service, academic or instructional position 
d. Other (Please Specify)_ 
14. What is your sex? 
a. Female b. Male 
15. What is your age? 
a. 20 to 30 b. 31 to 40 
c. 41 to 50 d. over age 50 
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